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Abstract 
 
A historical case study documented the lives and experiences of six African American 
Government Girls employed by the United States federal government during wartime.  Five 
women served during World War II, and one served in the Korean War.  The Government Girls 
sought advanced educational opportunities in their high school years and developed marketable 
skills.  They earned their appointments to government service by passing the Civil Service 
examination, and in some cases, moving to another city to begin work.  Their intentional 
decision to become Civil Service employees interrupted the expectation for Black women to 
work in domestic service positions.  When the Government Girls entered federal employment, 
they encountered racism and sexism in the work environment and persisted in their decision to 
“keep their job.”  Five of the six Government Girls retired from the federal government.  Federal 
government employment affected the socio-economic status of the Government Girls by 
providing a steady source of income, benefits, and promotions.  The Government Girls took 
advantage of academic and social opportunities.  The story of the African American Government 
Girls offers a counter-narrative of Black women in the diaspora.  Black Feminist Thought (BFT) 
and Social Mobility theory were used to interpret the complex nature of their experiences.  A 
new chapter in American history unfolds in this study of six African American Government 
Girls.  They challenged stereotypes, persisted despite consistent discrimination, and overcame 
their humble beginnings to achieve a middle class life in a pre-Civil Rights era. 
 
Keywords: Government Girls, African American, Racism, Sexism, Social Mobility, World War 
II 
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CHAPTER ONE 
INTRODUCTION 
      One of my most cherished childhood memories involves time spent turning the pages of 
the treasured family heirloom, Whirl-I-Gig, A Pictorial Story of Midway Hall for Government 
Girls, a yearbook chronicling the lives of young women working in Washington D.C. during 
World War II.  My mother, Edith Brinn, appeared in the yearbook, serving as a “Government 
Girl” during WWII.  The term “Government Girls” refers to women employed in white-collar 
positions by the federal government during World War II (Gueli, 2006).  I spent long winter 
nights looking at the photos found in the maroon copy of her yearbook.  I turned each page of the 
yearbook with cautious deliberation and wonderment, looking at a photograph of my mother, , 
casually sitting on the floor in Midway Hall, a government-sponsored segregated dormitory in 
1946.   
      The yearbook and photo captured my imagination at the tender age of six years old.  In 
the photo’s background, my mother’s friends relaxed in one of the wing parlors as they listened 
to sultry sounds of Duke Ellington’s band.  Because their smiles and casual demeanor radiated 
pride, confidence, and patriotism, I became curious about who these women were and how they 
came to Midway Hall.  Unbeknownst to this six year-old girl of West Indian parents, my mother 
and the women featured in these archival photos represented a small, but significant group of 
people who traveled north during the Great Migration (Hine, 1998;Wilkerson, 2010; Wynn, 
2010).  The Great Migration, beginning in earnest in the 1920s, signaled the mass exodus of 
African Americans from the South to northern cities to find a better life. 
       Perhaps the seductive lure of affordable housing, independence of being single, 
government benefits, and/or promise of a pension plan resulted in the mass migration of young, 
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single, African American women seeking employment in white-collar positions in various 
federal agencies during World War II.  Whether because of pride, politics, or patriotism, these 
African American women found themselves sitting alongside White women in the workplace.  
They rejected the opportunity to work in factories, to serve as domestics, or to find other blue-
collar jobs.  While their peers worked the swing shift, punched time clocks, and in some cases 
earned below minimum wage, Government Girls signed in at work, worked regulated hours, and 
earned an average wage of $1440.00 per year (Gueli, 2006).  Essentially, Government Girls 
exchanged their mops, brooms, and blowtorches for typewriters, steno pads, and Dictaphones 
(Gueli, 2006).  Their move represented a fundamental shift in vocational and career opportunities 
for African American women during World War II.   
At an early age, my mother’s life as portrayed in the Whirl-I- Gig, A Pictorial Story of 
Midway Hall for Government Girls yearbook, sparked my interest in exploring the experiences 
of African American women who secured employment in the federal government during WWII.  
The copy of this archival yearbook and the sepia photo of my mother remain my most honored 
and treasured memory of her.  My intellectual curiosity intensified as our nation celebrated the 
fiftieth anniversary of World War II.  I longed to learn more about the Government Girls and add 
their seemingly absent narrative to United States history.  The visual images and stories of single 
African American women, known as the Government Girls, appear lost in American history with 
no representation on the pages of general American history textbooks or popular WWII 
memorabilia.   
The images of the Government Girls serve as an indelible mark in my memory.  My 
parents encouraged us to acquire marketable skills and a solid education.  The yearbook photos 
my mother shared with us inspired me to seek a professional career.  As a college freshman, I 
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recall mustering up the courage to challenge a professor as he gave a lecture about workers in the 
federal government during WWII.   I questioned why history books failed to include the stories 
and photographs of single African American women holding white-collar jobs during the WWII.  
The images in textbooks and WWII exhibits seemed filled with images of blue-collar African 
American women workers, ignoring the contributions of African American white-collar workers 
to the war effort.  The teacher abruptly brushed my comments about Government Girls aside.  He 
made a casual comment about my “social justice” agenda and unceremoniously returned to his 
canned lecture.  According to his worldview and Ivy League degree, the only legitimate images 
of African American women presented in textbooks should be those of blue-collar workers.  I 
would remain silent for the rest of the semester.  
I also remember sharing the event with my parents.  At that point, my mother pulled out 
the Whirl-I-Gig: A Pictorial Story of Midway Hall for Government Yearbook.  In a quiet and 
resolute voice she declared, “Perhaps the time will come for you to write and record the history 
of Government Girls.”   
In 2003, I presented a paper at the American Studies Conference in Hartford, Connecticut 
with Dr. Paula Rabinowitz, an English professor from the University of Minnesota.  As I 
prepared my presentation, “Pulp Queens and Government Girls: What WWII Did for Working 
Women,” I realized the need for additional archival documents and scholarly references to 
support my paper.  My initial research led me to the Mary McLeod Bethune Council House in 
Washington, D.C.  At the Council House, I donned a pair of white archival gloves and 
methodically began to comb through the pages of letters, correspondence, and other print 
material documenting the lived experiences of African American Government Girls.  This 
search, the memory of a negative experience in college, and my mother’s desire to see her story 
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told fueled my curiosity to learn more about the Government Girls and include their story in the 
history of the United States.  
My study documents the history of African American Government Girls and their 
experiences living and working in Washington D.C. during WWII.  Specifically, I chronicle their 
lives and experiences working for the federal government as single women during the war.  This 
includes their history and experience as leaders forging a new path for women residing in a 
racially segregated and patriarchal society during the WWII.  I also identify the effect of their 
leadership on their families and future generations.  
Statement of the Problem, Purpose and Significance 
The iconic image of Rosie the Riveter often represents the role and experience of U.S. 
women during World War II.  As men went to war, women took on blue-collar jobs in the war 
industries (Wynn, 2010).  This image, however, does not account for the more than 1.5 million 
women who filled white-collar jobs in the federal government (U.S. Department of Labor, 
Women’s Bureau, 1945).  Few know the story of African American Government Girls employed 
in white-collar positions by the federal government during World War II (Gueli, 2006). 
 In fact, during World War II, the federal government employed between 1.5 million and 
2.1 million African American women in civilian positions (U.S. Department of Labor, Women’s 
Bureau, 1945).  According to U.S. Labor statistics, the federal government service employed 
approximately 8,300 Negro women in 1940 (Women’s Bureau, U. S. Department of Labor 
Bureau, 1945, p.17).  Records classify almost 1,000 in the Postal Service; 218 in the national 
defense, and over 7,000 only as “Government” (Women’s Bureau, U. S. Department of Labor 
Bureau, 1945, p.17).  In 1940, 1.5% of Black women worked in clerical positions compared to 
26.9% of White women in the same position (King, 1993, p. 1099).  “Clerical and kindred 
5 
 
 
workers were an important group, numbering more than 13,000” (Women’s Bureau, U. S. 
Department of Labor Bureau, 1945, p.17).  Similarly, “in 1940, 25% of Black clericals worked in 
the public sector, as compared to 13 % of all women in clerical positions” (King, 1993, p. 1114). 
Dalfiume (1968) described the absent narrative regarding the contributions of African 
Americans during 1939-1945 as “the forgotten years” in African American history (p. 90).  He 
argued World War II served as the period of discreet and restrained militancy of African 
Americans.  Military service of African Americans during World War II laid the groundwork for 
the modern day Civil Rights movement (Kimble, 2001; Shockley, 2004; Wynn, 2011).  Although 
Shockley (2004) agreed World War II profoundly affected the Civil Rights movement, she also 
noted military service added to the invisibility of Black women during this time.  Researchers 
and historians ignored the labor contributions of African American women. 
Black women who found work in the clerical field under the auspices of the federal 
government improved their social and economic status considerably (Anderson, 1982; King, 
1993).  “The economic prospects for African American women who worked as domestic 
servants (over 70%) or in agricultural settings also increased significantly during World War II” 
(Chafe, 1972, p.142).  As men went off to war, new employment opportunities became available 
to these Black women in the manufacturing industry and other occupations, as it did for their 
White counterparts (Chafe, 1972). 
Wilkerson (2010) explored the migration of three African Americans in their quest to 
emancipate themselves from the oppressive environment of the Jim Crow South.  Hine (1998) 
and Thompson (1998) and Hine (1994) contributed historical studies focusing on the multi-
dimensional lives of African American women.  However, although these scholarly works reflect 
a significant addition to women’s history, they fail to describe the lived experiences of Black 
6 
 
 
women working in white-collar occupations.  Their stories need incorporation into American 
history. 
The purpose of my study was to uncover absent narratives of African American women 
who lived and worked in white-collar jobs during World War II.  This absence is not particularly 
surprising since African American women received little attention from the federal government 
at the time.  Limited research exists on women who migrated to work in various federal agencies 
in Washington, D.C.  According to Jones (2010), “The federal government made only nominal 
efforts to ensure that Blacks received their fair share of wartime jobs, and the unadorned 
discriminatory policies of several major agencies tended to cancel out any gains in that direction” 
(p. 196).  
Qualitative inquiry offers an opportunity to understand better how African American 
leaders strategized and negotiated a response to the needs of African American women.  How did 
women navigate and survive a new work environment with organizational support from existing 
African American women’s organizations and the faith community?  The subject of the lived 
experiences of African American Government Girls merits a place in the research community 
because it contributes to the body of knowledge identifying how Black women strategized and 
adapted in a dramatically shifting work environment.  It also seems to merit a place in the 
literature as reflective of how individuals from impoverished and disempowered backgrounds 
consciously shifted the directions of their lives to participate more fully in the American dream. 
My study contributes to academic research by relating the untold stories of African American 
Government Girls during WWII, and may contribute to the literature on the early history of the 
Civil Rights Movement and the legacy of Government Girls on their families and communities 
for over two generations. 
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Research Questions 
What is the experience of African American Government Girls employed by the federal 
government during World War II?  How did the employment of African American Government 
Girls during World War II affect the economic and social mobility of the Government Girls and 
their families after World War II? 
Definition of Terms 
Government Girls: Gueli (2006) described all Government Girls “as an umbrella term to 
include both civilian and military federal workers.  These workers were mostly adults—women, 
not girls—who did important, meaningful, and professional work.  The use of the pejorative term 
by the government, media, locals, and the workers themselves reflects cultural assumptions 
regarding women’s place in the social order” (p.5). 
Micro-aggressions: Micro-aggression usually involves demeaning implications and other subtle 
insults against minorities, and may be perpetrated against those due to gender, sexual orientation, 
and ability status (Pierce, 1977).  Additionally, Bucceri, Capodilupo, Esquilin,  Holder, 
Nadal,Torino, and Sue (2007) (2008) described micro-aggressions as, “brief and commonplace 
daily verbal, behavioral, or environmental indignities, whether intentional or unintentional, that 
communicate hostile, derogatory, or negative racial slights and insults toward people of color” 
(p.273). 
The Great Migration: according to the Africana: The Encyclopedia of the African and African 
American Experience, Second Edition “Great Migration” (2005), this movement of Black people 
from the rural South to the urban South, from the South to the North and the Midwest, and 
between southern states from 1940-1970 significantly changed the racial composition of many 
areas of the country. 
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Mutual Adaptation Theory: Thomas (1995) defined mutual adaptation when “the parties 
involved accept and understand differences and diversity, recognizing full well that those 
realities may call for adaptation on the part of all components of the whole” (p.251). 
Jim Crow Era: Carter-Black and Kayama (1987) defined the Jim Crow era as a period when 
laws were passed by Southern legislators in the 1880s mandating racial segregation in public 
schools, libraries, parks, railroads, hotels, and restaurants.  Businesses posted ‘‘Whites only’’ and 
‘‘Colored only’’ signs on bathroom doors and above drinking fountains, so patrons knew which 
accommodations they were allowed to use.  However, Jim Crow laws extended far beyond 
segregated public spaces.  Rigidly enforced social protocols served as daily humiliations for 
black citizens of the South well into the latter part of the twentieth century. 
White Collar: the U.S. Department of Labor, Women’s Bureau (1947) publication defined white 
collar as “occupations of the class that is socially above manual labor” (p. 72).  Additionally, the 
term included “the class of salaried workers, especially office and mercantile workers, as clerks, 
salesmen, bookkeepers, etc., whose duties permit or require a well-groomed appearance” (p.72). 
Dissertation Overview 
Chapter 1 explained why I chose this research topic.  In Chapter 2, I present a review of 
the literature, describe the historical background of African American Government Girls, and 
explain the theoretical frameworks used to guide this research study.  I explain the rationale for 
the methods I used to conduct my research study in Chapter 3.  
The data in this dissertation covers five distinct chapters.  Chapter 4 introduces the reader 
to the six participants in the research study.  I describe their humble beginnings from the early to 
mid-1920s, their family structure, academic experiences, and the significant adults in their young 
lives.  Chapter 5 traces their entrance into government employment during the first few years of 
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World War II (1942-1945).  I describe how they found out about taking the Civil Service Test, 
their first experiences as Government Girls, and how racism and isolation greeted them at the 
door during their early years as federal employees.  In Chapter 6, I trace the lives of the women 
as they settled into their careers from 1945-1989.  During this era the women, now vested Civil 
Service employees, secure stable employment, take charge of their careers, and learn to navigate 
adversity in the workplace.  Reaping the benefits of paid employment, forming new social 
networks, and falling in love are themes featured in Chapter 7.  Enjoying life after retirement and 
leaving an imprint on the next generation rounds out Chapter 8.  I analyze the impact of their 
employment in Chapter 9, and make recommendations for further studies in chapter 10. 
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CHAPTER TWO 
REVIEW OF THE LITERATURE 
The purpose of this literature review is to describe and analyze the existing research on 
African American women who held white-collar civil service positions within the federal 
government during World War II.  I review the broad themes, tensions, limitations, gaps and 
theoretical frameworks presented in scholarly journals and in qualitative and quantitative studies 
as they relate to these African American women known as “Government Girls” (Gueli, 2006).  
Researchers used the methodology of oral history as a tool to capture the stories of women 
during the war years.  A small collection of studies used letters and interviews as a way to 
explain how women coped with the loss of loved ones or how they survived living in the era of 
Jim Crow.  After describing the background of the Government Girls, I organize my findings 
into the following five themes: (1) historical background of Government Girls; (2) working 
under the patriarchal thumb of Uncle Sam in Washington, D.C.; (3) forming a new employment 
identity through social mobility, occupational opportunities, and wage gains; (4) coping skills 
and perseverance in African American Women; and (5) uncovering divergent images of African 
American Women.  I conclude my review of literature by identifying and explaining the major 
tensions and gaps found in the research literature, and then I provide theoretical frameworks to 
analyze my findings and form my conceptual framework.   
Historical Background of Government Girls 
World War II served as a platform for African Americans to leverage their patriotic duty 
in securing a place at the table of American freedom (Kimble, 2000).  According to Kimble 
(2001), “African Americans used their labor in civilian life and the military as justification for 
gaining equal citizenship, as early as the colonial era when African American men and women 
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made demands for equal justice through demonstrations of patriotism” (p. 415).  This 
information is particularly important due to long-standing historical disparities.  Kimble (2000) 
pointed out, “The history of Black women has constantly been defined by hard work, and Black 
women shared with black men a desire for economic improvements and security” (p. 416).   
King (1993) and Anderson (1982) noted Black women who found work in the clerical field 
under the auspices of the federal government vastly improved their social and economic status.  
According to a 1944 United States Federal Government publication:  
Six hundred thousand of this increase [in the employment of African Americans] 
was in women's employment.  During this 4- year period the employment of 
Negro women rose from 1.5 million to 2.1 million.  Their employment increased 
by 40 percent, in contrast to 51-percent gain for White women. (United States 
Department of Labor, 1940, p.18) 
 
      Most of the increased opportunities for African American women occurred in unskilled 
labor jobs.  The economic prospects for African American women who worked as domestic 
servants (more than 70%) and in agricultural settings (20%) increased during the war (Chafe, 
1972, p.142).  New employment opportunities also became available to Black women in the 
manufacturing industry and other occupations.   
For a small number of African American women, white-collar employment opportunities 
arose.  Oppenheimer (1975), Rung (1997), King (1975), King (1993), Hesse-Biber and Carter 
(2005), and England and Boyer (2009) provided a historical overview of clerical work during the 
war years.  Hesse-Biber and Carter (2005) noted the minimal number of female African 
American clerical workers, thereby pushing the existence of Government Girls into the margins 
of history.  Historians in general missed the story of Government Girls when they claimed, 
“before the 1960s, they [African American Clerical workers] were completely excluded from 
clerical occupations” (Hesse-Biber & Carter, 2005, p.143).  Despite the statistically insignificant 
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number of Black clerical women in the federal sector, Hesse-Biber and Carter (2005) 
acknowledged:  
Although clerical is not considered a prime occupation because of low wages, little 
autonomy, and limited opportunity for advancement, for minority women it signaled an 
upward move in the occupational hierarchy, away from domestic service, farm work, and 
low-level manufacturing jobs. (p. 144) 
 
The Women’s Bureau of the Department of Labor tracked and recorded the statistical 
employment status of African American women during World War II.  In order to understand the 
scope and depth of Black women’s work during World War II, I have included a 1940 Federal 
Bulletin of the Negro Women Workers indicated in the following Tables. 
Table One 
Black Women Professional and Semi-Professional Workers (66,000) 
Population Profession 
50,000 Teachers 
900 College presidents, professors, and instructors 
6,700 Trained nurses and student nurses 
1,960 Musicians and music teachers 
1,700 Social and welfare workers 
400 Librarians 
129 Physicians and surgeons 
120 Dentists, pharmacists, osteopaths, or veterinarians,  
39 Lawyers and judges. 
(United States 1940 Government Bulletin, p.17) 
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Table 2 
Black Women Federal Clerical Government Workers 
13,000 Clerical and kindred workers 
6,500 Clerks 
4,100 Stenographers, typists, and secretaries aggregated 
2,100 Bookkeepers, accountants, and cashiers 
267 Telephone and Telegraph 
(United States 1940 Government Bulletin, 1940, p. 17) 
Although these numbers represented above in the government reports are a small 
segment of the population, the numbers validated the presence of Black women who 
worked in semi-professional and professional positions during the war years, both in 
public and government jobs.  The data also serve as a counter-narrative to the widely held 
belief that Black women worked only as domestic help during the war years (U.S. Labor 
Statistics, Department of Labor, Women’s Bureau, 1940, p. 17).  Scholarly literature 
points to a strong propensity towards patriotic assimilation.  Overall, African American 
women found themselves immersed in dual roles during the war.   
As women of color answered Uncle Sam’s call to fight for and support democracy 
at home, they also attempted to find a niche for themselves in a White, male-dominated 
workforce (Wynn, 2010).  According to Branch (2011), as the labor market shifted from 
"agricultural and domestic service to more desirable occupations such as government 
work, business ownership, clerical work, and sales" (p. 5), work opportunities became 
more available to Black women.   
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  While these employment opportunities were important, they also invited racial 
discrimination (Wynn, 2010).  The early work of Ransom (1943) offered a global perspective of 
the efforts to combat racial discrimination of African Americans in the federal government.  
Ransom (1943) noted a marked difference in the public’s positive perception of the employment 
trends for Black workers.  Conversely, Ransom (1943) cautioned the African American 
community not to be complacent with economic or employment gains.   
Jones (1985) and other scholars noted “management played a key role in determining the 
outcome of racially tense work situations during the war” in both the public and private sector (p. 
252).  Although community social service agencies offered job placement classes, Black women 
continued to encounter racism, prejudice, and gender discrimination on the job (Kimble, 1998).  
And, while Executive Order 8802 existed (i.e. a federal ban on discrimination in the workplace), 
some private companies gambled with their lucrative government contract by refusing to hire 
Black women (Hine, 1994; Kimble, 1998; Milkman; 1987). 
Contemporary scholarly and popular literature (Gluck, 1987, Honey, 1984, 1999) created 
a discrete historiography of workingwomen during World War II.  Although these scholarly 
works provided a place in women’s history, they focused on the experiences of White women 
and failed to offer qualitative or quantitative research about the lived experiences of Black 
women who worked in white-collar occupations.  Little work addressing the experiences of 
African American women during this period exists.   
Additionally, Shaw’s (2010) significant text chronicled the lives and examined the 
indelible infrastructure of African American communities during the Jim Crow era.  According 
to Shaw (2010), African American women defied the socially constructed rules of the Jim Crow 
era.  Shockley (2004) concurred that by their participation in a paid labor work force, the new 
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Black proletariat now encountered a different set of issues (e.g. employment, child care, housing, 
and fiscal benefits) not faced by the previous generation of workers.  These works opened the 
door to provide an understanding of the role of white-collar African American women in the 
World War II era, but major gaps of the specifics of their experiences still exists. 
Working Under the Patriarchal Thumb of Uncle Sam in Washington, D.C. 
The United States Government adopted a patriarchal posture as female workers entered 
the work place and became indoctrinated into the federal employment culture (Clark-Lewis, 
1987, Rung, 1997; Sealander, 1983).  Lerner (1986) clearly described the government as an 
“institutionalized system of male dominance” … “that men hold the power in all the important 
institutions of society and that women are deprived of access of such power” (p. 239).  Gender 
became the socially constructed label created by the federal government to delineate masculine 
and feminine roles in the workplace (Rung, 1997).  Specifically, in the case of Government 
Girls, the male dominated system of the federal government attempted to put in place rules and 
regulations to monitor the social and professional behavior of the women (Gueli, 2006; Rung, 
1997).   
For African American women the job and living conditions were a complex mix of race 
and gender rules of behavior constructed by an outside authority.  White Government Girls 
refused to live with Black Government Girls.  Due to the combination of avoiding public 
embarrassment and yielding to the pressure of the National Council of Negro Women (NCNW) 
and other civic groups, personnel directors convinced federal housing managers to build 
government-sponsored segregated dormitories for Black women (Height, 2003; Rung 1997).   
Additionally, Height (2003) maintained,  
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I knew that new housing facilities had been built for White girls, and when I asked why     
no provisions had been made for young women of color, I was told, ‘The Blacks always 
look after their own,’ I was outraged.  These girls had left home, many of them for the 
first time in their lives and some having given up pretty good jobs, to respond to the 
summons to contribute to the war effort, only to find themselves unwelcomed by the very 
government that had called them (p. 99). 
 
 Rung (1997) noted, “More specifically however, these discriminatory forces resulted 
from gendered definitions of work and leadership; ironically, these definitions developed within 
the context of women's wartime employment experiences” (p. 382).   In effect, wartime housing 
accommodations meant to “ease” disoriented women from rural to urban settings segregated 
workers in terms of gender and race (Hine, 1994, 1998; Shockley, 2004).  
Gueli (2006) researched and analyzed the living conditions, social barriers, and 
employment concerns of White Government Girls through periodicals, oral interviews, films, 
and archival materials.  Gueli (2006) acknowledged the realities of living in a segregated city and 
federal workplace by neatly weaving the personal memoirs of Government Girls with archival 
information.  She also examined the social challenges of living in Washington, D.C. due to the 
failure of city officials to prepare for the influx of women to the workforce.  Gueli’s (2006) 
dissertation acknowledged the existence of racism in the workplace, identified the increase of 
Black clerical workers during the war years, and chronicled social aspects of the Washington, 
D.C. African American community.  However, Gueli’s (2006) study lacked information on the 
influence and impact of social networking groups or other social organizations on the lived 
experiences of Black Government Girls.   
Migration from rural to urban living was not the only hurdle African American women 
encountered.  Acquiring and maintaining employment presented unique challenges for Black 
women (Anderson, 1982).  Anderson (1982) described the tenuous position Black women faced 
on the job in blue-collar industries due to prejudice and employment barriers: 
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Stressing the modification of traditional patterns fostered by rapid economic 
growth, scholars ignore the degree to which prejudices inhibited change and 
constrained the rate of economic expansion even in the face of strong, patriotic, 
political and economic incentives favoring expanded output at all costs.  For 
Black women, especially, what is significant about the war experience is the 
extent to which barriers remained intact.  (p. 97) 
 
Boris’ study (1998) examined workplace discrimination, hostilities, and tensions 
between White and Black employees during World War II.  Forced to address the racial 
discrimination at worksites, the federal government failed to respond adequately to 
complaints of Black women (Boris, 1998).  Personnel managers and supervisors faced 
unique challenges as they handled new claims of discrimination on behalf of Black 
women.  The creation of the Fair Employment Practices Commission (FEPC) served as 
the vehicle to manage complaints from marginalized workers (Boris, 1998).  According 
to Boris (1998), the FEPC soon discovered that socially constructed behaviors and beliefs 
based on racial stereotypes became the politicized issues of the day.  Boris (1998) also 
noted the difficulty of separating race and gender in managing claims brought by Black 
women.  Essentially, managing workplace discrimination became a complex matter for 
all parties involved and created a framework for creating policies on gender and race in 
the future years.  
Forming a New Employment Identity through Social Mobility, Occupational 
Opportunities and Wage Gains 
 
Creating a new employment identity as women entered the workforce as federal civil 
servants emerged from the academic literature.  Evidence in the literature signified a 
fundamental shift in work opportunities as Black women exercised their right to leave domestic 
work and enter clerical employment within the federal government (Sharpless, 2010).  The 
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economic advancements of Blacks in the 1940s framed the groundwork for this segment of my 
literature review.   
Raymond (1969) noted the “economic status of the Negro, measured in absolute terms, 
improved significantly during the 1940s” (p. 337).  Although migration from the South played an 
integral role in economic gains, Raymond (1969) argued variables, such as racial discrimination, 
changes in labor-market, and federal legislation factored into the changes or gains in economic 
progress of Blacks during that period.  Campbell (1984) also supported the claim that “gains 
made in clerical jobs were mostly in the federal government. While the Post Office, Treasury, 
Justice, and other old line departments remained 98 percent White, the War and Navy 
departments and new emergency agencies welcomed Blacks" (p.75).  
Furthermore, the quantitative research of Bailey and Collins (2006) clearly delineated the 
economic progress of Black women during World War II.  “According to our best estimates of 
the racial wage gap, the 1940s marked a dramatic departure from African-American women’s 
experiences earlier in the twentieth century, as they took a large first step towards economic 
equality” (p. 737).  This study not only validated and quantified the increased earnings of Black 
women in the public sector; it also pointed to the significance of “gender and race in the labor 
market” (p. 767) and revealed that wage gains made by Black female clerical workers continued 
after the World War II. 
England and Boyer’s (2009) qualitative study provided a historical context to clerical work 
by examining the meaning of clerical work in the United States and Canada.  In the broader 
context, England and Boyer (2009) argued women engaged in clerical work to support “one’s 
country during wartime, [and] to [get] a job for any stage in one’s working life, including short-
term employment prior to marriage” (p. 310).  Historically, White males held clerical positions.  
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By the turn of the twentieth century, clerical positions increasingly became the occupational 
choice for single, White, educated females.  This study also identified gaps in the literature 
recommending a longitudinal study on the role of Black women in the clerical labor market.  
By the same token, King (1993) argued “access to occupations with better pay and 
promotion possibilities has been the key to economic advancement for White women and 
minority workers” (p. 1097).  Additionally, King concluded, “clerical work represents the most 
skilled of the occupations in which a large group of Black women have moved since 1940” 
p.1098).   
Government employment of Black women in clerical positions may have 
facilitated their access to clerical jobs in the private sector by demonstrating that 
Black women performed competently in clerical occupations or by accustoming 
people to seeing Black women in these roles, while government employment of 
clerical workers in general may have pushed firms to hire Black women by 
reducing the supply of clerical workers available to the private sector. (King, 
1993, p. 1115) 
 
In the case of Black women, desegregation in the civil service ranks in the 
federal sector yielded unintended consequences.  The most significant advantage of 
civil service employment resulted in secured wages, labor benefits, and employment 
options outside of domestic work (Sharpless, 2010; Wynn, 2010;).  However, despite 
federal civil service employment of Black women in the 1940s, Black Government 
Girls continued to face veiled discrimination.  Some qualified applicants routinely 
passed written tests only to be turned away once they appeared for an interview or “sent 
in an application with photo” (Giddings, 1984, p. 147).   
Changes in Social Mobility  
“Negro women benefitted more than any other group of female workers from 
increased mobility" (Chafe, 1972, p. 142).  Cole and Omari (2003) explored the concept 
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of social mobility within the African American culture by examining the psychological 
meaning of social class and social class identity.  Educational attainment served as a 
social marker for social mobility in the Black community (Cole & Omari, 2003):   
The relationship between classes within the Black community can be understood 
only from a position of intersectionality.  Since emancipation, Black Americans 
have struggled not only for upward mobility measured in material terms, but also 
for freedom from the restrictions imposed by the wider society based on race. (p. 
788) 
 
Giddings (1984) noted the duality and complex nature of Black women at the beginning 
of the 1940s.  Often Black women who migrated from the South were more academically 
qualified for clerical positions than their White peers.  This factor could be due to segregated 
schools that provided excellent education to Black students in spite of Jim Crow laws.  Despite 
this fact, racism, and sexism continued to play a dominant role in employment options, housing, 
and social endeavors for Black women.  
The acquired status of middle class for African Americans becomes complex in nature 
when race and class are added to the equation (Cole & Omari, 2003).  Giddings (1984) stated, 
“In the steel mills [African Americans] were assigned to the sintering plant grinders; in the 
defense industries they were more often than not in custodial positions” (p. 237).  In the case of 
African American Government Girls, gender became the additional factor in their quest to move 
up the social ladder.  “The increased number of clerical and similar workers had inspired the 
emergence of the first Black middle class” (Giddings, 1984, p. 247).  Clark-Lewis (1987) 
maintained, “The women’s transformed identities and modified employment modes led to 
several other changes in the African-American community” (p. 208). 
Shaw (2010) dismantled pre-conceived notions and socially constructed messages about 
professional African American women.  Nuclear family and community enveloped young Black 
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women as they branched out to new adventures (Shaw, 2010).  Aware of the dangers of moving 
to the segregated North, elders from the community played an integral role in shaping the 
identity of the women (Hine, 1994; Wilkerson, 2010).  For many of the single women, finances 
and learning to live independently forced them into unfamiliar territory.  However, the shift from 
domestic work to clerical-white collar work provided African American women with the ability 
to leverage their earning power as well as gain a new sense of independence during the early part 
of the war years.   
According to Branch (2011), the labor market shifted from "agricultural and domestic 
service to more desirable occupations such as government work, business ownership, clerical 
work, and sales.  From 1860-1960, the employment opportunities benefited White women and 
Black men” (p. 5).  However, Branch (2011) contended Black women failed to reap the benefits 
of these new advancements.  
African-American women adjusted from domestic service to working in clerical positions 
due to mistreatment (Hine, 1994; Hine & Thompson, 1998).  Their experiences caused a 
significant shift in the level of resiliency and coping skills needed as African-American women 
survived in a new environment.  “The structure that created social marginality among African-
Americans in Washington was slowly being dismantled; women’s isolated and restrictive living 
circumstances were relegated to an oppressive past” (Clark-Lewis, 1987, p. 205).  
Clark-Lewis’ (1987) qualitative case study offered another counter-narrative to the 
employment gains of Black women.  Clark-Lewis (1987) captured the narratives of women who 
successfully made the transition from domestic work to white-collar employment by 
economically liberating themselves.  This case study examined the lives of young African 
American women who migrated to Washington, D.C., during the first two decades of the 
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twentieth century.  The study spoke to the fundamental shift from domestic to paid work 
“outside” of the home.  
Educational Opportunities and Wage Gains 
Occupational mobility and human capital served as the genesis for another quantitative 
study.  King (1995) conducted a quantitative study to uncover the occupational mobility patterns 
of African American workers from 1940-1980.  King (1995) found “analyzing census data, 
revealed trends in economic progress of African American women from domestic service and 
farm labor into clerical work” (p. 283).  King examined three distinct variables - education, place 
of residence, and age - to examine the effect of human capital investments and occupational 
mobility in the labor market.   
King (1995) challenged the notion that educational attainment and other forms of human 
capital served as determining factors in the increase of occupational opportunities and mobility 
of African American women.  King’s (1995) study found improvements in occupational mobility 
for Black women occurred as a result of “sociopolitical movements” (i.e. Civil Rights legislation 
and governmental intervention in the private sector) of the 1960s not as a result of labor 
shortages.  Political and social policies enhanced the possibility for African American women to 
gain access to clerical positions.  In essence, the entry of African American women into clerical 
fields during the 1940s served as a gateway to economic advancement.   
 Horton, Allen, Herring, and Thomas (2000) conducted a quantitative sociological 
analysis of the African American working class from 1850-1990.  The researchers used three 
categories to discuss the sociology of the Black workers: middle, working class, and lower class.  
Horton et al. (2000) argued that unlike the White community, race played an important variable 
in examining social class in the Black community.  “Beginning in 1920 there is a steady and 
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consistent increase in the percent [of] working class Black women” (2000, p.134).  While the 
researchers did not specifically identify the 1940s, the increase may have taken into account the 
shift from domestic service to paid employment in the public sector.  Horton et al. (2000) found 
gender played a role in defining social class, and recommended further research to explore the 
significance of the Black working class. 
Two similar quantitative studies (Collins, 2000; Goldin, 1991) examined the economic 
mobility of African Americans during World War II.  Collins (2000) examined the “obstacles 
and opportunities” facing Black workers during the early 1940s, using census cross-section 
data to examine work histories and the economic advancements of Black men (p.779).  While 
this study focused on economic advancement for men, it also illustrated how race influenced 
early federal legislation.  Collins (2000) found early social and political challenges during the 
1940s laid the groundwork for the modern Civil Rights era.  
Goldin’s (1991) quantitative study examined the employment trends of married 
women during World War II through a lens referred to as “retrospective history,” a process 
of re-examining earlier works with a critical eye (p.743).  Goldin reviewed an earlier study 
by Palmer on the work histories of married women.  According to Goldin (1991), the Palmer 
Study examined work histories of married women in the labor workforce but failed to 
examine the true economic impact of long- term employment of women after the war.  
Although labor-force data showed a dramatic increase in female employment during the war, 
the Palmer Study neglected to address any issues related to the employment or economic 
status of African American women. 
Shockley (2004) compared the lived experiences of African American women in Detroit, 
Michigan and Richmond, Virginia during World War II, examining the confluence of social 
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class and geographic location shaping the experiences of working women in a post Jim Crow era.  
Shockley (2004) concluded African American women employed strategies with long-term social 
mobility benefits in mind.  Middle class women engaged in wartime volunteer efforts.  These 
women hoped to secure racial equality through volunteer endeavors called “responsible and 
respectable patriotism” (p. 39).   
Volunteerism and advocacy for social issues within the Black community (e.g. 
addressing juvenile delinquency, confronting housing issues, challenging public transportation 
practices, and desegregating public facilities) served as the perfect training ground for the pre-
Civil Rights movement (Shockley, 2004).  “By constructing a new concept of citizenship, 
African American women from all socioeconomic levels gave the movement a language of 
protest and the template for public activism” (Shockley, p. 207). “White working women also 
had to fight for fair and equal seniority, promotion, and wage policies during and after the war, 
but compared to Black women, they had different perspectives on the issue of gainful 
employment” (Jones, 1985, p. 234).   
Honey (1999) and Johnson (1985) found recruitment efforts in the print media and 
propaganda posters were exclusively aimed at White women, ignoring members of the African 
American community.  “ From official United States government posters to short stories in 
popular women’s magazines, recruitment propaganda was aimed exclusively at White women of 
both the middle and working classes” (Johnson, 1985, p. 237).   
Coping Skills and Perseverance among African American Women 
Carter-Black and Kayama’s (2001) qualitative study closely resembled some essential 
elements of the lived experiences of African American women during World War II.  This study 
investigated the lives of two women who shared a common bond of race and gender.  The 
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researchers presented an argument describing African American women as multi-dimensional 
and complex in nature.  By using the social markers of gender, race, birth cohort, and place of 
birth, Carter-Black and Kayama (2001) captured the unique experiences of these women as they 
dealt with racism.  Their coping strategies served as indicators of survival and resiliency.  
Relevant theories embedded throughout the studies and dissertation shared a common thread of 
resiliency, survival, intentionality of career choice, and feminism (Carter-Black & Kayama, 
2001).  Across the board, the participants stressed the importance of recording their stories for 
posterity as they created a legacy for future generations.  As for the overarching themes, Carter-
Black and Kayama (2001) identified survival techniques for living in segregated America, 
resilience, and alternative methods for coping dominated the studies.  Additionally, Carter-Black 
and Kayama (2011) noted that isolation added another dilemma to the complex nature of living 
in a segregated and complex environment.  Isolation within their own racial community became 
an unspoken expectation of White society for the Black community in the workplace.   
Another study conducted by Van Wormer, Sudduth, and Jackson (2011) used grounded 
theory to examine how risk-and-resilience theory captured the personal narratives of five African 
American women and one African American man serving as domestic workers in the segregated 
South during the 1930s.  This study provided readers with an historical context and demonstrated 
the importance of resilience in the personal accounts of Black women who worked as servants in 
Mississippi.  Van Wormer et al. (2011) uncovered six themes of resilience: respect for family 
and elders; community bonding; personality traits of optimism, and self-efficacy, combined with 
moral integrity; a strong religious faith; the high value of education, and resistance to oppression. 
In his research, Lykes (1983) acknowledged, “Relatively little has been done to examine 
the consequences of institutional discrimination at the individual level” (p. 80).  Lykes (1983) 
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argued the confluence of gender and race placed a special significance on the results of the 
research.  Essentially, the emergent themes in the research uncovered the importance of personal 
power, the context of the working conditions, and effective coping strategies in the face of 
adversity as common denominators for participants.   
By employing an oral history methodology, Lykes (1983) captured the lived experiences 
of older African American women in the 1940s and 1950s through an exploration of the effects 
of institutional racism. Lykes (1983) uncovered the complex nature of African American women 
and argued “aggregate statistics describing the impact of racism or sexism on education, 
employment, criminal justice, etc. have been compiled and document the existence of the 
problems and their consequences for excluded groups, in terms of the various groups examined” 
(p. 80).  
For the Black woman who lived, worked, and supported the war effort, social isolation 
became her reality.  Clark (1944) identified the importance of a “sense of belonging” as a critical 
factor to survival as Black women carried out their duties and adjusted to mainstream life during 
the war.  Clark (1944) noted the absence of counseling for Black women on the job and made 
clear recommendations for planning for the future once the war ended.  Clark (1944) stressed the 
importance of continuing to acquire an education by seeking further vocational training as a way 
to insure Black women’s employment status.  
In another related study of Black women, Lykes (1983) collected oral histories from 71 
prominent African American women from diverse leadership backgrounds.  The majority of 
women held college degrees and actively engaged in civic organizations (e.g. Black sororities, 
public service organizations, women’s Clubs, etc.).  Lykes (1983) argued that surviving 
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institutional racism and society depended on situational constraints and specific coping strategies 
employed.   
Uncovering Divergent Images of African American Women 
Photographs of Black women engaged in the war effort largely focused on images of 
domestic or blue-collar workers.  However, U. S. Governmental publications, through the 
Library of Congress Photography Division and the research of visual images, clearly validate the 
presence of African American Government Girls (Orbach & Nathanson, 1992).   Orbach and 
Nathanson (1992) highlighted two women who shared the bond of race but presented socio-
economically divergent images of Black women.  Gordon Parks’ iconic photo, Government 
Charwoman (1942), captured a different reality for the Black worker.  Park’s Government 
Charwoman stark image raised consciousness in terms of race relations.  Ella Watson holds a 
mop and a broom as she stands solemnly in front of an American flag.  The image of Ella 
Watson created a visual argument reinforcing the harsh reality of a segregated America and the 
employment opportunities for working class Black women.  “When viewed as documentation, 
photography confounded present day racial stereotypes” (Kitch 2001, p. 95).   
Conversely, Jewel Mazique’s photographs, found in the files of the Library of Congress, 
offer an in-depth examination of the life of a middle-class Black Government Girl.  Orbach and 
Nathanson’s, (1992) articles chronicled Mazique’s daily experiences as a federal employee at the 
Library of Congress, offering a counter-narrative of the domestic worker.  Ironically, such 
images were not widely distributed to the public during or after the war.  “Photographic images, 
like statistics, do not lie, but like statistics the truths they communicate are elusive and 
incomplete” (Fleischhauer & Brannan, 1988, p.17).  For example, to support this claim, a picture 
of an ingénue African American graduate graced the cover of an African American magazine, 
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The Crisis in August 1922.  Kitch (2001) agreed with this analysis, showing how a photograph 
on the magazine cover provided “proof that African Americans attended major universities and 
succeeded there” (p. 95).  Therefore, The Crisis’s use of photos on its covers can be seen as a 
form of documentation” and serves as a counter-narrative to the images of Black women during 
the war years” (Kitch, 2001, p. 95). 
Tensions in the Literature 
I identified three tensions in the literature.  The first tension found in the literature 
concerned the philosophical differences in the interpretation of the economic gains of women 
during World War II.  The second tension centered on debate between Black male academicians 
and philosophers in the African American community as they struggled to define the appropriate 
employment niche for Black women.  The third tension focused on the iconic figure of Rosie the 
Riveter and the contradictory messages conveyed through government and media recruitment 
efforts. 
Researchers and historians Campbell (1984) and Anderson (1981) offered similar views 
of working women during the 1940s.  Both Campbell (1984) and Anderson (1984) argued 
against Chafe's (1972) claims of significant economic gains of women during World War II.  
Chafe (1972) observed that "the war marked a watershed in the history of women at work, and 
temporarily at least, caused a greater change in women's economic status than half a century of 
feminist rhetoric and agitation had been able to achieve" (p. 136).  Campbell (1984) argued that: 
“Collectively, while women supported the war effort, they were at war with America" (p. 4).    
Theoretically, World War II “challenged women to find a new balance between their 
private and public roles" (Campbell, 1984, p .5).  Campbell (1984) also pointed to the 
government’s efforts and attempts to "control people's values" (p. 14).  Anderson (1981) 
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provided a complementary claim by stating,  "whether motivated by patriotism, necessity, the 
availability of a multiplicity of jobs at high wages, or the independence, social interaction, and 
other rewards to be gained from working, American women responded to the call" (p. 4).  
Johnson (1985) provided a historical overview of the occupational status of African 
American women at the onset of slavery through the later part of the twentieth century.  
Although Johnson (1985) acknowledged the existence of professional African American women 
and the transformation of the status of Black women as a result of the Women’s Liberation 
Movement of the 60s, her text reinforced the political and economic barriers experienced by 
Black women.  In contrast, Hine (1994) offered a counter-narrative by exposing the multi-
dimensional picture of the lived experiences of these women with his theses centering on civic 
organizations and philanthropic endeavors of Black women.   
There is insufficient literature regarding how white-collar African American women 
coped with the micro-aggressions on the job.  Bucceri, Capodilupo, Esquilin,  Holder, 
Nadal,Torino, and Sue (2007) described the term racial micro-aggressions as “the brief, 
commonplace, and daily verbal, behavioral, and environmental slights and indignities directed 
toward Black Americans, often automatically and unintentionally” (p. 329).  Leaders within the 
infrastructure of the federal government, entrenched with its own challenges of leading and 
managing a complex shift in the core of the culture of the organization, paid little attention to the 
employment, housing, or social adjustment needs of new female Black employees.  As in the 
private sector, managers now relied upon “management handbooks to respond to the concerns 
raised by white employees.  Conversely, the National Council of Negro Women (NCNW) in 
conjunction with other civic organizations formed a safety net of support as Black women found 
themselves in the precarious position of being “last hired, first fired” (Anderson, 1982).  
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Aldridge (1999) claimed that within the research community, a significant tension existed 
between the philosophical arguments of John Dewey and W.E. Du Bois.  While Dewey believed 
in acquiring an education steeped in democratic values, his theory ignored race as a critical factor 
in attaining emancipation of the Negro.  DuBois framed a strong argument of education for 
Negroes based on pragmatism, Black Nationalism, Marxism and progressive views (Aldridge, 
1999, p. 369).  Aldridge (1999) made a point to set the historical record straight by noting 
DuBois favored the attainment of classical education for the Negro, as well as valuing vocational 
and technical training for the Negro (p. 362).  
  Aldridge (1999) described a significant tension regarding the academic preparation and 
community support of Black women.  Philosophically, tension occurred as a result of debate 
revolving around the virtues and practicality of women receiving a vocational education versus a 
post-secondary education.  Aldridge’s (1999) research closely relates to Johnson-Bailey’s (1996) 
research of gender expectations for Black women during this era.  
The final tension in the research occurs as a result of the iconic image of Rosie the 
Riveter (Honey, 1989).  Hailed as the symbolic patriotic image of World War II, Rosie the 
Riveter continues to dominate the popular and academic arenas.  Lerner (1975) clearly identified 
the conflicting nature of the role of women in historical context.  The nature of how women are 
generally portrayed in historical terms clearly adds validity to the absence of African American 
women in history.  Lerner (1975) challenged researchers to abandon their traditional lens of 
viewing women’s history as “contribution history” by adopting a more holistic view referred to 
as “transitional history” (p.8).  Transitional history allows researchers and historians to 
acknowledge the intricate and significant role of women in history.   
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Sutrina (1998) cautioned historians to resist the temptation of embracing Rosie the 
Riveter as the common denominator to categorize the experience of all women during World 
War II.  Honey (1983) and Kimble and Olson (2006) argued the Office of War Information 
(OWI) played a pivotal role in the creation of the myth of Rosie the Riveter.  Honey (1983) 
acknowledged the absence of African American women on war posters and propaganda.  
Additionally, Honey (1983) found Cawelti (1976) disregarded the existence of visual images of 
Black women in the war.  Research also uncovered an abundance of images of blue-collar 
workers, women in the military, and nurses as representatives of the African American 
employment history during the war (Fleischhauer & Brannan, 1988; Honey, 1999; Wynn, 2010).   
The prominent images of Black women during this era usually feature Black women on 
assembly lines, holding a blowtorch, or in a military line. This study helps to address these 
tensions in the literature by providing a more in-depth review of Government Girls to portray a 
more rich and accurate view of American history during this period.  
Gaps in the Literature  
Several gaps in the literature exist, and support the need for future research to uncover the 
leadership challenges of a diversified workforce that included African American women 
government workers during World War II.  In fact, aside from the literature of women in the 
military (Early, 1989), wage-earning studies  (Kessler-Harris, 1982), dissertations on oral 
histories, blue-collar work, and Blacks in the motion picture and entertainment industry during 
the war years (Cripps, 1993; Dick, 1985), African American Government Girls, hardly 
mentioned, hold a place in the margins of history.    
McKnight, Teaster, Watkins, and Lawrence (2005) conducted a longitudinal study   
examining the impact of occupational choice and the long-term effects of late-life vulnerability 
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as White Government Girls entered retirement.  McKnight et al. (2005) used life-narrative 
interviews as the primary method to collect data.  By employing the life-narrative approach, 
researchers gained an in-depth perspective on “establishing the context of personal, economic, 
and social experiences” (2005, p. 109) of their participants.  The demographic profile of 
participants of their study included White Government Girls who advanced through the United 
States federal employment ranks to assume high-level positions.  The study, still in progress at 
the time of the publication of the article, concluded the following results:   
a) Researchers McKnight et al. (2005) speculated that because their career choices placed 
them in positions of power and authority, the women in this study were at risk for social 
isolation and “late-life vulnerabilities because of protracted social capital; however, this 
is partially compensated by their enriched human and personal capital” (2005, p. 110.)  
 
b) Government Girls “tended to rely on the network of friends that they built during their 
working years, networks that are now dwindling” (2005, p. 110). 
 
c) Researchers McKnight et al. (2005) advocated for the benefits of continuing this study.  
While this on-going study explores the lives of these early pioneers of the Women’s 
Movement, this study lays the blueprint of conducting more research for women in the 
new millennium.  The long-term effects of balancing family, career, high profile 
positions in the public and private sector remain unexplored territory.  
 
A small, but significant segment within the research community focused on visual images 
of war workers.  For example, Davol (1998) and Fleischauer and Brannan (1988) focused their 
work on examining the visual images during the war era.  Memoirs, recounting wartime 
romances (Alsmeyer, 1982), military history, and work experiences, failed to include the 
experiences or perspectives of Black women. Additionally, government publications from the 
Women’s Bureau from the Department of Labor only offered statistical information on 
occupational issues related to war workers.  As early in the mid-1920s, A. Phillip Randolph, 
founder of the Brotherhood of Sleeping Car Porters and a vocal advocate for working class 
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African Americans, became instrumental in expanding access to employment opportunities for 
African American Government Girls.  Grossman as cited in Kelley and Lewis (2000) stated,  
Randolph began organizing an all-black union whose agenda resembled that of     
mainstream white craft unions: higher wages, job security, and collective bargaining.   
The Brotherhood of Sleeping Car Porters and Maids struggles against the Pullman 
company for a decade, winning partial victories in 1926 and 1929 and complete 
recognition in 1937. (p.127)  
 
Randolph’s actions would serve as one of the efforts for Black leaders to organize and strategize 
for equal rights for African Americans in the 1930s and 1940s.  
Kimble and Olson (2006) created an analysis of the visual rhetoric behind the Rosie the 
Riveter image (Honey, 1989) by challenging our romantic addiction to this 1940s iconic legend.   
The body of scholarly research of Anderson (1982), Gluck (1987), Honey (1998) and Shockley 
(2004), recognized the myopic representation of Rosie.  However, while the stark realities of 
wartime employment (e.g. gender discrimination, micro-aggressions, sexism) for women existed 
within this segment of the literature, research literature fails to recognize the lived experiences of 
African American Government Girls.  The only evidence of these women in my review of 
scholarly studies exists in print media (e.g. archival newspapers and magazines) and government 
publications.  Office of War Information (OWI) photographer, Ester Bubley’s photos of female 
White Government Girls and an article featuring Jewel Mazique and Ella Watson (Orbach & 
Nathanson, 1992) remain the only evidence I located regarding the history and experiences of 
African American Government Girls. 
The story of African American Government Girls during World War II needs a more 
prominent place in American history.  Although Gueli (2006) provided a study of the lived 
experiences of White Government Girls, there remains room for additional research on the topic.  
While there is an abundance of literature related to World War II and women, evidence suggests 
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additional research is needed to explore the experiences and legacy of Black women during this 
era.  According to Jones (2010),  
World War II and the postwar decade were seedtime years for the modern civil rights and 
women’s liberation movements.  Both movements grew out of the promises of social 
change that the wartime economy made but peacetime society failed to deliver (p. 196). 
 
To complete a more accurate and scholarly picture of this important time in American 
history, African American Government Girls’ stories must be told.  These narratives of 
remarkable women who not only survived, but also thrived in new career roles, deserve a place 
in the research literature.  I next describe the theories found in the literature and the 
methodological implications and limitations of these theoretical frameworks. 
Analytical Theory 
I adopted several theoretical frameworks to analyze the challenges experienced by 
African American Government Girls.  The confluence of race, gender, societal expectations, and 
class led me to adopt two analytical theories, Black Feminist Thought (Johnson-Bailey, 2006) 
and Social Mobility Theory (Henslin, 2010).  I describe these theories next, and discuss their use 
in my study. 
Black Feminist Thought 
The theoretical framework, Black Feminist Thought (BFT), plays an integral role in 
understanding this complex issue of the lived experiences of African American Government 
Girls.  Johnson-Bailey (2006) defined BFT using three discrete questions to analyze a given 
situation. 
Focus on power and positionality led to the development of research questions 
that asked (a) whose interests were being served in the program, (b) how 
sponsorship affected the program development, and (c) how the societal context 
played into the educational leadership, program development, and missions. (p. 
104) 
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 BFT addresses the issue of the invisibility and the confluence of power, gender, and 
socio-economics of Black Women (Johnson-Bailey, 2006).  Using BFT as a theoretical lens 
assisted me in examining and understanding the unique employment and social needs of Black 
women during the 1940s.  BFT may be related also to social mobility theory.  Johnson-Bailey 
(2006) cited three themes emerging from her research of African American adult education 
programs from 1920-1945: education for assimilation, education for cultural survival, and 
education for resistance.  These themes may serve as the catalyst in explaining the transition of 
Black women into the ranks of the white-collar workforce.  
Black Feminist Thought (BFT) concerns “theories or specialized thought produced by 
African-American women intellectuals designed to express a Black women’s standpoint” 
(Collins, 1991, p. 32).  BFT concerns “expressions of Black women’s Afrocentric feminist 
consciousness regarding the core of Black women’s experiences, consciousness, and actions” 
(Collins, 1991, p. 32).  One challenge involves insisting others hear the perspectives and 
experiences of Black women: "Certainly for Black women, our struggle has not been to emerge 
from silence into speech but to change the nature and direction of our speech, to make a speech 
that compels listeners, one that is heard" (hooks, 1989, p. 6). 
The theoretical and intellectual history of Black Feminist Thought (BFT) finds its roots 
firmly planted in the work of prominent sociologist Dr. Patricia Hill Collins.  As a pioneer of 
Black feminist research and writings, Collins’ groundbreaking text, Black Feminist Thought: 
Knowledge, Consciousness and the Politics of Empowerment (1989), described the tenets of 
BFT.  As a formidable and intellectual academician, Collins offered BFT as an intellectual 
orientation and counter-narrative for the lived experiences of Black women in the diaspora.  BFT 
acknowledges the inherent power of knowledge, wisdom, and natural intelligence/mother-wit of 
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women of color.  A key argument in BFT involves what knowledge is valued and how it 
legitimately may interpret experience, mindful of the racial and patriarchal oppression within 
society (Collins, 1990). 
Collins (1989) argued the Eurocentric view of knowledge tends to routinely dismiss 
and/or ignore the unique experiences of African American women.  For Black female 
academicians, this requires engaging in a “knowledge-validation and credentialing process” from 
a Eurocentric-male dominated perspective (Collins, 1989).  BFT created a different framework to 
understand the set of knowledges experienced by Black women.   
As an oppressed group, African American women uniquely experience racism, gender 
inequality, economic disparities associated with gender and race, self-identity and self-definition 
(Collins, 1999, p. 5).  For Black women, this juncture represents a complex framework for those 
engaging in hegemonic discourse.  Black female scholars, who bring BFT into the conversation, 
undeniably face White-male dominated resistance to accepting this theory.  The resistance and 
denial of BFT exists in the shadow of subjugated knowledge.  Foucault’s (1980) “subjugated 
knowledge” refers to the eighteenth century bourgeois deliberate suppression of information and 
knowledge from the lower class.  Specifically, intentional actions of people in power hold a 
primary purpose to keep the masses in a state of ignorance.  BFT resists suppression of the Black 
and female experience. 
BFT, rooted in exposing the oppression and marginalization of daughters of the African 
diaspora, provides an intellectual and theoretical framework in understanding the complex lives 
of ordinary African American women (Collins, 1989).  Users of BFT seek to include the 
narratives of ordinary women of color.  Theorists of BFT resist the urge or temptation of using 
traditional theories to explain the challenges of women of color, whose ordinary lives attempt to 
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strike the balance between race and gender.  Essentially, BFT insists on examining, exploring, 
and validating Black women’s experiences.  Essentially, BFT emphasizes the experience of 
African American women and seeks to affirm, and advocate for the description and interpretation 
of Black women’s experience as a distinct and neglected area of scholarship.   
BFT closely aligns with “standpoint theory” (Bion as cited in Burack, 1999, p. 740).  
Standpoint Theory legitimizes and validates the real life experiences of individuals experiencing 
oppression.  Standpoint Theory recognizes the importance of perspective and perception of 
marginalized and oppressed groups and individuals.  Postmodernists use Standpoint Theory to 
analyze psychological relationships among people (Burack, 1999).  Feminist theorists Hartsock 
(1983), Smith (1990), and Collins (1991) closely align their philosophical practices to the 
Standpoint Theory.         
Using the frameworks of psychoanalysis and coalition politics to understand how 
Standpoint Theory finds congruency with BFT, Burack (1999) dissected the construction of 
inter-group and intra-group conflict, identity, and power.  “Black feminist thought articulates the 
taken-for-granted knowledge of African American women, it also encourages all Black women to 
create new self-definitions that validate a Black women’s standpoint” (Collins, 1989, p.750).    
In discussing the impact of psychoanalysis and politics of BFT, Burack (1999) 
recognized how group dynamics and socio-political influences affected the Black female 
experience.  “Black feminist thought emphasizes the progressive dimensions of life that are 
enhanced by the work of constructing coalitions across and between groups” (1999, p. 135).  As 
a distinct group, Black women share the common bond of race.  However, there remains a 
myriad of diversity within the group.  This diversity ranges from socio-economic status, 
demographics, social class, educational attainment, inequalities related to employment, 
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formation of identity, and sexual orientation (Collins, 1990).  Therefore, BFT validates the multi-
dimensional attributes of Black women. 
Bion (as cited in Burack, 1999) identified three concrete assumptions affecting group 
dynamics to explain the experience of individuals existing in oppressed conditions and their 
responses to these circumstances.  Bion’s first basic assumption refers to the concept of “mature 
interdependence” (Burack, 1999, p. 135).  Mature independence occurs when members of a 
specific group encounter threats to their existence.  The resiliency and survival of the group 
depends on their ability to “defend against anxiety, frustration, disillusionment, and despair” (p. 
136).  
The second basic assumption regarding inter-group conflict concerns the Freudian 
concept of the “narcissism of minor differences” (Burack, 1999, p. 137).  This concept addresses 
the notion of groups finding minor faults within the group and responding in a negative manner 
amongst each other.  Focusing on minor defects often leads to discord within the group and 
distorted perceptions of those who reside “outside” to the group.  In some respects, this discord 
leads members within the group to become autonomous in developing their own identity 
independent of the groups’ identity (Burack, 1999).  BFT theorists recognize the diversity of 
thought within groups of Black women (Collins, 1990).  For example, oppression may provide 
an initial common bond within the group, but how members of the group resolve, process, or 
cope with oppression on an individual basis becomes open to many interpretations.  The 
“dialectical relationship” of oppression, activism, economic subordination, and suppression of 
Black women’s ideas serve as common denominators in examining BFT (Collins, 1990, p.6).    
BFT theorists recognize the importance of leveraging the diversity and power of Black 
women to build a cross-section of political thought and action (Collins, 1990).  BFT theorists 
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fiercely defend the rights of Black women to give voice to the diversity of their unique lived 
experience, believing in the solidarity of the group as well as the individual autonomy of Black 
women.  “Black women’s political and economic status provides them with a distinctive set of 
experiences that offers a different view of material reality than that available to other groups” 
(Collins, 1989, p.747).  For Black female academicians, this requires engaging in a “knowledge- 
validation and credentialing process” that differs from a Eurocentric-male dominated perspective 
(Collins, 1989, p.763).   
The analysis of BFT poses a unique and arbitrary set of rules.  A positivist 
methodological approach appears to be an illogical and impractical approach, which “creates 
scientific descriptions of reality by producing objective generalizations” (Collins, 1989, p.754).  
Additionally, Collins (1990) asserted, “Afrocentric feminist epistemology, grounded in the 
dimensions of wisdom, survival, concrete experiences, and knowledge, thereby become credible 
sources of validating Black feminist thought research” (p. 204).  Afrocentric feminist 
epistemology examines the nature of knowledge from the perspective of Black women and “is 
grounded in the everyday experiences of African-American women” (Collins, 1990, p. 207).  
BFT plays an integral role in understanding and interpreting the experiences of African 
American Government Girls.  The Government Girls encountered and managed challenges to 
their identity and experienced oppression due their race, gender, and socioeconomic status.  My 
review of literature uncovered and described the suppression of Black women’s voices and 
experiences as federal white-collar employees during WWII.  I also adopted Social Mobility 
Theory to analyze the transition of Black women into the ranks of the white-collar workforce.  
The next section describes the effects of social mobility on the lives of African American 
Government Girls during World War II.   
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Social Mobility Theory 
Cole and Omari (2003) identified and used an “intersectional model of race and class” in 
an effort to build a conceptual model for the Theory of Social Mobility (p.786).  Social mobility 
is categorized into three basic types: intergenerational mobility, structural mobility, and 
exchange mobility.  Henslin (2010) defined social mobility as:  
 Intergenerational mobility – the change that family members make in social class from 
one generation to the next 
 Structural mobility – movement up or down the social class ladder because of changes in 
the structure of society, not related to individual effort 
 Exchange mobility – about the same numbers of people moving up and down the social 
class ladder, such that, on balance, the social class system shows little change.  (p. 369) 
Social mobility theory concerns intergenerational mobility and structural mobility 
(Henslin, 2010).  Henslin (2010) defined intergenerational mobility as “the change that family 
members make in social class from one generation to the next” (p. 369).  African American 
Government Girls who gained secretarial skills changed the course of their own and future 
generations of their family’s economic destiny.  Employment in federal agencies signaled a new 
employment trend for their generation.  The option and opportunity of clerical work broadened 
the employment landscape beyond manual labor/blue-collar work. 
 Structural mobility is defined as the movement up or down the social class ladder because of 
changes in the structure of society, not because of individual efforts (Henslin, 2010, p. 370).  For 
example, the Great Migration provided African Americans with the opportunity to explore and 
obtain paid employment opportunities in northern cities, the Midwest, and on the west coast.  In 
the case of Government Girls, securing employment under the auspices of the federal 
government meant regular wages, employment benefits, and access to better living conditions 
(i.e. first class dormitories).  For the African American Government Girls who remained with the 
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federal government after the World War II, structural mobility offered them an opportunity to 
gain access into the Black middle class. 
Conversely, Cole and Omari’s (2003) “Uplift ideology” extended the concept of the 
theory of social mobility to Black Americans when they “adopted the culture and values of 
White middle class” (p.788).  A change in social status included more than economic gains.  
Members of the elite class of African Americans symbolically dictated a change in acceptable 
social behavior for those who gained access to the ranks of middle class (i.e., obtaining a new 
level of educational attainment, joining social clubs, etc.).  However, entrance into the ranks of 
Black middle class did not automatically signal the end of racial isolation, discrimination, or 
segregation. 
Educational attainment affected the social status and employment opportunities between 
working class and middle or upper class African Americans (Cole & Omari, 2003).  Educational 
attainment became a socially acceptable marker to becoming middle or upper class in the Black 
community between the 1940s and 1960s (Cole & Omari, 2003).  “In essence, these markers 
excluded working class Blacks who failed to meet the social expectations of the Black 
bourgeoisie” (p. 788).   “Members of the Black middle class, most of whom became middle class 
through social mobility from working-class origins, may express more ambivalence concerning 
their function as controllers of working class Blacks” (Collins, 1991, p.60).   
Cole and Omari (2003) found personal identity, often ignored in studies of social 
mobility, played an integral role in understanding social mobility and its hidden effects in the 
Black community.  For members of the Black community, entering a new social class meant 
learning new social cues, coming to terms with the knowledge of relatives who remained in the 
lower class, and rejection of elite Blacks whose social standing remained firmly cemented in 
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generations of memberships in traditionally Black fraternities, sororities, or social clubs (Cole & 
Omari, 2003; Graham, 2000).   
Neckerman, Carter, and Lee (1999) used the term, “the minority culture of mobility,” to 
emphasize the “cultural elements, which provide strategies for economic mobility in the context 
of discrimination and group disadvantage” (p. 946).  Members of marginalized and oppressed 
groups must work to combat prejudice and discrimination to advance, overcoming more than 
most to raise their socioeconomic status.  “When women and people of color experience upward 
mobility in America, they scale steep structural as well as psychological barriers” (Higginbotham 
& Weber, 1992, p. 416).  These barriers consist of negotiating new experiences, challenges, 
unspoken rules, reassurances, and negative feedback (Higginbotham and Weber, 1992).   
The challenges faced by African American Government Girls may be examined with 
concepts associated with “the minority culture of mobility” (Neckerman, Carter, & Lee, 1999, p. 
946).  African American Government Girls adjusted to an unfamiliar and hostile work 
environment and navigated new social experiences as they struggled to advance their 
socioeconomic status.  Government Girls occupied clerical positions, and this represented 
occupational advancement and a rise in their socioeconomic status (Hesse-Biber and Carter, 
2005; King, 1995).  Oppenheimer (1975) posed the following questions to address women office 
workers using social mobility theory: 
What are women office workers, in terms of definition and in the context of social class 
theory?  How has this stratum come to occupy its present historical position?  What is the 
size and position of this social category relative to the rest of the labor force? (p.56)   
 
In regard to African American Government Girls, a case may be made that as they moved 
into a new occupational role as white-collar workers, depending on their previous family socio-
economic status, they may have experienced one or more of the social mobility changes in their 
lives.  Conversely, Cole and Omari’s (2003) “uplift ideology” extended the concept of social 
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mobility theory to Black Americans when they “adopted the culture and values of White middle 
class” (p.788).  Educational attainment became a socially acceptable marker to becoming middle 
or upper class in the Black community between the 1940s and 1960s.  Cole and Omari (2003) 
argued personal identity, often ignored in studies of social mobility, plays an integral role in 
understanding social mobility and its hidden effects in the Black community. 
Additionally, Neckerman, Carter, and Lee (1999) discussed the term minority culture of 
mobility and the concept of segmented assimilation in the middle class American minority 
groups.  A minority culture of mobility refers to “cultural elements which provide strategies for 
economic mobility in the context of discrimination and group disadvantage” (1999, p. 946). 
Higginbotham and Weber (1992) characterized these barriers as consisting of negotiating new 
experiences, challenges, unspoken rules, reassurances, and negative feedback.  Using this 
theoretical lens, it may be plausible to understand the challenges faced by African American 
Government Girls as they adjusted to an unfamiliar and hostile work environment while 
navigating new social experiences. 
Methodological and Theoretical Limitations 
In reviewing the literature, I discovered the vast majority of the studies used quantitative 
surveys to focus on employment trends and economic impact of women in the workforce.  While 
these surveys presented a rich background of the short and long-term effects of paid employment 
of women, the studies failed to identify the cultural shifts in the balance of status and power and 
the diversity of the work experiences of African American Government Girls.  Furthermore, as 
members of a new classification of civil service employees, performance evaluations and 
measured productivity became yardsticks for maintaining employment.   
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The journey and narratives of Black women, daughters of the African diaspora, to 
become viable, respectable, and sustainable workers in a newly diversified work setting remain 
to be explored.  Human interactions interwoven with new employment expectations, finding a 
balance between the obligations of patriotism to one’s country and the reality of living in a racist 
society, and maintaining a sense of self-identity rarely enter into academic literature or research.  
Researchers also do not address the symbolism of the Government Girls’ transition in social 
mobility and their representation as pioneers in the frontier of a new generation of middle-class, 
white-collar workers.   
Conceptually, themes of assimilation and acculturation in wartime Washington rarely 
rose to the level of theoretical frameworks.  As the feminization of the labor force developed, 
challenges to the new field of human resource management emerged (Rung, 1997).  As a new 
science, human resource management focused on establishing organizational practices to manage 
human behavior in the workforce.  While managers developed and implemented employee 
assistance (e.g. stress management) programs, there was no mention of how they managed the 
emotions of grief, loss of cultural identity, micro-aggressions, or gender expectations for 
behavior in the workplace, if indeed those issues were addressed at all.  
Another widely used method of research in the literature reviewed centered on the use of 
case studies and oral histories.  As powerful tools to gain access to marginalized voices of Black 
women, oral histories of African American women and their lived experiences remain limited.  
When oral histories are used, there is a tendency to focus on certain socio-economic groups.  
Lykes (1983) stated as a result of interviewing only one particular social class of Black women, 
his research failed to capture the voices of under-represented groups within the African 
American culture.  Furthermore, as researchers engage in fieldwork to gain access to “the 
45 
 
 
biographical experiences of women and men,” themes of loss, grief, painful memories, deferred 
dreams and a host of raw emotions related to the topic become exposed (Warren, 1988, p. 60).  
On the surface, Black feminist thought and social mobility theory may appear incongruent in 
examining the study of African American Government Girls.  However, employment patterns of 
Black women coupled with the vulnerability of obtaining and sustaining a new position in the 
middle class, place these theories squarely alongside each other.  I next describe the method used 
to conduct my study.  
 
 
46 
 
 
CHAPTER THREE 
METHODOLOGY 
I adopted qualitative research methods to create an accurate historical record of African 
American Government Girls who migrated to Washington, D.C. and worked for the federal 
government during World War II.  I analyzed the economic and social mobility of African 
American Government Girls and their families as a result of this government work during World 
War II, and in one case, the Korean War.  In this chapter I describe the rationale for using 
qualitative research and a case study approach in my research.  I present an overview of three 
main topics associated with the selection of qualitative research methods and the case study 
approach.  This overview includes a brief explanation of (1) the four philosophical assumptions 
related to qualitative research, (2) the use of a transformative framework in qualitative research, 
and (3) the rationale for using the case study model as a methodological approach.  I then 
describe the procedures used in conducting my study, including procedures to locate and recruit 
participants, to ensure their protection, to collect data, and to analyze that data.  I selected the 
qualitative research and the case study approach because they fit my research question and goals. 
Qualitative Research Assumptions and Characteristics 
 
Qualitative research quantifies the “un-measurable” aspects of the human condition.  
“Researchers engaging in a qualitative study focus on observing, describing, interpreting, and 
analyzing the way that people experience, act on, or think about themselves and the world 
around them” (Bazeley, 2013, p. 4).  Qualitative research differs from quantitative research in the 
nature in which a researcher explores, examines and analyzes a topic.  Quantitative research 
relies on measures that include small-scale surveys, patterns of examination results, 
questionnaires, descriptive statistics, content analysis” (Simons, 2009, p. 34).  
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Qualitative research provides opportunities for in-depth exploration of an event, 
phenomena, or topic (Bazeley, 2013).  Using a descriptive approach to data collection and 
analysis, qualitative researchers employ a variety of approaches, such as case studies, 
phenomenology, and/or grounded theory to investigate human experience (Creswell, 2013).  
Four assumptions regarding the nature of qualitative research distinguish this approach from 
quantitative research purposes and methods. 
Four Assumptions Regarding Qualitative Research 
Four assumptions frame qualitative research: ontological, epistemological, axiological, 
and methodological (Creswell, 2013).  The first philosophical assumption, ontological, examines 
the “nature of reality and the various ways reality is seen through many different perspectives” 
(p. 20).  As themes emerge in the data, qualitative researchers use the ontological assumption to 
investigate the nature of reality from the participants’ perspective.  This ontological experience, 
seen through multiple lenses, validates the participants’ reality.    
An epistemological assumption provides qualitative researchers with the tool of 
subjectivity (Creswell, 2013).  Subjectivity reduces the distance between the researcher and 
participants as evidence is gathered to uncover what really “counts as knowledge” (Creswell, 
2013, p. 21).  In essence, empirical data collected and analyzed by researchers represents the 
“truth” of the lived experiences of participants.  Instead of a distant and “objective” approach, 
qualitative researchers adopt a “subjective” stance in conducting research.    
An axiological assumption blends the values of the researcher and the participants in an 
effort to develop the narratives of participants (Creswell, 2013).  Conducting qualitative research 
requires researchers to technically “position… themselves” in the study (Creswell, 2013).  As the 
researcher, I have a personal connection to the subject.  The “observer effect” plays an important 
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role in this historical research.  The observer effect, also referred to as the “Heisenberg effect,” 
addresses the issue of what naturally occurs when qualitative researchers relate with their subject 
(Bogdan & Biklen, 2007).   
      In qualitative research, a reciprocal relationship exists between the researcher and each 
participant.  As participants share their perspective or memory of an event, the researcher’s lens 
of understanding of the topic becomes less myopic.  “The problems of disclosure, transparency, 
and negotiation of mutual expectations, aims and interest” remain critical features as researchers 
place themselves within the research (Flick, 2009, p.112).  Qualitative researchers recognize a 
strong connection between researcher and subject, and adopt an intuitive and interpretive 
approach to conducting their study (Stake, 1995).  I describe this juncture in the relationship as a 
symbolic reciprocal dance between two unknown parties.  Blackwell Online Encyclopedia of 
Sociology refers to this phenomenon as reactivity.  Hammersley (2007) described the reciprocal 
relationship inherent in qualitative research as, “the extent to which and ways in which the 
behavior of the people being studied is shaped both by the fact of being researched in a given 
way and by the particular characteristics of the researcher” (Observation, Participant and Non-
Participant, para. 1). 
A methodological assumption refers to the process of data collection and analysis 
(Bazeley, 2013).  Using inductive instead of deductive reasoning, the qualitative researcher 
continuously collects, interprets, and identifies promising areas of inquiry as new data becomes 
evident.  This requires an emergent and interpretative approach, opening the door to new 
directions through substantive and in-depth exploration of the participant’s experience.  
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Unique Characteristics of Qualitative Research 
  Stake (1995) described several distinguishing characteristics of qualitative research.  
Holistic in nature, qualitative research tends to be developed conceptually, case oriented, 
relatively non-comparative, seeking “to understand its object more than to understand how it 
differs from others” (p. 47).  These characteristics construct a broad base of understanding the 
themes in historical case studies.  Qualitative research fosters “empathy, responsiveness, and 
intentionality” (p. 48).  As themes emerge from participants, it becomes imperative to adjust pre-
conceived theories and remain open to participant experience and viewpoints.  
Qualitative researchers must be aware of the risks associated with human subject research 
because of the inherent power differential existing between the researcher and the subject 
(Creswell, 2013).  In qualitative research, observations become more trustworthy and valid 
through efforts to triangulate the data (Creswell, 2013).  Consequently, revealing something that 
had been private, secret, or confidential tends to broaden understanding of a topic from multiple 
perspectives.  
All four qualitative research assumptions apply to my study.  In my study, I examined the 
survival and resiliency of African American Government Girls from an ontological perspective.  
It became critical for me to understand and describe the core of any socially constructed barriers 
that may have affected or influenced this group of women.  Given the unique circumstances of 
their occupational status, what was their reality?  What part of themselves were they required to 
“leave at the door” to survive in a new social soil?  
An epistemological application to this topic required me to frame interview questions that 
allow the participants to reveal untapped knowledge.  As the researcher, this epistemological 
assumption requires translation with a keen ear for what is “spoken and unspoken” concerning 
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the experiences of Government Girls and their relatives.  I developed an authentic relationship 
with the research study participants leading me to hear “what counts as knowledge” and how it 
framed their behaviors and decisions throughout their lives (Creswell, 2013).   
An axiological assumption seeks to establish a clear understanding of the role of values 
and virtues of each Government Girl.  For instance, I asked participants about how their core 
values shaped their lives.  What family values contributed to the development of work ethics, 
spirituality, and moral imperatives?  From a Deweyan perspective (Fesmire, 2003), what social 
habits informed their behavior and on-the-job conduct?  “In a multicultural setting, especially for 
those living on a hyphen between cultures, the ‘inner conversation’ may be penetrated by 
clashing social habits” (Fesmire, 2003, p. 11).  I wanted to know what are/were their personal 
definitions of courage, resiliency, persistence, and justice.  Asking these types of personal, self-
reflective questions may lead to a different type of discourse between the researcher and the 
participants. 
 The last philosophical assumption, methodology, demands qualitative researchers take a 
fluid approach in data collection strategies while analyzing the data.  The responses from the 
subjects combined with the archival data collected during the research process caused me to alter 
how I analyzed and categorized the data.  As the participants shared their personal experiences in 
reference to gender, race, and social mobility, I identified emergent themes as I continued to 
explore participants’ views and experiences.  I next describe how the interpretive framework of 
transformation serves as a tool to leverage change in marginalized groups. 
Transformative Framework: Taking a Stand for Others 
My rationale for pursuing qualitative research closely aligns with Bazeley’s (2013) 
philosophy and purpose of research involving the deliberate adoption of a research goal 
associated with taking a stand for others.  “In approaching any research topic, standpoint 
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theorists attend to ensuring that the voices of marginalized, misrepresented, or subjugated groups 
are heard through the ways in which research is designed, conducted, and reported” (p. 26).  I 
achieved three transformative goals in my study.  First, I gave voice to previously untold 
experiences of individuals belonging to a marginalized group.  Second, I told a more accurate 
historical story, which now includes people previously left out of mainstream American history.  
Third, I created an historical record to describe the life stories of ordinary people who attained 
extraordinary accomplishments during pre-Civil Rights times. 
My research goals fit a “transformative framework,” empowering “individuals to share 
their stories, hear their voices, and minimize the power relationships that often exist between a 
researcher and the participants of a study” (Creswell, 2013, p. 48).  I adopted the historical case 
study approach because it aligns with my research goals and allows me to seek multiple 
viewpoints regarding the experience of the Government Girls, a second key element of case 
study research.   
Case Study Research 
Case study research occupies a unique place in the field of qualitative research.  I selected 
case study research methods within the qualitative tradition because the assumptions of this 
approach and method match my goals in examining the lived experiences of African American 
Government Girls and the effect of these experiences on them and their families.  The term lived 
experience refers to “a representation and understanding of a researcher or research subject’s 
human experiences.  Lived experience responds not only to people’s experiences, but also how 
people live through and respond to those experiences” (Boylorn, 2008, pp. 489-490). 
  “Case studies explore the compelling small steps that can help us to grasp the 
complexities of the past by connecting them with our lives today” (Danto, 2008, p. 92).   
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According to Creswell (2013)  
Case study research is a qualitative research approach in which the investigator explores 
a real-life, contemporary bounded system (a case) or multiple bounded systems (cases) 
over time through detailed, in-depth data collection involving multiple sources of 
information (e.g. observations, interviews, audiovisual material, and documents and 
reports), and reports a case description and case themes. (p. 97)  
 
 In particular, the case study of Government Girls examines the existence and lived experiences 
of a group of African American women, who, despite the presence of institutional racism, 
managed to find meaningful employment within a culturally alienated society during World War 
II.  I adopted case study research to tell the story of African American Government Girls, now 
largely absent from historical accounts of WWII history, as well as to describe the effects of this 
experience on them and subsequent generations.  
    Creswell (2013) identified six characteristics of qualitative case studies, including:  
1) identification of a specific case, 2) intentionality of studying of an unusual interest, 3) in-depth 
understanding of the case, 4) clear identification of themes or issues or specific situations, 5) key 
themes or issues analyzed across cases for similarities and differences among cases, and 6) 
“conclusions formed by the researcher about the overall meaning of the case” (p.98).  
      The first characteristic of qualitative case studies, identification of a specific case, fits my 
study because my focus involves the history of African American Government Girls working in 
Washington, D.C. during the 1940s (Creswell, 2013).  Creswell’s (2013) second criteria for a 
case study “unusual interest,” relates to the limited exposure and discussion of African American 
Government Girls within academic literature.  My focus on a group of women who found 
employment during WWII requires a concentrated and highly detailed study of historical records 
combined with interviews of still living Government Girls and surviving family members to give 
voice to their unique stories. 
53 
 
 
      The third characteristic of a case study, developing an in-depth understanding of the case 
(Creswell, 2013), was central to my exploration of this significant group of women.  “The 
changing power relationship between African Americans, business, and the federal government 
that occurred during World War II set the tone for the Civil Rights Movement of the 1950s and 
1960s” (Kimble, 2001, p .415).  The untold narratives of the Government Girls remain an 
untapped treasure in American history, culture, and research.  I explored the counter narratives 
they used to fight against racism and sexism as African American women during World War 
II.  I found verification of Kimble’s (2001) theory regarding how the experiences of Government 
Girls foreshadowed the legislative and reform gains in the Civil Rights era.   
      The fourth characteristic, multiple units of analysis, centers on the approaches used to 
analyze this case study (Creswell, 2013).  Units of analysis consist of coding transcripts, 
extrapolating themes, taking and summarizing field notes, creating perspectives for specific 
audiences, and displaying the data (Creswell, 2013).  I coded each interview by using a line-by-
line coding method.  According to Charmaz (2006), “line-by-line codes work particularly well with 
detailed data about fundamental empirical problems or processes whether these data consist of 
interviews, observations, documents, ethnographies, and autobiographies” (p. 50).  “Coding is one 
of the best guarantees you have against losing sight of a valuable idea or item of data, as it ensures 
you will ‘meet up’ with it again during the course of analysis” (Bazeley, 2013, p. 157). 
      The fifth characteristic of a qualitative research focuses on identifying key themes or 
issues, which eventually become analyzed across cases for similarities and differences (Creswell, 
2013).  In historical case study, the process of citing themes serves as the foundation of building 
a “theoretical mode1” (Creswell, 2013).  Similarly, the sixth characteristic functions as the 
culminating agent for qualitative research (Creswell, 2013).  Combing through the data and 
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analyzing codes for themes yields related patterns.  In the next section, I discuss key strengths 
and limitations of case study research. 
Strengths of Case Study Research 
      Simons (2009) and Merriam (1988) identified the strengths and limitations of case study 
research.  One strength of case study research is that it enables researchers to examine and 
interpret the complex nature of “programs and policies” (Simons, 2009, p. 23).  Another equally 
important element of case study research is the inclusion of multiple perspectives (Creswell, 
2013).  Multiple perspectives provide divergent interpretations of an event or phenomena.    
Merriam (1988) claimed, “Historical case studies may involve more than a chronological history 
of an event” (p. 24).  “Historical case study research requires the researcher to make sense of an 
event by applying his/her conceptual understanding of the event or phenomena, examining the 
root cause of an event, and analyzing the long-term effect on the participant(s)” (p. 19).  The 
chronology of events provides a framework for researchers to inspect a case over a specific 
duration of time (Merriam, 1988).   
      The third key strength of case study research speaks to the flexibility of the method in 
allowing for unplanned or unanticipated occurrences during the study.  I discovered that the 
participants called me back via phone in cases when they recalled a specific fact or occurrence 
they wanted me to include in their narrative.  The fourth key element focuses on the creative 
license of case study research.  Researchers using this method may opt to use “vignettes and 
cameos of the people in the case” to illustrate a particular event or phenomena (Simons, 2009, p. 
23).  Another key element recognizes the importance of “understanding the dynamics of change” 
(Simons, 2009, p. 23).  As members of a marginalized group based on race and gender, African 
American Government Girls experienced change on many levels.  For example, securing 
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employment within a system, which was unprepared to receive them, placed these women in a 
precarious position.  Simons (2009) identified the sixth strength as an opportunity to shift power 
from an epistemological and political vantage point:  the participants tip the balance of power 
regarding who “controls knowledge, thereby placing the researcher as a learner and recipient of 
new knowledge” (Simons, 2009, p. 23). 
Limitations of Case Study Research 
      One limitation of case study research includes the acknowledgement of the subjectivity of 
the researcher (Simons, 2009).  For example, there exists a certain measure of bias, especially 
when considering the “way in which inferences are drawn from a single case and [how] validity 
and usefulness of the findings [might be used] to inform policy” (Simons, 2009, p.24).   
Additionally, Yin (2003) identified the perceived “lack of rigor” of case studies, the inability to 
provide “scientific generalization” to theories, and unmanageable amount of data and 
“unreadable documents” as other limitations of case study research (p.11).  While these 
limitations and criticisms may be valid in certain academic circles, Simons (2003) continued to 
advocate for case study as a research strategy.   
A Historical Case Study 
      My historical case study sought to construct a detailed, somewhat-chronological account 
of the lived experiences of African American Government Girls.  Danto (2008), for her academic 
work in social work, provided a rationale and guide for conducting an historical case study.  
Danto (2008) offered an operational definition of historiography, which included “purposeful 
collecting [of] historical data … [to change] interpretations of events and narratives” (p.4).  
Researchers conducting historical research do much more than collect data.  Historical research 
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is grounded in “exposing the stories that are buried often not consciously within books, families, 
political organizations, social classes, and icons of culture” (Danto, p.4).    
      The fundamental purpose of a historical study is “to understand an event and apply one’s 
knowledge to present practice which means knowing the context of the event, the assumptions 
behind it, and perhaps the event’s impact on the institution or participants” (Merriam, 1991, 
p.24).  In my historical case study of African American Government Girls, I documented each 
participant’s experience to establish a more accurate historical record, and to examine how social 
issues, such as racial segregation, gender inequity, and the effects of social mobility affected the 
Government Girls and their families.  I next describe my research design, including the steps I 
took to gain permission to conduct research and the methods employed. 
UST Institutional Review Board Permission and Guidelines 
      The purpose of seeking Internal Review Board (IRB) approval is to protect the 
confidentiality of the participants and to maintain the integrity of the research process.  To 
protect the well-being of potential subjects, certain safeguards must be in place (i.e. signed 
informed consent, respectful treatment of the subjects, confidentiality in the collection of 
personal archival documents, etc.).  “Respectful means treating the research subject as a person, 
rather than simply as a source to be exploited” (MacFarlane, 2009, p. 63).  The age, race, and 
gender of the potential human subjects in this case study places the participants in a protective 
category or in vulnerable populations.  Historically, African Americans were routinely subjects 
of inferior research practices.  These unregulated research practices can be described only as 
invasive, discriminatory, and racist.  As the researcher I abided by the ethical code of conduct 
throughout my investigative practice.   
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      I obtained approval of the University of St. Thomas’ Institutional Review Board (IRB) 
for this case study by submitting the appropriate forms to the IRB network.  I abided by all IRB 
policies with regard to conducting human subject research and ensuring the protection of the 
participants of the case study.  Following the official approval from the IRB, I began the formal 
recruitment of the participants for my case study (see Appendix A). 
Recruitment and Selection of Participants   
      I used several methods to identify African American women who worked for various 
federal agencies in Washington, D.C., beginning in 1943 to 1953.  Initially, I referred to a copy 
of the Whirl-i-Gig, a Pictorial Story of Midway Hall for Government Girls.  This 1946 yearbook 
provided me with actual names and places of origin of the African American Girls who resided 
in Midway Hall during 1946.  From this archival document, I sorted the names and places of 
origin by geographic region.  The initial sorting led me to particular communities or regions in 
the United States.   
      I used an Excel spreadsheet to record the names and state of origin of each Midway Hall 
resident.  I sorted all women’s names within each state and the states alphabetically.  After I 
tabulated the state data, I examined the list to see which state had the most and least number of 
women who migrated to Washington, D.C. (See Table 3.)  I then cross-referenced the names of 
the residents with their home address and state.  I discovered this method of identifying potential 
participants was ineffective because these were single women who probably married, left the 
District of Columbia after employment and returned home, or were deceased.  I would need a 
considerable amount of time to locate these women or their family members.  
      I discovered copies of Wartime Employment Clinic Records from the Mary McLeod 
Bethune Council House in Washington, D.C. (2003 Site Visit).  The National Council of Negro 
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Women (NCNW) Wartime Employment Clinic Forms identified young women from across the 
country.  I organized the data in the following way: 
       I developed an Excel spreadsheet to record the names and state of origin of each 
Government Girl who registered for the clinic, repeating a process I developed earlier using the 
yearbook.  I recorded the specific details from the Employment Clinic Forms (e.g. name, current 
address, former address (i.e. home state address), current job assignment government agency, 
promotion(s), and previous job experience.  I cross-referenced the names of the residents with 
their home address and states. 
      I searched on the University of St. Thomas Library O’Shaughnessy-Frey Data Library 
database for historical African American newspapers.  I entered the following key words: 
Government Girls, Negro Employment, Midway Hall, and Slowe Hall to see if any names 
appeared in the articles.  Several newspaper articles emerged using those search terms.  The 
newspaper articles in the Chicago Defender featured the names of African American 
Government Girls involved in civic and social activities in Midway and Slowe Hall.  A 
December 4th, 1943 article in the Chicago Defender National Edition noted the Lane sisters 
hailed from Minneapolis, Minnesota.  While the segment featured and highlighted the civic 
activities and leadership initiatives of some residents of Midway Hall, there was no specific 
mention of the Lane sisters ‘civic activities.  I discovered two sisters from Minneapolis, MN who 
registered for the Employment Clinic.  I hoped to find out if these sisters were alive and wanted 
to participate in my research study.  
      Ironically, I discovered two sisters who lived in Minneapolis and traveled to Washington, 
D.C. to work in the federal government.  With this information, I began a local search for the two 
sisters who might have still been alive.  I located high school yearbooks in an effort to piece 
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together their journey.  I eventually went to the Minnesota Historical Center to locate birth and 
death records of the sisters.  The task of trying to locate women through this method was 
arduous.  It occurred to me that trying to find the names of women who may have married or 
were deceased would take years to uncover.  
Identification of Potential Participants Using Social Networks 
A second method used to identify potential participants involved contacting individual 
members of the oldest African American social service organization, known as Alpha Kappa 
Alpha (AKA).  I believed the members of the sorority may have had mothers, aunts, or other 
female relatives who worked in Washington D.C. during the World War II.  A sorority of 
college-educated women, the AKA, Inc., includes a worldwide network of women.  The AKA 
contacts gave me my first lead in locating African American Government Girls. 
I mailed an Invitation to Participate letter to a member of the sorority who knew another 
member residing in Clarksville, Maryland.  I met to this current member through an email.  In 
the email message, she explained that her mother would make an ideal participant because she 
had worked at a federal agency in the Washington, D.C. and Bethesda, Maryland area during 
World War II.  I mailed her mother an Invitation to Participate letter and the Informed Consent 
form in a self-stamped address envelop (See Appendix B).  A few days later, I received her 
mother’s Informed Consent Form in the mail.   
I followed up with the first participant by placing a phone call to her to acknowledge I 
received her form and to schedule an in-person interview.  During the phone call, I introduced 
myself to the participant, explained the nature of my research study, and answered questions. I 
also verified her years of employment and the agencies with which she had affiliated.  
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Another current member of the AKA sorority also provided me with a name of a 
potential participant.  A retired participant resided in Evansville, Indiana.  I mailed an Invitation 
to Participate letter to the potential participant in a self-stamped address envelope.  A week later, 
I received the Informed Consent Form in the mail.  I followed up with the potential participant 
by placing a phone call to her to acknowledge I received her form and to schedule an over-the-
phone interview.  I repeated this process as I continued to recruit participants.  Inviting potential 
participants via letter and adopted a snowballing sampling technique to recruit additional 
participants.   
Size, Sample Selection, and Rationale 
      “Purposive or judgmental sampling involves designing a group of people for selection 
because you know they have some traits you want to study” (Nardi, 2006, p.119).  I selected 
purposeful sampling as my case study design to identify those with an opportunity to contribute to 
the study.  Purposeful sampling serves two purposes: 1) it allows the qualitative researcher to 
engage in-depth analysis of themes, and 2) it relies on the judgment of the researcher (Luneburg & 
Irby, 2008).  This non-probability sampling technique provided a certain level of autonomy 
needed to conduct my study, allowing me to decide whether participant experience served the 
goal of my study.   
Creswell (2013) identified a common challenge for researchers in my position by stating, 
“the participants in the study need to be carefully chosen to be individuals who have all 
experienced the phenomenon in question, so that the researcher, in the end can forge a common 
understanding” (p.83).   I selected participants based on the following criteria: (1) the 
participants worked as a Government Girl for the U.S. federal government, and received a Civil 
Service appointment during World War II and/or the Korean War, or (2) although deceased, the 
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participant’s story was fairly represented by a family member/friend who possessed intimate 
knowledge of the individual’s experience of working as a Government Girl during this same 
period with some corroborating data. 
      Snowball sampling may yield better results for this study, as it provides an opportunity to 
first locate participants fitting the criteria in purposeful sampling, and then ask them to 
recommend others who may fit the criteria.  Flick (2009) also recommended researchers “ask 
your first participant for the addresses of other potential participants for your study” (p. 267).  I 
recruited four living retired African American Government Girls for this research study.  I also 
included the stories of two deceased Government Girls.  In one case I interviewed the son of a 
deceased Government Girl.  In the second case, I served as a participant in this study.  My 
mother, Edith Brinn, worked as a Government Girls during WWII.   
      Admittedly, my sample size was limited.  “One general guideline for the sample size in 
qualitative research is not only to study a few sites or individuals but also to collect extensive detail 
about each site or individual studied” (Creswell, 2013, p.157).  Due to the advanced age of the 
participants (e.g. female senior citizens in their late 80s or 90s), I understood the limited sample 
size, and availability of participants.  I recruited and selected participants based on their 
knowledge and experience working as a Government Girl.  I worked hard to collect and fairly 
represent the stories of the African American Government Girls in American history by recruiting 
participants with significant experience as federal government employees.  
      I proposed to conduct a qualitative research study to construct an accurate historical 
account of Government Girls experiences during World War II and to trace the effects of these 
experiences on their families.  Capturing accurate historical data remained a priority of the 
qualitative researcher.  Davies (1996) recommended using a “life-line” method to construct, 
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conceptualize, and analyze the lives of ordinary women (p. 579).  Although Davies (1996) noted 
problems with this approach (i.e. “time is linear and sequential”), she remained committed to this 
historical research method (p. 587).   
      The life-line engenders the researcher to employ a “linear time axis to place actions and 
events in an individual’s life in relation to the individual’s age, thereby connecting significant 
social and historical events to their lives” (p. 579).  Additionally, Davies (1996) cautioned 
researchers to understand the limitations of the Western and socially constructed view of time.  
An understanding of time forced me to use a culturally competent and historical lens to 
understand the lives of African American Government Girls.  As a graphic tool, the life-line 
method simplified the task of summarizing the participants’ lived experiences while also 
providing depth in understanding the accuracy of their narrative.  I created a timeline for each 
participant beginning with their family history, their birth circumstances, school experiences, 
initial introduction to the federal labor force, work history, and life after retirement. 
      One role of an historical case study researcher is to put together the pieces of the 
individual story as well as the larger, combined interlocking puzzle.  Conducting this case study 
was similar to being a detective.  My search for clues originated in Washington, D.C., and Silver 
Spring, Maryland.  Data collection in qualitative research takes on many forms.  For the qualitative 
researcher, data collection may include the examination of interviews, archival records, 
photographs, participant-observation, and field notes (Bogdan & Biklen, 2007, Creswell, 2013; 
Yin, 2003)  
      In the next section I explain in detail how I conducted my interviews over a one-year 
period.  Initially, each interview was intended to last only sixty minutes.  However, once I began to 
engage the participants in open-ended questions, it became clear to me that I needed to visit the 
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participants and conduct in-person interviews.  I contacted the three participants who lived in the 
Washington, D. C. area and asked them if I could continue the interviews in person.  The 
participant who resides in Evansville, Indiana agreed to a second phone interview to answer 
additional questions.  
Data Collection 
Phase One Interviews 
      I set out to learn about some of the lived experiences of African American Government 
Girls by constructing an accurate historical record of their employment history.  I selected four 
retired African American Government Girls and the son of a deceased African American 
Government Girl to discover the personal narratives of women who served as civil servants 
during World War II.  I also discovered how their work experiences and employment changed the 
course of their future and the future of their children.  The careers as Government Girls paved the 
way for them to become part of the Black middle class in the late 1940s and 1950s.  Padraic (2010) 
described how change occurs: In the historical sense, generations are created by shared dramatic 
events. Thus, for example, people who experienced World War II as their first major life crisis 
(those who were 18-30, perhaps in 1945) might come to share certain perspectives on politics, 
among other things, that would not be shared by individuals older or younger than they (Padraic, 
2010, p. 3).  The experience of the Government Girls served as a dramatic event in their family 
history. 
When conducting interviews, I adopted a systematic approach, beginning with 
demographic data (in the first round of interviews) and then issuing an invitation to tell a story 
about their career experience.  Respondents agreed to participate in 60-minute interviews.  I mailed 
a cover letter explaining the purpose and goal of the study to participants.  A confirmation letter 
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was sent out to respondents who decided to participate in the study.  I requested that each 
respondent sign, fax or attach via email the Informed Consent to Participate in a Research Study 
attached to the documents.  
According to Bogdan and Biklen (2007), interviews are used to “gather descriptive data in 
the subject’s own words so that the researcher can develop insights on how subjects interpret some 
piece of the world” (p. 103).   Listening to and recording their authentic journeys create natural 
chronological blueprints of choices made and the unanticipated consequences.  The exchange of 
stories between me and the Government Girls took on greater meaning as participants told their 
stories and I later shared my experiences.  “Cultural stories contain central messages about identity 
and appropriate adaptations to the environment, establishing bonds through their exchange” 
(Noonan, 2007, p.4).   Storytelling as an inquiry method was used to capture their unique 
narratives.  “Narrative inquiry is widely recognized as a viable approach to conducting qualitative 
research” (Coulter, Michael & Poynor, 2007, p. 103).  I developed a series of questions in order for 
the participants to re-construct their experiences, encouraging participants to tell the story in the 
way they wanted to tell it (see Appendix C).    
Simons (2009) warned case study researchers to exercise caution, due diligence, and good 
judgment in “constructing a fair account” of the person’s life” (p.78).  All interviews in this case 
study were recorded, transcribed verbatim, and inspected for accuracy.  Once I wrote the data 
chapters, I mailed draft copies to each participant in a self-stamped addressed envelope.  I wanted 
each participant to review their individual transcript and return the corrected or amended 
transcripts to me via mail.  I reviewed the returned transcripts of each participant and compared the 
text to the audio recording.  All transcripts and recordings remained in a locked desk and/or in files 
on a computer with a password.  
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Between October 2014 and October 2015, I conducted a series of in-person and over- 
the- phone interviews with research study participants.  Initially, I anticipated conducting one-
hour interviews.  However, once I travelled to Maryland in October 2014 to conduct the first 
interview, I returned to the area on three additional occasions to continue the interviews with the 
participants.  
I provided information to each participant about the objective of the interview and the 
historical significance of the study.  I reviewed and explained the confidential nature of the 
study.  I asked each participant if she/he consented to be interviewed, recorded, and videotaped.  
The first section of the interview consisted of demographic questions (e.g. years of service as a 
civil servant, educational attainment, age entering service, demographic information, etc.) and 
requests for factual accounts of the participant’s experience, and later I asked questions regarding 
the effects of their work experience on their social and economic status.  How did working for 
the federal government change their lives? 
I conducted the interviewing process in two phases, and describe these phases in the next 
section.  The initial in-person interviews and phone interviews took place during Phase I.  I 
returned to Washington, D.C. and Silver Spring, Maryland on three different occasions to 
continue the interview process with the participants.  I describe the interviews, first naming the 
participants, and then providing detail about the process. 
Participant One: Ann Randall.  I traveled to Washington, D.C./Silver Spring, and 
Maryland to conduct the first interview with the first participant in October 2014.  At the onset of 
the interview, I reviewed the consent forms, discussed the nature of the study, and secured a 
signed consent from participant.  
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      I recorded the interview using a Sony IC hand-held tape recorder and videotaped using a 
small Sony video-recorder.  This initial interview set the stage for the remaining interviews.  I 
arrived promptly at Mrs. Ann Randall’s residence, and she greeted me with open arms.  She 
welcomed me into her home on a crisp autumn morning on October 17, 2014.  Mrs. Randall 
proudly introduced me to her 17-year-old grandson, Randall, and his friend.  
Our interview began with an introduction of a picture of my mother, Edith Brinn, a 
fellow Government Girl.  Ann sat on a supple leather couch surrounded by three books.  The first 
book was a copy of Elizabeth Rauh Bethel’s book, The Promiseland.  This book validates Ann 
Randall’s family’s roots in North Carolina.  Another textbook, Human Aging:  A Biological and 
Behavior, rested on the coffee table. The third book, We Shall Never Forget chronicled her 
husband’s years as a baseball player in the Negro League.  The books, flagged with yellow and 
pink Post-its served as reference markers for our interview.  Additional memorabilia from her 
30-year career as a government employee and family photos surrounded her.  As the proud 
matriarch of this family, Mrs. Randall methodically provided me with an overview of her family 
history before the interview started.  Ann Randall spoke reverently about her family history and 
career.  Her authentic, vibrant and distinct voice resonated in the room and enveloped me.   
This quintessential storyteller set the standard for all interviews.  Mrs. Randall’s short 
and long-term memory was sharp!  Her recall of Washington, D.C. landmarks, government 
buildings, and coordinates of every District of Columbia streets amazed me.  It became evident 
that Ann Randall has an incredible aptitude for mathematics.  Mrs. Randall routinely calculated 
dates, recalled historical events, and provided other critical data in chronological order 
throughout the interview.  The interview officially opened with the following introduction from  
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Ann Randall:  
My full name is Annie Mae Turner Taylor Randall.  The day I went into the government, 
I stopped using Mae.”  The streetcars were taken up the District of Columbia by the early 
1960’s.  I was born in Greenwood, South Carolina.  I was born while my father was 
working in Florida.  There were no telephones.  My father said, “Name her after my 
sister.  As I grew older, I dropped the name ‘Mae’ because it sounded too country.  My 
father was the oldest of the five children. The Promiseland was written by Elizabeth 
Rauh Bethel.  It was the land which was promised by the Whites for the Negroes.  My 
grandmother married my grandfather William.  
 
This interview session lasted approximately five hours.  After the interview, I asked Mrs. 
Randall if she knew of any additional women who might be willing to share their story with me.  
Mrs. Randall gave me the names and phone numbers of two women who lived in 
the/Washington, D.C./Silver Spring, Maryland area.  After I returned to Minneapolis, I 
transcribed the data of the interview and placed them in a secure location in my home office.  I 
locked all audio and video files in a file cabinet in my home office. 
  Participants Two and Three: Evelyn Long and Martha Winston.  I returned to Silver 
Spring, Maryland in February 2015 to interview the two retired African American Government 
Girls referred to me by Mrs. Ann Randall in October 2014.  I followed the same process as 
described in the first interview.  At the onset of the interview, I reviewed the consent forms, 
discussed the nature of the study, and secured signatures from both participants.  I asked the 
same demographic questions of Ms. Long and Ms. Winston.  The women requested I interview 
them simultaneously.  Unlike Mrs. Randall, the two participants started with their work history. 
Evelyn Long began with her work history.  Martha Winston sat quietly and listened to her friend 
describe her early days of employment in the government.  Evelyn Long then told her 
employment history as Martha Winston listened to her description of her first job at a local dress 
shop.  After a while both women added additional information or commentary to each other’s 
narrative.  For example, Martha had not heard of a particular incident Evelyn had experienced 
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during this time.  This second of interviews yielded some unusual and unique nuances regarding 
participant lives. This led me to tell their story in chronological order. 
  I conducted the joint interview and this lasted five hours.  I recorded the interviews using 
a Sony IC hand-held tape recorder and videotaped them using a small Sony video-recorder.  
Once I returned home to Minneapolis, I transcribed the interviews and put them in a secure 
location.  I locked all audio files in a file cabinet in my home office. 
  Participant Four: Emma McKinney.  I contacted a potential participant living in 
Evansville, Indiana by phone.  The potential participant agreed to participate in the study by way 
of a telephone interview.  I then mailed the potential participant an invitation to participate in the 
research study.  This fourth participant served as a retired Government Girl who worked for the 
federal government during the Korean War.  I recorded the interview using a Sony IC hand-held 
tape recorder.  I asked the same demographic questions of the Emma McKinney that I had asked 
the previous participants.  Once I ended the initial phone interview, I transcribed the interview 
and repeated the same process to protect confidentiality and secure the data.  
  Ms. McKinney and I developed a long-distance phone and U.S. mail relationship through 
the course of this study.  Ms. McKinney sent me a copy of her childhood photo, copies of her 
high school yearbook, and other personal memorabilia related to her life story.  I communicated 
with her to check the facts of the story and ask additional questions.  
Participant Five: Ruby Garrard Woodson (deceased).  William (Bill) Woodson, Ruby 
Woodson’s son told her story.  William Woodson lives in Minneapolis, Minnesota.  I contacted 
Mr. Woodson via phone and arranged to conduct the interview in person.  The interview took 
place in a mutually agreed upon location.  Mr. Woodson also brought family photos, his 
mother’s obituary and other artifacts to our interview.  Mr. Woodson also put me in contact with 
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Ruby’s cousin who moved back to Sarasota, Florida after her tour of duty with the federal 
Government in Philadelphia, Pennsylvania.  Ruby’s cousin provided me with a first-hand 
account of her journey from Florida to Washington, D.C.  Because Ruby’s cousin possessed 
similar experiences, the interview yielded additional data.  After finishing the in-person 
interview with Bill Woodson, I transcribed the interview data and then placed them in a secure 
location in my home office.  I recorded the interviews using a Sony IC hand-held tape recorder 
and locked all audio files in a file cabinet in my home office.  
Participant Six: Edith Brinn, deceased.  I (Aura Wharton-Beck) provided the story of 
Edith Brinn because I am her daughter.  I occupied two roles in this study: researcher and 
daughter.  In this case, I used my family history and archival data from Edith Brinn’s estate to 
create a story.  These documents included her birth certificate, marriage license, personal 
correspondence, Whirl-i-Gig yearbook, and reports of her childhood experiences as told to me.  
The employment records of Edith Brinn served as an invaluable resource for me.  Edith’s 
first appointment was a Government Girl with the War Department.  I examined letters of 
commendation, performance appraisals, applications for Leaves of Absence forms, and 
applications for jobs in different agencies.  These documents allowed me to trace her 
employment history accurately.  Essentially, I interviewed myself using the same demographic 
information and interview questions as I did for the other participants.  I reported the stories told 
to me by my mother when she was alive.  I used these memories and my review of documents to 
include Edith Brinn’s experience in this study. 
Phase Two Interviews 
 
Ann Randall, Evelyn Long, and Martha Winston.  I returned to Silver Spring, MD in 
the July 2015 to conduct another interview session with three living retired Government Girls 
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residing in the same geographic location.  This second session took place in a private room in a 
restaurant and in the home of one of the Government Girls.  In phase II, the participants provided 
more personal data during the interviews.  They also shared family photos and high school 
yearbooks with me.   
At this point, they took control of the interview.  I also had an opportunity to see their 
interactions with each other.  The life-long friendship between these three produced a different 
type of dynamic.  In this unscripted session, the women discussed the details about the social 
club they formed, the various leisure activities they enjoyed, and their retirement years.   
I learned more in the three concentrated visits with participants one, two, and three.  During the 
third round of interviews, the participants began to control the content of the interview.  I learned 
details of their work history and family background.  For example, Evelyn shared her experience 
working in the era of Jim Crow and how she delivered inter-office government mail in inclement 
weather, paying her fare at the front of the bus, but being required to sit at the back of the bus.  
Evelyn Long shared what happened to a Black girl who passed for being White until the 
managers discovered her true racial identity.  The women became much more relaxed and 
comfortable sharing intimate details of their lives with me.  Their stories, woven between 
laughter and a few tears added a new dimension to their narratives.  During the second phase of 
interviews, all three participants requested my return to the area.  They told me their stories 
needed to be told in-depth.   
      The second round of interviews took me to places I had not heard in the first round of 
interviews.  Ann Randall, Evelyn Long and Martha Winston shared significant milestones in 
their lives and how they survived in times of adversity.  I paid particular attention to details 
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relating to how they took control of their careers and seized hidden opportunities for growth and 
advancement.  
     The participants took an active role in how their stories needed to be told.  As a result of 
previous conversations, the participants came prepared to share narratives.  They brought family 
photos, high school yearbooks, and other artifacts to supplement their stories.  Our interview 
session took place in a restaurant, which was approximately two miles from Ann Randall’s home 
and lasted over three hours.  The manager of the restaurant reserved a private room for us to have 
lunch and for the women to share stories.  After lunch, we left the restaurant and returned to the 
home of Ann Randall to look at old high school yearbooks and reunion programs, photos of the 
events while they were members of a social club, and other artifacts.  Ann Randall shared extra 
photos with her life-long friends and me.  I noticed that there was a genuine friendship among 
these three women. 
   The data I collected in this phase helped to add significant details to the data chapters.  I 
did not film or record this session.  The field notes consisted of my overall impressions about the 
lunch discussion and the time Ann, Evelyn and Martha shared as they spent time reminiscing 
about the “good old days.” Once I returned home to Minneapolis, I transcribed my field notes 
and held them in a secure location.  
Phase Three: Video-Recorded Interviews (October 2015) 
Participants One, Two, and Three: Ann Randall, Evelyn Long, Martha Winston.  
 
       In May 2015, I was awarded a graduate study fellowship from the University of St. 
Thomas Luann Dummer Center for Women.  The monetary award allowed me to return to Silver 
Spring, Maryland in October 2015 with a professional video team (iDream TV) to film Ann 
Randall, Evelyn Long, and Martha Winston.  The primary purpose of this visit was to videotape 
72 
 
 
the women individually and as a group.  My long-term goal is to use this footage to produce a 
short documentary about African American Government Girls.  
       The film crew signed the IRB forms to ensure confidentiality prior to filming.  The 
participants also signed new consent forms prior to iDreamTV filming the women.  Each 
participant was videotaped individually and all as a group.  In this session, I did not ask any new 
questions or topics.  However, I asked them to reflect on their overall experience as Government 
Girls.  Ann Randall, Evelyn Long, and Martha Winston all reiterated their belief in God.  They 
also acknowledged that they were in the “right time and the right place.”  The women all agreed 
that World War II fundamentally altered their lives.  In other words, timing was everything.  
Evelyn Long expressed gratitude in being alive to see the election of an African American 
president.  
While filming this session, my appreciation for their courage and fortitude became 
magnified.  I did not glean any additional data from this session.  However, this culminating 
experience affirmed by commitment to this research project.  I walked away from this experience 
wondering how many more untold stories needed to be told.  
Procedure for Ensuring Data Collection Accuracy 
    Over the course of this research study, I contacted various participants via phone or email to 
clarify field and/or interview transcripts.  I mailed each participant a draft copy of their 
individual transcription in a self-stamped returned envelope to ensure the accuracy of the data 
collected.  Participants returned their documents to me, and I made the necessary corrections and 
mailed the final documents back to each participant.  
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Researcher Statement and Summary 
I began the process of interviewing these women who were strangers to me.  I exited this 
process as more a mature and informed researcher.  For example, I learned my knowledge of the 
various governmental agencies was quite limited.  I became their pupil as I listened and learned 
about the operations of their particular agency or department.  For example, my awareness of the 
Rural Electrification Agency was non-existent.  The simple act of turning on a light switch now 
has a significant meaning to me. 
       My skills as a researcher began to sharpen after each interview.  I listened to the 
intonations in their speech as participants recalled proud moments and painful experiences.  At 
times their silence spoke volumes.  I paid close attention as Evelyn Long spoke about the impact 
of her employment on her life and the lives of her children.  She spoke with pride about their 
accomplishments.  The Government Girls invited me into their lives and shared intimate details 
about their encounters with racism and sexism before the passage of Civil Rights legislation.  
One participant reminded me they all lived in an era when lynching Blacks was a common 
occurrence in the South.   
      The first round of interviews yielded basic information about the work history of the 
Government Girls.  I discovered that forming an authentic relationship with participants was key 
to getting more data about their lives.  All four Government Girls, Ann, Evelyn, Martha, and 
Emma expressed gratitude and confidence that I would tell their stories with dignity and respect.  
I am convinced that this would not have occurred in a single 60-minute interview, as I initially 
anticipated.  I next provide an outline of how I accessed and conducted historical research to 
initially learn about the Government Girls, uncover potential participants, and later use data 
collected to flesh out the stories in the data chapters.   
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Conducting Site Visits and Reviewing Archival Records  
My research started prior to the defense of my proposal with a visit to the Mary McLeod 
Bethune Council House in Washington, D.C.in 2003.  I visited a variety of sites to review 
relevant documents to support this research study.  Four uniquely distinct institutions served as 
repositories of information on African American Government Girls.  The first institution I visited 
was Mary McLeod Bethune Council House in Washington, D.C.  The Council House keeps the 
personal papers and archive of Mary McLeod Bethune and the National Council of Negro 
Women (NCNW).  The NCNW conducted employment clinics for African American 
Government Girls during World War II.  I looked at copies of the employment clinic records as 
the first step in locating any living Government Girls.  Each clinic record contains vital 
demographic data (e.g. city of origin, educational attainment, vocational skills, aspirations, etc.) 
of each Government Girl.  After my committee approved my proposal, I visited the sites below 
to supplement my research.  
Site Visit: Howard University - Moorland-Spingarn Research Centre, Washington, D.C. 
(2013) 
 
      I visited the site where African American Government Girls resided during the war.   
Slowe Hall, the only existing dormitory, is located on the campus of Howard University in the 
LeDroit Park neighbourhood.  The Moorland-Spingarn Research Center, also located on the 
Howard campus, has a vast manuscript division and houses photographs, archival documents of 
LeDroit Park, and other substantial primary resources of African American history, life, and 
culture. The reference librarian and archivist located several editions of historical Black 
newspapers and magazines for me to examine.  I came across many advertisements for Black 
colleges in the South in these newspapers and magazines. 
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Site Visit: Library of Congress, Washington, D.C. - Library of Congress Prints and 
Photographs Reading Room (2013) 
      I visited the Library of Congress, Beverly W. Brannan, the current curator of the Prints 
and Photographs Division and co- author of Documenting America, 1935-1943 (1988), provided 
me with technical guidance and strategies in locating Farm Security Association (FSA) 
photographs of African American Government Girls.  Under the direction of the research 
librarians, I examined the original FSA/Office of War Information photographs.  I saw the entire 
series of 38 photographs taken of Ella Watson (Government Charwoman) photographed by the 
late Gordon Parks.  Parks captured significant photos of Ella Watson’s life.  The photos depicted 
Ms. Watson as a real woman, who attended church, raised her grandchildren, and bought 
groceries at her local grocery store.   As I inspected this woman’s life through her photos, I 
wondered if anyone had ever recorded her narrative.  
Site Visit: National Archives and Records Administration (NARA), College Park, 
Maryland (2014) 
 
      The National Archives and Records Administration (NARA) in Washington, D.C. and 
College Park, Maryland is the second institution which houses World War II governmental 
pamphlets, photos of government sponsored housing (i.e. dormitories- Slowe Hall and Midway 
Hall), and all other documents related to the federal government.  The purpose of my visit was to 
examine neighborhood maps of Washington, D.C. during the 1930s and 1940s.  I was unable to 
locate maps of the childhood neighborhoods of the three retired women lived during that era. 
Site Visit: Centre for Puerto Rican Studies, Hunter College, New York City (2015) 
      During the summer of 2015, I continued my research at the Center for Puerto Rican 
Studies at Hunter College in New York City.  I examined the online newspaper El Mundo and 
read accounts of the wartime events on the island of Puerto Rico.  I hoped to find advertisements 
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related to any Governmental recruitment of federal workers in Washington, D. C., but found 
none.  
Site Visit: Washingtoniana Room, Washington, D.C. Library, Downtown Branch (2014) 
      I examined and read historical newspapers and magazines at the Washingtoniana Room 
at the Washington, D.C. Public Library.  The Washingtoniana Room houses specific archival 
documents pertaining to the local residents of Washington, D.C.  This specialized collection also 
houses resources on Black citizens who resided in the District of Columbia during the early and 
mid-20th century.  I also came across copies of Jane’s Journals.  Jane's Journal, published in 
1942 in the Washington D.C. Times- Herald newspaper, chronicled the adventures 
of a fictionalized White Government Girl, Jane Meredith.  On September 14, 1924, fictional Jane 
penned her first of many diary entries for Washingtonian readers.  From September 1942 through 
December 1942, Sylvia Altman, author of Jane’s Journal, shared Jane's induction into the 
complex world of finding safe housing in the District, securing a white-collar civil service 
job, combatting feelings of being homesick, living on $ 1440.00 per year salary, dating a 
mysterious man named Camilo, and surviving roommates who routinely ignored common social 
graces and rules of civility.  In reviewing Jane's Journals, there is no mention of African 
American Government Girls.  I noted the invisibility of African American Government Girls, 
creating a false narrative that Black women did not work for the federal government during the 
war years.  The existence of Black women working for the federal government failed to appear 
in popular media during this time. 
 
Photographs 
 
      I explored the lived experiences of African American Government Girls through 
photographs as another source of data and triangulation.  “Photos and films are especially 
important both as data and as an instrument of knowledge” (Flick, 2009, p. 240).  I used 
photographs of Government Girls from the Library of Congress, Prints and Photographs 
Division, the (FSA) photos, archival photos from Edith Brinn’s estate, photos from African 
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American newspapers and journals, and photos provided to me by the study participants.  The 
photographs painted a more complete picture of African American Government Girls, and their 
families.  Three of the four participants copied photographs and shared family memorabilia.  
They granted permission to keep and use these documents in my research study. 
      “Photographs provide striking descriptive data, are often used to understand the subjective, 
and are frequently analyzed inductively” (Bogdan & Biklen, 2007, p. 141.  Bogdan and Biklen 
(2007) described the potential uses of photographs: “Researchers also use photographs to probe 
how people define their world; they can reveal what people take for granted, what they assume 
unquestionable” (p. 145).  The Photographs and Prints division of the Library of Congress is a 
gold mine of photos and prints from the FSA.  The FSA, commissioned by the U.S. federal 
government to document rural life in America, has hundreds of prints depicting the images of 
African Americans at work in the 1940s.  For example, Gordon Parks’ iconic photograph, 
“American Gothic,” provided a stark image of Ella Watson (described earlier), a government 
charwoman who worked during World War II.  Ironically, the Photographs and Prints Division 
also has the original photos of Jewel Mazique, a Black federal worker employed by the 
government, and other photographs depicting African American women working in the federal 
setting.  I saw photographs of white-collar African American men and women walking to work 
alongside White men and women federal workers.  
Organizing the Data 
Creating a system to gather and track archival data is an essential function of qualitative 
research.  According to Danto (2008), archival sources serve as another “baseline and 
comparative data” in the field of historical research (p. 47).  I began by taking copious interview 
notes and coding the interview data line-by-line in order to sort and categorize emerging themes. 
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"The process of coding involves aggregating the text or visual data into small categories of 
information, seeking evidence for the code from different databases used in a study, and then 
assigning a label to the code" (Creswell, 2013, p. 184).  Additionally, Creswell (2013) said, 
“classifying pertains to taking the text or qualitative information apart and looking for categories, 
themes, or dimensions of information” (p. 186). 
Keeping Track of the Data 
I created a system for organizing the interviews, archival documents, Edith Brinn’s personnel 
documents, and articles from historical Black newspapers.  
 Interviews- Interviews were transcribed, coded, and filed according to the dates of the 
interview.  These transcribed interviews were stored on a separate computer external hard 
drive.  The files could be accessed only through a protected secure password. 
 Archival documents- As each participant mailed me family photos, copies of their high 
school yearbooks, retirement programs or other memorabilia; I placed them in their 
individual file folders.   
 Edith Brinn’s personnel documents- Personnel files from the estate of Edith Brinn.  I 
kept her birth and death certificates, marriage certificate, federal employment documents, 
and personal letters in a locked briefcase in my home office.   
 Articles from historical Black newspapers – I organized all articles from The Chicago 
Defender Newspaper and The Pittsburgh Courier in chronological order.  This method 
also allowed me to cross-reference articles with the themes that emerged from the 
interviews. 
  The next section describes the methods used in data analysis in this historical case study, the 
units of data analysis, ethical considerations, and the validity of qualitative research.  
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Data Analysis  
This historical case study included multiple units of data analysis using a variety of 
primary sources.  I conducted semi-structured, open-ended interviews and accessed archival data 
in my case study.  Lunenberg and Irby (2008) recommended using data from multiples sources, 
such as “(a) basic demographic information about the individual that is written in a narrative 
format, (b) family history (or if the case is about a program or organization, it would relate to the 
program’s or organizational history), (c) document analyses relating to the individuals or 
programs, (d) interview data and/or observational records” (p. 96).  I used these methods in 
collecting the data. 
I used an inductive approach of analysis in this study. “The primary purpose of the 
inductive approach is to allow research findings to emerge from the frequent, dominant, or 
significant themes inherent in raw data, without the restraints imposed by structured 
methodologies” (Thomas, 2006, p. 238).  Creswell (2013) recommended an “inductive process 
[by] researchers working back and forth between the themes and the database until they establish 
a comprehensive set of themes” (p. 45).  I used the inductive process throughout my data 
analysis, reviewing the data multiple times until I gained an understanding of the individual 
stories.  I also noted common themes emerging across the data, such as the humble beginnings of 
the participants, and their experiences with racism and sexism while working with the federal 
government. 
   As themes emerged from interviews, I categorized and coded each theme.  I “read 
through the text, make codes in the margin, and form[ed] initial codes” (Creswell, 2013, pp.190-
191).  I “use[d] direct interpretations to understand the interview notes and develop naturalistic 
generalizations” from the data (Creswell, 2013, p. 191).  Coding helped me to discover relevant 
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information to interpret the data.  I chronicled the story of how each of the Government Girls 
gained information on how to apply for civil service examination, became inculcated into the 
federal workforce, lived in segregated Washington, D.C., and how they managed change in a 
pre-Civil Rights era. 
I then wrote a detailed account of the participants’ life experiences in chronological 
order.  According to Creswell (2013), “research may be presented in traditional ways, such as 
journal articles, or in experimental approaches, such as theater or poetry” (p. 35).  In this study, I 
documented and described the experiences of the Government Girls as a journey and identified 
the stages in arriving, working, and living in the nation’s capital.  I traced the effects of this 
experience using a biographical approach, telling the stories of Government Girls from their 
humble beginnings to their retirement. 
I organized the data into five distinct chapters.  Each chapter describes the significant 
events in the lives of participants.  Their story begins in the early to mid-1920s, and includes 
their family structure, academic experiences, and the significant adults influencing their young 
lives.  I decided to describe the various ways the women found out about Civil Service jobs, and 
captured the first years of their employment with the federal government.  I delved deeply into 
the lives of the women as they settled into their careers, including the positive and negative 
experiences in their professional, and sometimes, personal lives.  I listened to the four living 
retired women talk about the accomplishments of their children and grandchildren.  I devoted the 
last data chapter to their lives after retirement, and the effects of their employment on the next 
generation.  I also reviewed interview data and records concerning the two deceased participants 
and included their accounts in the same chapter.  Arranging their stories in this manner provided 
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a rich and multi-dimensional portrait of the women as federal government employees and human 
beings.       
Ethical Considerations 
I used pseudonyms with several participants due to the small sample size and their fear of 
retaliation if their identities were uncovered.  I altered the names of three participants, including 
their family surnames and birthplaces.  Regarding particular facts in this historical case study, 
three of the participants granted me permission to use their actual names.  I constructed interview 
questions to invite personal reflections about the past and considered ways to protect the 
confidentiality of participant stories.  I coded the demographic information and any other 
identifying features of the respondents, such as their length of service or employment in a 
particular federal branch of government in a manner protecting participant identity and their 
place of employment to the degree possible.  I assessed the risk of discovery and took steps to 
protect confidentiality.  Personnel data uncovered during the data collection segment remained 
anonymous.   
Participants took risks in telling their stories.   Revealing personal and professional 
challenges may put the participants in an uncomfortable position.  According to Nadri (2006), 
measuring attitudes and opinions is a complex task.  Many times behavior is a much better 
indicator of what people feel or think about a subject (p. 73).  I took care to make sure the 
participants felt comfortable during the interview and provided transcripts for their review. 
Validity and Reliability in Qualitative Research 
The term validity in qualitative research refers to the accuracy of the study.  Verification 
of facts, findings, “relevancy of participant perspectives and the negotiated meanings” contribute 
to the validity of the study (Simons, 2007, p. 127).  Construct validity is one measurement used 
in this historical case study.  Yin (2003) recommended, “using multiple sources of evidence, 
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establishing chain of evidence, and having key informants review draft case study reports” (p. 
34).  I followed Yin’s recommendation and systematically examined the data. 
“Construct validity is based on actual results; sometimes it is not achieved until after the data has 
been collected and statistically analyzed” (Beazley, 2013, p.59).  Once selected, I assigned a 
code to each respondent.  One way to ensure the validity of a case study is by using triangulation.  
“Triangulation is a means of cross-checking the relevance and significance of issues or testing 
our arguments and perspectives from different angles to generate and strengthen evidence in 
support of key claims” (Simons, 2009, p. 129).  Bazeley (2013) suggested the following steps as 
a way to compare and triangulate results: 
 Check against other data (where appropriate), and/or look for complementary data. 
 
 Alternatively, compare cohorts (different sample groups) or analyze part of your data, 
then the remainder, and compare results. 
 
 Seek alternative explanations, conclusions, interpretations [,] and test these against your 
data. 
 
 Compare your findings with those reported in the literature or predicted by alternative 
theories (p. 406). 
 
 Develop predictions based on your results, and test them against further data.  Add 
further cases to see if your theory can be applied (p.407) 
 
Additionally, Bazeley (2013) described triangulation “as a strategy for validation, [that] 
usually involves independently obtaining one or more alternative sources of (qualitative or 
quantitative) data and checking to see if the inferences you draw from that data are comparable 
with those obtained in the first instance” (p. 406).  As I examined the data gathered through the 
interviews, I reflected on my assumptions related to the data collected throughout my research 
journey (checking for bias and striving for accuracy).  I noticed recurring themes and patterns in 
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participant responses.  I triangulated the data by using and comparing interviews and archival 
data to ensure greater validity of my findings.  
Reliability is another standard to ensure the quality of the research is sound.  “Reliability 
refers to the extent to which one’s findings can be replicated” (Merriam, 1988, p. 170).  In 
essence, qualitative researchers are primarily concerned with the trustworthiness of the research.  
Conversely, “reliability is the degree to which an instrument consistently measures whatever it is 
measuring” (Lunenberg & Irby, 2008, p. 182).  The semi-structured, open-ended interview 
questions allowed me the flexibility to invite participants to describe their experiences.  This 
included historical facts and assessments of the effect of their employment on themselves and 
their families.  I established the reliability of the study by acknowledging my position in the 
study, triangulating the data, and creating an “audit trail’” (Merriam, 1998, p. 172).  
I checked for accuracy in the data selection throughout my study.  I also asked 
participants to review interview transcripts and clear up any misrepresentation in the data.  
Creswell (2013) also suggested qualitative researchers should adhere to the following steps as 
they evaluate their case study: “Researchers should become reflexive or self-disclosing about his 
or her position in the study; clearly identify themes in the ‘case’; and provide a clear description 
of the case” (p. 265).  I disclosed my identity as both a researcher as well a daughter of one to the 
research participants.  I used my knowledge in both roles to interpret the data, but also 
acknowledge the potential for bias due to my personal relationship with my mother, Edith Brinn.  
In all cases I strove to produce an accurate, sensitive, and scholarly narrative of the Government 
Girls while protecting their identity. 
 
 
84 
 
 
Summary 
I described the research methodology used in this historical case study in this chapter.  I 
identified the characteristics defining case study research and outlined the criteria for recruiting 
participants for the case study.  I described the process used to recruit participants and conduct 
the interviews.  I used three primary data collection methods: interviews, photographs, and 
archival data.  I provided a detailed description of how I collected, coded, and interpreted the 
data.  I also identified the various historical sites I visited to add background to the study and 
triangulate the stories told by my participants with historical records.  Finally, I described in 
detail the methods I used in data analysis and the strategies adopted to ensure reliability, validity, 
and ethical treatments of participants due to the degree possible.  I begin sharing the story of the 
Government Girls in the next chapter.  
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CHAPTER FOUR 
HUMBLE BEGINNINGS  
“I remember having to get off the sidewalk when White people were approaching. I did not come 
to Washington, D. C. until my parents had a place for all of us to stay.” Evelyn Long  
 
 My study concerns the experiences of six African American Government Girls - Evelyn, 
Ann, Edith, Ruby, Emma, and Martha who worked for the federal government during wartime 
(five during WWII, and one during the Korean War).  I tell the stories of their lives, beginning 
with their early background as young girls living with their families during a segregated period 
in American history.  In the following chapters, I continue to relate their stories from their initial 
employment with the federal government throughout their career history and retirement, ending 
with the legacy they left their families and communities. 
 In this chapter I provide a brief history of each woman’s family background and 
educational and career preparation experiences.  These stories set the stage for their eventual 
application and subsequent acceptance as federal employees of the United States government.  
The family stories of the six Government Girls ranged from living in poverty to growing up in a 
working class environment.  Despite their humble beginnings, all six women enjoyed the strong 
support of their families.   I start these stories with Evelyn, who lived in abject poverty with her 
grandmother until the day came when she boarded the train to Washington, D. C.  
Evelyn Long 
I did not come to Washington, D. C. until my parents had a place for all of us to live in.  When 
we first came to Washington we lived in a rooming house.  We lived G Street 900 block, in 
Washington, D.C. – Evelyn Long 
 
Fredrick and Sarah Harris lived in the small town of Canton, South Carolina in the early 
1900s.  Their only daughter Evelyn, born in 1923, completed their small family unit.  Sometime 
after Evelyn’s birth, Evelyn’s mother Sarah pleaded to leave their home to escape the racism of 
86 
 
 
the segregated South.  Mrs. Harris, a domestic worker, earned $2.00 per week while employed 
by a “prejudiced minister.”  During these Jim Crow years, Black people, whether employees or 
“guests,” entered a White home or public facility using the back door or a separate entrance.  
After enduring the humiliating practice of using the back door to come to work, Sarah told 
Evelyn’s father, “We have to get out of here!”  Evelyn’s parents eventually migrated from South 
Carolina to Washington, D.C. in the early 1900s because of her mother’s experiences working 
for that racist minister.  Evelyn’s father, an ordinary man and self-proclaimed “Jack of all 
trades,” left first, and later his wife followed.   
 Evelyn described the journey:  
So my father, Fredrick Harris, came first to Washington, D.C.  He got a job at a 
construction company.  He learned how to build a scaffold in one day.  He worked for the 
company and helped build the scaffold for the National Archives building in Washington, 
D.C.  
 
Evelyn’s “father also worked as an automobile repairman. He was… good with his hands.” 
When Sarah, Evelyn’s mother, arrived in D.C., she found a job as a domestic worker in 
the home of a prominent senator from the South.  The senator and his wife knew southern 
women worked hard.  Still, the only job her mother could get was a maid’s job.  
Meanwhile, Evelyn remained in South Carolina with her grandmother, Ruth, until she 
was 12 years old.  Family members often traveled to northern cities as sole entities or as couples, 
leaving their offspring in the care of relatives.  During Evelyn’s parents’ absence, her paternal 
grandmother Ruth took excellent care of her.  Evelyn’s life with her grandmother meant doing 
hard work and attending a segregated school.  Children often worked to supplement the income 
of their families, putting in long days of backbreaking labor.  Evelyn described her life in those 
early years.  “I picked cotton in South Carolina as a child.  There was no age limit for picking 
cotton.”  Despite the commitment to work for her family, Evelyn also attended a segregated 
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school – separate and unequal.  The school for Black children was not the same as the school for 
White children.  It took a while before the community decided to build a larger school for Black 
children in their small town.   
Evelyn described her school experiences, including the limited school facilities available 
to Black children:   
I attended [a] segregated school in the South.  At recess time we just played games.  
There was no equipment.  They finally built us a school.  We were then able to get a few 
more activities.  [There was] no cafeteria.  Most of the time we ate chicken, cold cuts, 
[and] desserts brought from home. 
 
White and Black residents of Evelyn’s small town all shared the same social status.  “We 
knew we were poor. We were all poor… poor Black and White together.”  Like other families, 
Evelyn’s grandmother packed lunches for her only grandchild during her school years.  These 
events taught Evelyn about the hardship of living in the segregated south.  Finally, Fredrick and 
Sandra Harris mailed a letter to Ruth to send their only daughter north to Washington, D.C.  
Grandmother Ruth rose early on Thursday morning to prepare a boxed lunch for Evelyn.  
Ruth silently counted to ten before calling for her 12 year old granddaughter to wake up and get 
started for the day.  Ruth wanted to savor her last moments with Evelyn.  Her luggage, neatly 
packed with dresses, socks, and personal items stood by the front door.  Grandmother Ruth 
marinated the chicken wings in buttermilk, pepper, and salt, and waited patiently for the lard to 
reach the right temperature.  Ruth washed her hands before dropping the chicken wings into the 
cast iron skillet.  A meticulous cook, Grandmother Ruth inspected all hands offering to cook or 
bake in her kitchen.  
 The aroma of fried chicken convinced Evelyn to roll out of the bed and start her day.  
Evelyn bathed in the washtub behind the house, braided her hair, and dressed for the long 
journey up North with mixed emotions.  A small knot of excitement and sadness formed in her 
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stomach as she watched her grandmother cooking over the stove.  Grandmother Ruth loved 
Evelyn with pure love and spoiled her beyond distraction.  
 Ruth disliked rushing through the back roads in the mid-morning to get to the Southern 
Railway Station located on South Main Street.  The northbound train, scheduled to arrive by 
11:00 a.m., routinely boasted of its on time reputation, and true to that boast, the segregated rail 
car, filled with the hopes and dreams of other Black travelers who boarded at earlier stops, 
arrived at the Lancaster depot on schedule.  Before boarding the train, Ruth bowed her head, 
closed her eyes, and said a short blessing of thanksgiving, grace, mercy, and God’s safety for 
Evelyn’s journey.  Ruth placed the family bible in her granddaughter’s hand, kissed her cheeks, 
and sent her on her way.   
Once Evelyn boarded the train in Lancaster, it traveled north to Blacksburg, South 
Carolina, and then headed south to Atlanta, Georgia, where Evelyn transferred to the Southern 
Crescent line to Union Station in Washington, D.C.      
I boarded the train from Canton, South Carolina to Union Station in Washington, D.C.   
My grandmother made a box lunch filled with chicken wings, biscuits and one bottle of 
soda.  Back then no one bothered you on the train.  We [Blacks] sat in the back part of the 
train. I had to travel all night long to get to D.C.  Once the train arrived in D.C. my 
parents met me in the main lobby at Union Station.  Once I arrived at Union Station … 
Everything was just BIG. ‘Oh my goodness, Oh my goodness!’ I yelled out!  
  
Evelyn recalled the living conditions after arriving in the District, describing how her 
parents took pride in keeping a home nice.  Evelyn remembered the early years, saying, “We 
could only afford a home in an alley. We kept our place clean.  My mother planted flowers and 
shrubs around the house.  She was a proud woman.”  Evelyn continued,  
My parents were able to find a furnished house.  They were lucky to find a [room] in a 
rooming house on 9th Street, Southwest, in Washington, D.C. . . .  At this time, there was 
only one Black Hotel in town.  We never lived in the slums.  However, I have lived in 
poor parts of D.C.  
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Once Evelyn moved to Washington, D.C., she quickly transitioned into a scripted routine.  
Her parents followed the family tradition of raising their daughter in a conservative home.  Sarah 
and Fredrick, a humble and quiet couple, raised Evelyn in a strict, humble, and structured home.  
Evelyn recalled, “My parents were conservative people.  We stayed home.”  Unlike some Black 
Washingtonians who “would just party on the weekends.  Some people would just hang out,” the 
Harris family kept to themselves.  Despite the neighborhood chaos, the Harris family maintained 
an ordered lifestyle and a wholesome environment for Evelyn. Evelyn recalled the way her 
parents worked to provide a nice home and make extra money:   
My mother and father did not spoil me.  My mother made my clothes and was an 
excellent seamstress.  A Singer machine was in the living room.  It paid to have a skill.  
My Mother also sewed for other people.  There were very few things that my parents 
bought me. 
 
On Sunday mornings, the Long family attended church services at a Baptist church in 
Northwest, Washington, D.C.   Praising God and adhering to the routine of attending church, 
Evelyn recalled their lives on Sunday morning:  
Our family went to a Baptist Church.  The Sanctified Church was down the street.  Their 
members shouted all day.  After services, we would take turns going to someone’s house 
for dinner.  We saw biblical movies in the theatres in Washington, D.C., in the segregated 
theatres.  After services we went to the movies in the afternoons.  
 
Legendary African American actors, singers, and musicians frequently performed for 
D.C.’s segregated Black community.  Musicians, such as native Washingtonian, Duke Ellington, 
and jazz percussionist and vibraphonist, Lionel Hampton, often performed for local patrons.  
Evelyn remembered, “On U Street, it was the main strip for Black folks.  As I was coming into 
my teens, we also saw musical plays at the Howard Theatre.  We once saw a young Ella 
Fitzgerald perform.”     
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Keeping a roof over their heads posed a constant threat to Black migrants.  Weekly rent 
parties served as another form of entertainment for the Black community.  Rent parties and 
weekend get-togethers kept economically struggling Blacks focused on survival.  These 
reciprocal social gatherings knitted the community into one loosely woven tapestry, and served 
as a protective layer during hard economic times (Wilkerson, 2010, p.277). 
A few weeks after their daughter arrived and settled in her new surroundings, Sarah and 
Fredrick Harris enrolled Evelyn in Terrell Jr. High School and she later attended Cardozo High.  
“I came to D. C. when I was 12 years old.  I was about ready to go to Jr. High School,” Evelyn 
explained.  Evelyn took shorthand and typing while in high school.  She believed her education 
prepared her "to get a decent job.  Cardozo prepared you for business workforce and teaching.”                                                                                                                                                                                                                                                                                                                                                                      
 Attending school and acting appropriately in public became important values Sarah and 
Fredrick espoused and shared with their daughter:  
I was very friendly with the kids at school.  My mother told me not to pick friends who 
were rowdy… No gangs of girls. Boys were out of the question.  Ms. Porter, the 
playground director, kept the playground in order.  She would call the children into the 
office if she saw someone misbehaving.  My parents made sure I had plenty of books. 
 
According to Grillo (2010), secondary schools for Black students resembled the 
following profile:  
At that time, three high schools were provided for blacks in Washington. Whatever their 
history, the schools clearly reflected a separation of students by social classes.  
Armstrong High, right across the street from Dunbar [High School], offered vocational 
education.  Cardozo High School, about ten blocks away, served those who were 
preparing for work in the business world, largely as secretaries and bookkeepers.  Dunbar 
served educational elite.  It dedicated itself entirely to the preparation of students for 
college.  Students came to the schools from the black community as a whole.  (p. 109) 
  The Harris’ migration provided the first step toward achieving a middle class life.  Their 
only daughter, Evelyn, would be the first in their family history to complete elementary and high 
school, and eventually enter the federal government to work as a Government Girl.   
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Evelyn met Annie Mae Turner during high school.  Annie Mae, also an only child, 
immediately bonded with Evelyn.  Both girls attended the weekend matinee shows at the 
Howard Theatre, became avid readers, and would become life-long friends. 
Ann Turner Randall 
Ann described the circumstances of her birth and name, saying, “My full name is Annie 
Mae Turner Taylor Randall.  I was born in Greenwood, South Carolina.  I am the only 
grandchild from both sides of my parents.   I was born while my father [was] in Florida.”  
Because there were no telephones, Ann’s father did not immediately learn of her birth.   Once 
Ann’s father learned of her birth, he said, “Name her after my sister.”  Ann did not appreciate her 
aunt’s full name, Anna Mae, and instead ignored her middle name.  “As I grew older, I dropped 
the name ‘Mae’ because it sounded too country. The day I went into the government, I stopped 
using Mae.”  Ann described her father’s arrival in the nation’s capital, saying, “My father came 
to Washington, D.C. in 1920 and I lived with my maternal grandmother, Serlena Turner.”  Her 
mother’s limited school experience relegated her to domestic positions within the District.  “My 
mother ironed shirts for the Army and the Marines….  They would pay her $1.00 per shirt.”   As 
a woman who was separated from Ann’s father, her mother learned how to manage her wages.  
“My mother saved up $1500.00 for a home and bought a house in Washington, D.C.” 
Ann Randall speaks reverently about her family history and career.  This quintessential 
storyteller recalled that, as a child, she learned how to pick cotton in South Carolina, count 
change from her grandmother’s Coke bottle, and navigate the nuances of living between two 
households.  As a young child, Ann often stayed with other people while her mother worked.  As 
an only child of parents who became a part of the Great Migration, Ann Randall acquired and 
refined the art of flexibility.  Ann frequently spent time with both her maternal and paternal 
92 
 
 
grandparents.  Estranged from her husband, Ann’s mother felt that Ann should spend some time 
with her family.  Raised by a strong extended family, Ann Randall learned the importance of 
hard work and self-preservation.  Her paternal and maternal grandmothers, mother, and aunt 
served as indomitable role models.  
While Ann’s mother worked as a domestic servant, Ann usually stayed with strangers 
who did not have her best interest at heart.  “The people gave me their old stale food. The hot 
dogs were so white.”  Ann’s patience for this type of treatment came to a breaking point.  Ann 
recalled,  
One day I decided to leave.  I hailed a cab to go to my grandmother’s house.  Once I arrived 
at my grandmother’s house, she told me to “take the Coke bottles and the man will give 
you two cents for every Cocoa-Cola bottles.”  This was how I paid for the cab fare from 
my mother’s house to my grandmother’s house. 
 
Whether she spent time in rural South Carolina with her mother’s family or a crowded 
apartment with her father in Washington, D.C., Ann became an expert in observing human 
behavior and in survival. 
I was raised in the ghetto on 230 G St. N.E. Washington D.C.  The year was 1932.  My 
daddy rented this house from the Dixie Realty Company for $39.00 a month.  There was 
no heat, no electricity, no gas stove in the kitchen.  On the first floor, there was a living 
room, dining room, hall room, pantry size window and kitchen.  I slept there between the 
ages of 11-18.  Before I got the little room I slept in the dining room behind my 
grandmother Serlena Turner.  Both of us [slept] on a sofa bed.  Aunt Annie and her 
husband Thomas H. Gross rented the largest room.  They paid Daddy $10.00 a month.  
There was a middle room that Daddy later rented out.  There was one bathroom with a 
bathtub, sink and toilet.  There was no hot water.  My uncle Clarence and his wife 
Luretha stayed in the back room.  With these tenants, Daddy was able to help pay $39.00 
the first of each month.  In the winter it was ice-cold, [because there was] no heat.   
In the midst of living in those cramped quarters, Ann recalled, “There was a lot of 
negativity, jealousy, beatings [of] men on women, drunks, gambling, crapshooters, adultery, and 
children were produced without father in the home.”  Similar to her friend Evelyn, Ann’s 
relatives also held rent parties.  
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When anyone could not pay my grandmother gave [a] “House Rent Party.”  She served 
chitterlings, potato salad, and coleslaw/green [for a] $1.00 a plate.  All the neighbors did 
that. And when their rent was due they did it. That’s one way all the families renting 
[houses] could pay their rent. 
   
 Ann, the first person in her family to attend high school, enrolled at Dunbar High School 
in 1937.  As a high school student, Ann quickly gained the respect and attention of school 
administrators as a gifted and intellectually curious student.  Ann excelled in academically 
rigorous classes, which included four years of Latin and two years of Biology and Chemistry. 
Ann recalled the day she and her friends were summoned to the principal’s office. 
We were called to the principal’s office with two of my friends.  We were promoted to 
the 9th grade. I took Latin I, II, III, and IV at Dunbar High School.  Terrell Jr. High went 
through 7th, 8th, 9th grades.  And 10, 11, and 12 was Dunbar.  I took Biology I and II.  I 
took Chemistry I and II.  I was a straight A student.  
  
  Ann, proud of her academic accomplishments, pleaded with her father to visit the high 
school. “One day I told my Daddy, ‘You have to go to school.  My teacher wants to meet you!’ 
My Daddy said, ‘You know, if I don’t go to work, I don’t get paid.  I am now a dishwasher for 
the National Press Club.”  As an employee earning a minimal wage, Ann’s father worked 42 
years at the National Press Club and missing a day’s work resulted in a loss of income. In his 
later years, he served as a chef for President Truman.  “My father was the dishwasher from 1920-
1928 with the Raleigh Hotel.  Anyway, I took Daddy to meet my English teacher.”  A humble 
man, Mr. Turner arrived at the school and greeted the teacher:  
 
My English teacher said, “Oh Mr. Turner, your little girl is so smart, that I am going to 
give her a double A in English.”  My Daddy said, “Oh, I am so glad. I hope she will keep 
doing as well as she are.”  Daddy said, “I is and you is” so much, he thought that was the 
time he should use “are” saying something!  
  
Ann, a Latin scholar who knew how to conjugate verbs, became mortified as she listened 
to her father’s awkward usage of the English language.  Ann recalled, “I was so embarrassed! 
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Daddy never went to another meeting at school.  I was so embarrassed!  I had made straight A’s 
in English and grammar.  And here he is talking about she are!” 
 With a sound liberal arts background in high school, Ann was poised for her job in the 
government.  She took only one year of German.  “They stopped us from taking German because 
of the War.”  Ann completed high school with the prerequisite courses to attend college.  The 
school administration skipped her ahead.  Recalling her secondary education background, Ann 
remembered,  
You needed two sciences and two math classes.  I took chemistry and biology.  I took 
two foreign languages. I learned Latin I, II, III, and IV. I never took typing.  With four 
years of Latin I was ready! 
 
Even though Ann excelled academically, her mother wanted her to be trained as a 
domestic.  African American girls whose mothers and grandmothers worked as domestic 
servants anticipated the day when they would begin their apprenticeship as maids.  “My mother 
was a maid.  My Aunt Harriet worked as a maid, too.  I was going to be an educated maid.”   
Ann described her initial experience as a maid:   
When I was 16, I was a being trained to be a domestic.  When I grew up most of the 
women did housework.  My mother had taken me to Porter Street to teach me how to do 
housework.  I had to change sheets, wash their clothes.  My Mother was waiting for me to 
become a domestic.  I worked one week as a domestic.  She taught me how to make up 
the beds.   
 
Ann’s tenure as a maid was short-lived.  Ann’s father interrupted the induction plan by 
declaring, “You are going to college.  No one in this family went beyond the third grade.”  
Despite her Mother’s insistence on her becoming a domestic maid, Ann responded by declaring, 
“No, I am going to go to college!  I knew my Daddy wanted me to go to college.”  Determined to 
fulfill her father’s dream of going to college, secretly, Ann decided to take the civil service test 
in order to make enough money to afford college. 
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 The next narrative describes a young girl who witnessed the death of her mother.  The 
girl’s father recognized that out of his nine children, she would be the first child to attend high 
school.  The patriarch of the family would make the unconventional decision to invest in the 
daughter’s education before her brothers, thus changing the trajectory of her life forever. 
Edith Brinn 
Thirty-eight year old Claudina Brinn stood in front of the wooden ironing board while 
holding the hot cast sadiron on a sweltering day in her five-bedroom home on the sugar cane 
compound in Aguirre, Salinas, and Puerto Rico.  This morning Claudina missed the sweet 
coastal breeze from the Caribbean Sea and settled for a damp towel to soak up the beads of 
perspiration forming on her forehead.  The basket filled with Jaime’s Aguirre Central Sugar Mill 
uniform shirts and khaki pants, stared back at her.  As the head train engineer for the American-
based sugar cane company, Jaime Brinn developed a keen sense for details, routine and precise, 
and wore his tan company shirts with pride.  Jaime, a robust and adventurous man, traveled from 
the small island of Kinsdale, Montserrat to Puerto Rico in the early 1900s to seek employment.  
Claudina, 15 years younger than Jaime, arrived on the island from St. Croix, Virgin Islands.     
Nine-month old Fredrick crawled around the floor, while Claudina reached into the 
basket to iron the third shirt.  As she pressed down on the sadiron, the Aguirre Central Sugar Mill 
emblem on Jaime’s shirt shined.  Claudina mentally crossed off her daily tasks to complete for 
the day.  Someone needed to pick up the mail order parcel from Sears Roebuck & Company 
from the general store before it closed at five o’clock.  Claudina planned to send one of the older 
children to complete the errand.  Jaime’s bonus check from Aguirre Central Sugar Mill always 
came in time for Claudina to order underwear and socks for their six school-aged children before 
the beginning of the new school year.  Sweeping the front porch of the gray soot from the 
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chimneys of the sugar cane mill became a daily routine and necessary chore.  It was almost 
lunchtime at the mill and Claudina looked over her shoulder at the paper sack filled with arroz 
con gandules, fried plantains, and a thermos of coffee.  One of the older children would take 
Jaime his lunch today.    
A sudden wave of nausea swept over Claudina, and a shortness of breath worried her.  
Claudina knew the early signs of pregnancy and her thoughts turned to how she would break the 
news to Jaime.   As Claudina continued to iron Jaime’s shirt, she ignored an uncomfortable 
fullness and pain in the center of her chest.  Claudina pressed down on the collar of the shirt, 
while a new series of pain traveled up her arms, neck, and jaw.  The sound of the collapsing 
wooden ironing board and the sadiron crashing on the kitchen floor caught ten-year old Edith’s 
attention.  She raced into the kitchen to discover Claudina’s lifeless body sprawled on the floor.  
Jaime’s and his children’s lives changed dramatically with the unexpected death of his 
wife and their mother.  Bessie, the oldest of the nine children left grade school and assumed the 
household duties left behind when Claudina died.  Bessie became Edith’s surrogate mother, 
friend, and confidant.  Edith, petite in stature and with a demure demeanor, disliked being 
referred to as “baby girl.”  Bessie intervened by adopting the name “Cha-Cha” for young Edith.  
“Cha-Cha” is an abbreviated version of “muchacha” meaning girl in Spanish.  Even as an adult, 
the Brinn siblings continued to call her Cha-Cha.  Bessie also recognized Edith’s intellectual 
curiosity and nurtured her adventurous spirit.   
Bessie’s nurturing care and support helped Edith succeed academically.  The principal, 
recognizing her academic ability, promoted Edith from the sixth grade to the eighth grade.  At 
first it was uncomfortable for the two older boys to have their younger sister in the same grade 
with them.  Their classmates teased the Brinn brothers unmercifully.  After a few minor 
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playground scuffles, they left the Brinn children alone.  Her oldest brother James Jr. was fiercely 
protective of Edith and did not mind acquiring a few bruises to protect his honor as well as his 
sister.   
When Edith, the fifth of nine children turned 12 years old, Jaime made an unconventional 
decision to send Edith to high school ahead of her older two brothers.  Jaime knew it was 
important for women to be educated and could not afford to pay tuition for three children at 
once.  He decided to invest in Edith’s education by sending her to high school, and she became 
the first child in the family to attend high school.  A year later, her two older brothers followed 
her to high school.  Jaime Brinn accelerated Edith’s academic endeavors by sending her to high 
school, and invested in her vocational future by insisting she take typing and shorthand.  Edith 
escaped the trap of being recruited for domestic work because she acquired secretarial skills in 
high school.   
           With Jaime’s blessings, Edith took the federal civil service written, typing, and oral 
English fluency test.  A few weeks later, the results of the exam arrived in the mail.  She passed 
all three tests with flying colors and became eligible to apply for work.  Edith accepted the 
appointment and prepared to travel to Washington, D.C.  It was unusual during the 1940’s for a 
young, unmarried girl to leave the comfort and support of the sugar cane compound.  Edith 
would be the first of the Brinn nine siblings to leave the small island of Puerto Rico to head to 
mainland.  
Bearing witness to Claudina’s death forced young Edith to learn to trust her instincts.  
Bessie’s example of altruistic love for her siblings stayed with Edith throughout her life.  It 
would be Bessie who cheered Edith on as she gave voice to a desire to stand tall and Jaime, her 
devoted father, who gave her wings to fly.  Perhaps a glimpse of the future gave them hope and 
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assurance to support Edith’s endeavor.  Whatever the circumstances, once Edith landed in 
Washington, D.C., her new life began to unfold in uncommon form right before her eyes.  The 
cargo plane carrying Edith would fly over the small islands of the Turks and Caicos, The 
Bahamas, skim over the Florida Keys, and fly over the Sarasota home of a precocious, little 
Ruby Garrard Woodson whose future plans were already mapped out in her brain before she left 
pre-school. 
Ruby Garrard Woodson 
   As a young married couple, Ella Mae and David Garrard started out as sharecroppers in 
rural Graceville, Florida, a stone’s throw from the Alabama state line.  Later they danced the 
ritual of navigating the rules of Jim Crow Florida.  According to Ruby’s son, Bill Woodson, he 
recalled the difference between being a farmer and a sharecropper in the rural South. 
My grandmother and grandfather would not, as newlyweds in their early 20s, have been 
in a position to own their own farmland.  They certainly would not have left Graceville to 
move to Sarasota in the mid-1920s with little more than the shirts on their backs, if they 
had been landowners. 
               
Ruby’s mother operated a country store out of her house.  Her father was a circus 
roustabout.  Born in 1931 in Houston County, Alabama, Ruby and her older sister Eudonis spent 
their formative years in Sarasota, Florida. 
In early August, Ella Mae and David dressed Eudonis for her first day of school in 
Newtown, a small neighborhood in Sarasota, Florida.  Ruby, two years her junior, stood by the 
door, firmly crossed both arms, and began to ask her parents a litany of questions about why she 
was not dressed for school.  By the age of four years old, Ruby had fine-tuned the art of probing 
for the reasonable answer.  A precocious and curious child, Ruby routinely pushed the limits by 
asking the adults and extended family members a myriad of questions.  Ruby, determined to 
receive a logical response from her parents, stood her ground.  Her furrowed brow and pursed 
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lips clearly signaled to Ella Mae and David that the gearing mechanism in Ruby’s brain was 
turning.  According to Ruby’s son, William (Bill) Woodson, “Ruby complained [and] hollered so 
much that the Garrard parents sent her to school with her older sister.”  Ruby spent the day in 
school with Eudonis, behaved appropriately, and attended school with her six-year-old sister for 
the remainder of the year.   
Garrard family members and occasional visitors to the Garrard home encountered five-
year-old Ruby.  Upon meeting each guest, Ruby made a mental note of each family member and 
their connection to each other.  Anyone who summoned the courage to challenge or disturb Ruby 
while she was engrossed in thought quickly discovered the penalty of waking a sleeping tiger.  
Her early interest in genealogy would later lay the foundation for developing a complex 
numerical system for Garrard family members to trace their lineage.  Her son, William G. 
Woodson, detailed his mother’s family history:  Ruby’s family is comprised of military, farmers, 
one or two lawyers and doctors, and quite a few educators.  This was a family of literate and 
well-educated people. 
As a teenager, Ruby briefly worked as a domestic servant for a White family in Sarasota. 
Bill Woodson clarified his mother’s stint as a maid by stating,  
Ruby, Eudonis, Ruth a close cousin, and her mother all worked as maids in Florida.  
Their short tenure of domestic service only served as a means to an end.  Barely sixteen 
years old, Ruby Woodson left home to seek her fortune.  She worked briefly as a maid 
and gave her money to her mother. 
 
By the time Ruby was 13 years old, she had already made up her mind that she was going 
to college.  A determined and confident fifteen year old, Ruby became the 1947 class 
valedictorian from Booker High School in Sarasota.  As a high school senior, Ruby won a city 
wide competitive scholarship to Florida Agricultural and Mechanical (A & M).  Ironically, the 
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summer of 1947 also raised Ruby’s consciousness and awareness of race relations in America as 
she listened to the play-by-play radio broadcast during the summer of 1947.  This was Jackie 
Robinson’s first season with the Brooklyn Dodgers.  The unapologetically racist crowd hurled 
unspeakable epithets at the Negro Dodgers player, Number 42, when he stepped up to the plate.  
While the Garrard family and friends sat around the Cathedral-Philco radio, Ruby began to 
outline her plan of departure.  
A diligent and disciplined money manager, Ruby saved enough to pay for the first year at 
Florida A & M University in Tallahassee.  Florida A & M, located 328 miles north of Sarasota, 
provided Ruby with the autonomy needed to pursue a rigorous and intellectually challenging 
major in chemistry.  After her first year at Florida A & M, Ruby discovered her mother had spent 
her tuition money.  A lack of funds did not deter Ruby; she forged Ella Mae’s signature on 
school loan papers and continued her academic journey.  
Bill Woodson remembered the story: “Ruby attended Florida A & M and ran out of 
money in her junior year of college.  She forged her mother’s signature and took out [a] student 
loan in order to complete her college education.”  Ruby graduated from Florida A & M 
University and accepted her cousin’s invitation to travel north to Washington, D. C. where 
government jobs had opened as the result of World War II.  
The third narrative describes Emma, an only child, who learned to play in an integrated 
neighborhood and study in segregated schools.  As a descendent of slaves, she became absorbed 
with the English language and learned some memorable lessons from her high school teachers. 
Emma McKinney 
I am the great grandchild of former slaves.  My great grandfathers were slaves in 
Virginia.  Through an extensive genealogy search, I was able to find my great 
grandfather’s slave owner, based on the U.S. Federal Census-Slave Schedule 1860.  I am 
an only child.  My mother, Lillian Johnson, was born in Kentucky.  I was born in 
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Ashville, North Carolina. We left North Carolina when I was 3 months old.  During that 
time, I stayed with relatives until I was five years old. 
  
 Lillian Johnson knew how to keep a job.  Steady employment became a priority during 
Emma’s early years.  As a single parent Lillian’s primary focus centered on raising her young 
daughter.  Regardless of the shift or type of job, Lillian counted on her extended family to watch 
Emma.   
I stayed with relatives while mother worked at the Old Lincoln Cotton Mill and the Atlas 
Laundry until she married John Green, my adoptive father on August 3, 1939.  He 
worked in a nearby coal mine for many years and died on July 13, 1944 from chronic 
myocarditis. 
 
Lillian placed a high value on self-sufficiency and independence.  Her marital status, 
whether single, married, or widowed, never entered the equation when it came to securing 
employment.  Emma proudly remembered the litany of jobs her mother held during her lifetime. 
After my [adoptive father] John Green’s death, my mother worked at Ziemer Funeral 
Home, Pine Haven Nursing Home, VANCOA Beverage Distributing Company and 
retired from Coca Cola Bottling Company at the age of 70.  Her claim to fame was her 
employment as a laborer in the shipyard where she worked side-by-side other women 
passing buckets of water on the production line of the infamous LST-325.  
Approximately 167 of the LST-325 were built in Evansville, Indiana in the 1940s.  I was 
raised by a single parent until graduation from high school.  Mother remarried a man 
named Frank Johnson on October 25, 1952, while I was in California. 
 
While Lillian Johnson worked the second and sometimes the third shift, she left her 
young daughter Emma Johnson in the care of her relatives.  Six-year -old Emma Johnson sat on 
her front porch looking across the street.  There were 11 houses on the block on the West side of 
suburban Evansville, Indiana.  It was also not unusual for Emma to accept an invitation for 
supper with one of the White families on the block.  Dressed in her yellow cotton jumper, Emma 
sat patiently to see if Frances and Susan Cook burst through the front gate.  In the afternoons, the 
neighborhood children, all White, played with Emma.  Across the street, the Guenther brothers, 
Leo and Jim, were still engaged in their daily chores.  The two Cook children could be seen 
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gathering up bikes, an odd array of jump ropes, baseball bats, and gloves.  But today, Emma’s 
interest centered on flying her kite.  Emma held her kite with both hands as a strong breeze blew 
across the field.  The vacant lot at the end of the block served as the perfect venue for kite 
flying.  The unspoken neighborhood rule stated that whoever came out first got to select the 
afternoon game or activity.   
Emma walked a mile or more to catch the bus to the segregated Third Avenue 
Elementary School.  “I was educated in Evansville, Indiana.  It was segregated.  I attended the 
Third Avenue School in Evansville.  I graduated from high school in 1951 Lincoln High School, 
Evansville, Indiana.”  On the bus, Black children aged six to17 years old from the surrounding 
Evansville area sat together for the long ride.  The children amused themselves by singing a 
litany of traditional folk songs accompanied by a clapping game.  Emma loved to sing at the top 
of her lungs, in unison with the other children.   The sounds of “Miss Mary Mack” echoed 
throughout the bus. 
Miss Mary Mack! Mack! Mack! 
All dressed in black! Black! Black! 
With silver buttons! Buttons! Buttons! 
All down her back! Back! Back! 
She asked her mother! Mother! Mother! 
For fifteen cents! Cents! Cents! 
To see the elephants! Elephants! Elephants! 
Jump over the fence! Fence! Fence! 
They jumped so high! High! High! 
They reached the sky! Sky! Sky! 
And they never came back! Back! Back! 
'Til the fourth of July! -ly! -ly! 
 
The school bus dropped off the elementary students first, then continued on to Lincoln 
High School.  The Black teachers, charged with educating the young children, received lower 
salaries than their White counterparts.  “Ironically, my granddaughters and great-grandson 
graduated from the high school that I could not attend because of segregation.”  Prior to the 1954 
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U.S. Supreme ruling on Brown v Board of Education, Black students attended segregated 
schools. Equipped with obsolete books and inferior furnishings, segregated schools operated 
under dire conditions.  Although Emma attended segregated schools, she maintained that she and 
her peers received a superior education.  
As a high school student, Emma worked on Saturdays and occasionally at night for a 
local White gynecologist, Dr. Victor Huggins.  Dr. Huggins’ wife, an Ivy League graduate, did 
not work outside of the home.  Their young daughters, Margaret (Peggy), Virginia (Gigi) and 
Carol looked forward to Emma’s visits.  Emma stayed with the girls whenever their parents 
vacationed or attended medical conventions.  During the summer, she worked on a weekly basis 
cleaning the house and minding the children.  In spite of her employment as a domestic worker, 
Emma studied hard and became the valedictorian of her high school class.  At Lincoln High 
School, Emma excelled in English classes, developing a love for the language.  A proud smile 
forms on Emma’s face as she recalls the impact of her high school English teacher. 
I was passionately inspired by my English Teacher, Miss Sallie Wyatt Stewart.  She was 
an expert authority who knew and taught the subject.  A double amputee, Miss Stewart 
came to school every day.  She knew English. She was one of the teachers who graduated 
from Frederick Douglas High School in 1879. 
  
Sallie Wyatt Stewart became a role model for Emma.  As a Black woman who graduated 
from one of the most prestigious universities in the country, Sallie Wyatt Stewart became an 
iconic symbol of resilience and power for Emma. 
Miss Sallie attended the University of Chicago and would later become one of the 
Presidents of the National Association of Colored Women.  Later, Miss Sallie would 
become a leader in the Black sorority, Zeta Phi Beta.  Ms. Stewart insisted on respecting 
the English language.  She would unapologetically correct our diction and written 
work.  Today, I am still very sensitive to words.  My favorite experience was conjugating 
the verb: I am, you are, he is… 
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Other Black teachers at Lincoln High School made an indelible mark on Emma.  A salary 
deferential between Black and White teachers existed during this Jim Crow era. Despite the 
income disparity, dedicated and compassionate Black teachers continued to provide their 
students with a world-class education. 
My underpaid Black teachers contributed to my success.  I remember a paragraph in our 
60th anniversary Lincoln High School book titled, Reflections and Profiles 1951-2011.  
The quote read: “We were educated during a systemic ‘separate but equal’ design of 
education.  We are indebted to our teachers who endured these societal constraints and 
persevered.  It is because of their dedicated tolerance that we were inspired to make 
positive contributions to humanity.” 
 
A studious and conscientious scholar, Emma excelled academically in high school.  The 
Lincoln Voice 1951, Emma’s class yearbook, captured Emma’s secondary extracurricular 
activities.  Emma belonged to the Lincoln choir, participated as a cheerleader for the Lincoln 
Lions football and basketball teams for four years, and served as one of the editors of the senior 
yearbook.  A self-proclaimed “nerd,” she remembers the recognition she received as a result of 
her study habits: 
The year I graduated, I received the Evansville Association of College Women’s 
Scholarship.  In the class yearbook, the following inscription can be found:  “The class 
was particularly proud of the scholastic attainment of Emma Green, who maintained an 
average of 95 for six grading periods.” 
 
After high school graduation Emma attended Evansville College for one year (known 
today as the University of Evansville).  Exhausting her scholarship funds, Emma was forced to 
find employment as a clerk in technical services for the Evansville Public Library System.  As 
the only Black clerk at the Public Library, Emma knew the rules of engagement.  Punctuality and 
completing tasks became hallmarks during her tenure at the library.  Emma credits her strong 
work ethic to her teachers at Lincoln High School.  As an accomplished graduate from Lincoln 
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High, Emma felt poised and confident to meet any new adventure.  Unbeknownst to her, Emma’s 
new challenge waited right around the corner. 
The following narrative marks the introduction of the sixth and final African American 
Government Girl in my study.  It belongs to a young girl whose idyllic childhood abruptly 
changed with the death of a parent.  Similar to Edith Brinn’s story, Martha Winston lost her 
mother at an early age.  Although the events leading to the pre-mature death of her mother 
remains etched in her memory, Martha pushed past the pain to tell her story of survival and grace 
during her early years. 
Martha Winston 
Martha Winston’s parents Matthew and Lulah Sims met as college students at Florida 
A&M University.   As a young man, Matthew found employment as a Pullman Porter and hated 
his job.  His brother, Peter, who worked at Bethlehem Steel in Pennsylvania, convinced him to 
leave his job and join him in the steel mills.  An industrial accident in the steel mill changed his 
life.  Matthew stopped working and received an insurance settlement.  He used some of the 
insurance money to attend college and purchase a large piece of land.  Matthew graduated from 
college with a major in business and agriculture.   
Lulah, a junior in college, married Matthew before she finished her degree.  Lulah and 
Matthew Sims’ marriage was a true partnership.  Martha recalled the close relationship between 
her parents, and the terrible tragedy, which changed the family circumstances.  After giving birth 
to six children, Lulah lost the seventh child and later her life.   
The reading from the stethoscope coupled with the wisdom of the local midwife 
confirmed Lulah Sims’ worst fears - the fetus growing within her womb remained still.  No 
heartbeat could be found.  
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My mother saw the vision of death during the first trimester of pregnancy.  My mother 
was 39 years old when she died [and] I was eight years old.  There were six children in 
my family.  My mother endured a difficult pregnancy which resulted in a stillborn baby 
girl. 
  
 Lulah waited until the children slept down the hall to share the news with her husband of 
fifteen years that their baby would be stillborn.  Matthew Sims, the proud father of six children, 
wept as Lulah placed his hand on her rotund belly.  For the first time in Matthew’s life he felt 
helpless.  The couple decided to prepare the children for Christmas.  Martha’s voice began to 
quiver as she remembered that holiday.  
In September my mother started buying Christmas for us.  She wanted us to know who 
Santa Claus in case she did not make it to Christmas.  She knew she was going to die. My 
mother called us into the room… one by one; she told us about life.... she also told us that 
Daddy was going to take care of us.  My mother died in January.  The baby was born on a 
Wednesday.  My mother died on three days later.  
 
Martha closed her eyes as she recalled the day her mother died.  
I remember my Grandmother opened the house on Saturday.  They brought my Mother's 
body and the dead baby back to the house.  The body (in the casket) stayed two days 
at the house.  After my Mother died, my Grandmother stayed with us and helped my 
father to raise us.   After that we moved to another town in North Carolina.  
 
Martha remembers growing up in a wealthy Black family in a small town in North 
Carolina.  Her father, an adventurous and innovative thinker, an entrepreneur and self-sufficient 
Black man, opened a small broom manufacturing business on the land, and raised his growing 
family with all of the comforts of the time.    
He made very good money and become very good at selling brooms until the Depression. 
On Fridays and Saturdays he would sell brooms in adjacent counties.  Matthew sold the 
factory and became the manager of the factory.  
 
     By having the means to provide for his family, Matthew picked up the pieces of his broken 
heart and invested in the education of his children.  Martha and her siblings attended a private 
Methodist school in North Carolina where the teachers were predominately White.  She recalled, 
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“I had no knowledge of segregation.  At that time Blacks and Whites worked together. The 
music teacher and my third grade teacher were Black.”  The family’s migration to Washington, 
D.C. proved to be a watershed period for Martha.  Her limited experience with segregation did 
not prepare her for her induction into the federal civil service system.  
Summary 
 
Stitched together by the common thread of their humble beginnings, Evelyn, Ann, Edith, 
Ruby, Emma, and Martha witnessed unbearable sorrow and surpassed familial and societal 
expectations.  As a result of these unforeseen life experiences, these young women learned 
lessons of resiliency, courage, and self-confidence.  Even though at times their hopes and dreams 
became deferred by insufficient or stolen scholarship funds, they remained committed to dreams 
of a better life.  Whether raised by single mothers, widowed fathers, or grandparents, these 
women anchored in their strong family principles and invincible spirits, forged their own paths 
leading them on unknown journeys and adventures.  Self-determination and the ability to take 
calculated risks became essential features of their DNA as they seized the opportunity to work 
for the United States federal government during World War II.  These six women, poised with 
solid academic skills and self-confidence, rejected the employment options of a mop and a 
bucket.  As their stories will show, each woman carved a unique niche for herself and emerged 
through unspeakable adversity to re-define her purpose in life.  Chapter 5 chronicles their 
journey into the world of civil service employment and their ascent into the middle class. 
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CHAPTER FIVE  
THE WAR YEARS: WORK AND LIFE IN WASHINGTON, D.C. 
1941-1945 
The narratives featured in this chapter describe the living and work experiences of the  
Government Girls as they accepted positions with the federal government, traveled and/or lived 
in the District of Columbia or Cleveland, and started new careers as “permanent” federal 
employees.  The Government Girls’ stories begin with learning about the opportunities to work 
for the federal government, taking and passing the Civil Service examination, and for a few, 
relocating to a new city to work.  Learning about opportunities for employment through 
published advertisements and networks, some Government Girls took the Civil Service test at the 
urging of family and friends, while others sought employment as a pathway to achieving the 
dream of a college education.  The first step to a new career involved finding out about an 
opportunity and then pursuing it.  The middle section of this chapter describes stories about the 
personal and social lives of some of the Government Girls during this period. The chapter ends 
with a description of how the Government Girls endured overt racism and isolation during their 
early years of employment with the government.   
Finding Out About and Taking the Civil Service Test 
News from relatives living and working in Washington, D.C., announcements in local 
post offices, and newspaper advertisements were some of the different ways in which African 
American women found out about the Civil Service test.   Historically Black Newspapers, such 
as the Chicago Defender and the Pittsburg Courier routinely advertised clerical examinations 
and civil service job openings.  Civil Service exams were also announced in the newspapers for 
chemists, physicists, mineralogists, nurses, and engineers.   The Opportunity Journal of Negro 
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Life, The Aframerican Woman’s Journal, and the Washington, D.C. edition of the Chicago 
Defender served as the eyes and ears of the Black Community during the war years.  These 
newspapers and journals provided readers with real-time information on employment 
opportunities and national issues.  
 The Opportunity Journal of Negro Life, published monthly by the National Urban 
League, used the biblical passage of  “As we have therefore OPPORTUNITY let us do good unto 
all men”(Galatians 6:10) as the guiding principle of the journal’s mission.  The May 1942 issue 
of the Opportunity Journal of Negro Life featured articles on employment and training 
opportunities for Negro Youth.  For example, Julian-Brown’s (1942) article titled, “Train Today 
for Today’s Jobs!” urged Negro youth to take advantage of a training program through the 
Harlem YWCA Trade School in New York City.  Seizing the window of opportunity for training 
and employment during the war years became a critical message to readers eager to advance 
their careers.  Acquiring employable skills, such as “stenographers, bookkeepers, power machine 
operators, nurses, and dressmakers” created a pathway for future employment in the federal 
government and private sector (Opportunity Journal of Negro Life, May, 1942, p.138).  The 
underlying message of fighting for democracy abroad and at home (i.e. the Double Victory 
theme) became the battle cry for those who recognized the prospect of employment through 
intentional training.   
In the same issue of the Opportunity Journal of Negro Life, photos of students enrolled in 
the National Youth and Administration (NYA) training program provided readers with additional 
evidence of employment through training.  The Opportunity Journal of Negro Life also contained 
advertisements for Historically Black Colleges and Universities (HBCU), such as Tuskegee 
Institute, Morris Brown College, and Southern University in Baton Rouge, Louisiana.  Dr. 
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Charlotte Hawkins Brown (1941) authored a reference guide for a specific audience, which 
included school administrators, teachers, office girls, the society matron, and the dormitory 
person.  Hawkins Brown’s etiquette book, titled The Correct Thing: To Do, To Say, and Wear, 
was reviewed in the May 1942 issue of the Opportunity Journal of Negro Life.  Positions 
described in newspapers and advertised in post offices attracted the Government Girls and others 
during this period.  Education and employment opportunities attracted readers. 
Education and post-high school career choices also helped some of the Government Girls 
pass the test and meet other qualifications for becoming federal employees.  The Government 
Girls each told stories about the different ways they learned about the taking the Civil Service 
test and receiving an offer of employment.  They also recalled their personal circumstances prior 
to beginning their new career as a government employee.  Edith Brinn’s story shows how 
educational choices made in high school and the support of her family helped her succeed in 
gaining a government position.  
Edith Brinn 
Edith graduated from Woodrow Wilson High School in Guayama, Puerto Rico in 1942.   
After graduation, Edith worked at a hospital in the neighboring town of Aguirre.  One afternoon, 
while working as a medical secretary, Edith Brinn noticed an advertisement in the local paper 
announcing the U.S. Federal civil service examination for clerical positions in Washington, D.C.  
With her father’s blessings, Edith took the written, typing, and oral English fluency test in her 
high school alma mater, Guayama High School.  A few weeks later, the results of the exam 
arrived in the mail, and Edith had passed all three tests with flying colors.  Edith later accepted 
an appointment to employment offered by the federal government, requiring her to move to 
Washington, D.C.  
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Emma McKinney 
Emma McKinney also read an advertisement in a newspaper, changing the course of her 
destiny.  Confident in her academic skills and filled with pride after completing one year of 
college, Emma read a newspaper advertisement calling for women to enlist in the Navy and 
became interested in working for the government.  As she read the application and information 
on enlistment requirements, she also learned about the benefits of becoming a member of Navy 
Women Accepted for Volunteer Emergency Service (WAVES).   Emma remembered reading 
accounts of President Harry Truman’s Executive Order 9981 in her civics class at Lincoln High 
School.  The Executive Order 9981 essentially directed all United States armed forces to operate 
under the following terms: “equality of treatment and opportunity for all persons in the armed 
services without regard to race, color, religion or national origin” (1948). 
Emma learned about Fort Lewis in Washington State, a segregated base for African 
American women.   Emma mentally computed the distance between the Evansville, Indiana, and 
Fort Lewis, Washington.  The 2,272 miles, paid living quarters, and the opportunity to serve her 
country convinced her to take a leap of faith.  Emma took comfort in knowing the existence of 
Truman’s words and completed the application.  Weeks would pass before the United States 
Naval Processing Office denial letter landed in the McKinney mailbox. The letter informed 
Emma she failed the test by one point.   
I remember taking the Civil Service test for the Navy.  I wanted to work for the Navy.  
An ad in the local paper announced that the test would be given at the post office for the 
test to be in Navy.  I knew since my money for college ran out that I needed to find a job. 
I took the test and I received a letter informing that I failed the test by one question.  I 
will never forget that.  In retrospect, I still wonder if that was the case.  They knew that I 
would not question the decision.  You got that letter and you just went about your 
business… and planned for the next opportunity.  
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Undaunted by the rejection letter, Emma later took the civil service examination to secure 
a position as clerk in the dental department at the V.A. Hospital.  The appointment letter arrived 
in the mail and Emma promptly reported to work. 
Evelyn Long 
“I was born under segregation.  Segregation was strong.  We were supposed to be in the field 
picking cotton.  An office job, no way.  We were not supposed to be in an office. You could 
always get cleaning job.  I was glad that I had that skill.   Remember it was not until 1965 that 
we were allowed to vote.  Even though we worked for the federal government, we could not vote. 
We were often embarrassed.  The world was really treating us badly those days.” 
 
 Evelyn Long recalled, “My very first job only lasted two days.”  The recent high school 
graduate did not have the financial resources to attend college.  An opening at a local dress shop 
presented the perfect employment opportunity for Evelyn.  The reserved seventeen year old 
Evelyn knew after working two days in downtown Washington, D.C. that she would never return 
to work for a third day. Evelyn shared her encounter with the owner of the dress shop. 
I graduated from Cordoza High School.  I did not have money to go to college.  
Therefore, I needed to get a job.  The owner of the shop hired me because he liked my 
personality.  On the first day, the owner had me put out these clothes out.  I was the only 
colored girl in the shop.  He told me that I was going to be a sales clerk.  He did not want 
me as a sales person.  He thought I was a calling card for other customers.  
 
 Evelyn spent the first day of work laying out the merchandise, taking inventory, and 
learning other duties in the retail establishment.  The first day ended unceremoniously.  Poised to 
return to the stop the next day, Evelyn went home excited about her new employment status.  
Evelyn’s dream of becoming a sales clerk abruptly ended on the second day on the job.    
Evelyn remarked,  
I went back the next morning to be greeted with a broom.  The owner went back and 
brought back a broom.  He said, ‘I want you to sweep the pavement in front of the store. I 
responded  I don’t even sweep my own yard.  I am sorry I can’t do this.’ 
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Evelyn would later discover that her poised and quiet manner made her the perfect 
candidate to attract Negro clientele to the shop.  The reality of Jim Crow shattered her hopes of 
becoming a sales clerk.  The ubiquitous face of segregation boldly entered the shop and offered 
her a place at the table of discrimination.  An indomitable yet composed spirit crawled up 
through Evelyn’s throat and she politely denied the offer to sweep the sidewalk.  
Evelyn’s brief tenure as a sales clerk reminded her that she still needed to seek 
employment.  Armed with marketable skills, Evelyn intuitively knew she had options.   
She stated, “I learned shorthand and typing in high school.  I will go and find a typing job.  
I would like a typing job.”  Since working at the dress shop failed to meet her employment 
expectations, Evelyn took the civil service examination.  
Ruby Garrard Woodson 
Ruby Garrard Woodson learned about the Civil Service test from her cousin Ruth who 
lived in Philadelphia.  Ruth wrote to her cousin Ruby, who lived in Sarasota, Florida, to tell her 
about the civil service test and job opportunities in the District of Columbia.  Familiar with the 
employment opportunities in the District and knowing Ruby’s financial hardships, Ruth 
explained how she learned about the test, “We subscribed to the Pittsburgh Courier newspaper. 
The newspaper was delivered to us [and] that is how I read about the civil service test.”    
Ruby’s cousin Ruth was the first one in the family to pass the civil service test at the 
Custom House in Philadelphia, Pennsylvania and later found employment with the Veteran’s 
Administration from 1944-1948.   Ruth described her supervisors, explaining the dominance of 
White people: “In the workplace, most of the supervisors were from the military.  All supervisors 
were White.”  
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After Ruth convinced her younger cousin, Ruby, to take the test, new opportunities 
opened up for her, too.  Ruby needed a change in venue to pursue her academic dreams.  A 
tenacious, spirited, and pragmatic Ruby took the civil service test in Sarasota, received the 
results in the mail, packed her bags, and headed north to Washington, D.C.  
Ann Randall 
As a recent graduate of Dunbar High School, Ann planned to attend Miner's Teacher's 
College.  With a solid background in science, mathematics, and foreign languages, Ann’s 
secondary education prepared her college.  She dreamed of becoming a biology teacher and 
fulfilling her father’s expectations of obtaining a college education.   However, news of job 
openings with the federal government swept through the close-knit Black community.  Ann 
explained her predicament,  
But the talk in the neighborhood was that jobs were opening in the government.  I was 
known as the smartest girl on G Street.  I had no one to help me with my schoolwork.  I 
planned to work for the government during the day and attend college at night.   
On a cold and blustery day, Ann and her friend stood in line to register to take the civil 
service examination.  Ann recalled the day she and a childhood friend walked 20 blocks to take 
the Civil Service test.  
When I heard they were hiring Coloreds for the government, I decided to take this test.  I 
walked from 3rd and G Street N.E. and H Street N.W.  to 12th.  We waited in a long line to 
get an application.  Doretha Simonson and I walked… there.  The line was around the 
corner… for blocks to take the test.  We got to the building [to take the test], where today 
they would call [the] SAT Test….  I walked 20 blocks- 3rd G to Northeast… to about 
eight blocks northwest to 12th and H Street [to take the test].  There were lines of people, 
Black and White standing [in line] to get in the building.  There was a White woman 
giving the test.  It was like taking the SAT test.  You had so much time to answer the 
questions. I decided to answer the ones I knew first. I did not know until I got hired, way 
later in years, that I made 99 out of 100! The test was at least two to three hours long. 
 
Before Ann arrived home a telegram arrived at the Turner home.  Ann’s grandmother, 
Serlena Turner, opened the telegram with the news of her appointment as a Government 
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Girl.  “When I got home, my grandmother said, ‘Annie Mae, where have you been?    A telegram 
came here for you.’”  Ann recalled she had not asked permission to take the test.   
Traveling to Washington, D.C.   
After taking the civil service test, the women soon learned they had a few more hurdles to 
climb before becoming federal employees.  They had to pass a Federal Bureau of Investigation 
(FBI) character background check, submit their fingerprints, and receive a satisfactory rating on 
a medical examination.  Once the Government Girls passed these final steps, the first year of 
their “War Service Indefinite Appointment” began.  Induction into the Civil Service Corps 
marked a significant milestone in the lives of African American Government Girls.  Their work 
and destiny would be changed forever.  After receiving an appointment, several Government 
Girls, traveled to D.C., making it their new home.   
 I first describe Edith Brinn’s experience as she left her home and traveled to 
Washington, D.C. to make a new life.  
The expression, “se embarcó” (s/he took a ship), told a story about Edith and others 
moving from Puerto Rico to other places in the United States to find work.   
According to Acosta-Belèn and Santiago (2006),  
The Puerto Rican expression “se embarcó” (s/he took a ship) was a commonly used 
phrase to refer to someone leaving the island for the United States.  The expression 
continued to be used even after air travel became the primary mode of transportation.  
Until the 1940s, the principal mode of transportation for Puerto Ricans to travel from the 
United States was the steamship. (p. 69) 
 
Edith’s arrival in the nation’s capital started the next chapter in her life.  Luckily, she had 
been able to find housing in the all-women’s residence dormitory of Midway Hall.  After Edith’s 
plane departed for D.C., Mrs. Edna Camden, the dorm mother for Midway Hall, traveled to the 
airport to meet her.  Mrs. Camden arrived at the airport early.  She was a slender woman with 
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graying hair at the temples.  Mrs. Camden took her position as dorm mother for Midway Hall 
very seriously.  It was her responsibility to escort all new residents who arrived at Union Station 
or the airport to Midway Hall, and Mrs. Camden was fiercely protective of her charges.  Mrs. 
Camden, experienced in working with these young women, understood the concerns of families 
about their single daughters living and working in Washington, D.C.  She knew how to recognize 
the early signs of homesickness.  She was proud that the girls at Midway Hall often used her as a 
surrogate mother.  But meeting Edith Brinn presented a new challenge for Mrs. Camden.  Edith 
Brinn, a twenty-year old stenographer and clerk typist spoke Spanish.  Mrs. Camden did not 
know a word of Spanish.  She tried to practice a few standard greetings, but she sounded awful.  
She watched as a decommissioned cargo plane taxied on the runway.  According to the flight 
board, the flight from San Juan was due to arrive at Washington National Airport at 7:38pm.   
While Mrs. Camden waited for the plane to pull up to the gate, she briefly re-read Edith’s 
biography.  Edith came from a small town in Puerto Rico and was one of nine children.  Her 
father was a train engineer for a sugar cane processing firm.  Mrs. Camden quickly folded the 
biography in half and placed it back in her purse.  She had made a sign for Edith.  The sign said:  
Edith Brinn!  Welcome to Washington, D.C.   
Mrs. Camden waited as the first class passengers exited the plane.  Edna Camden was 
beginning to get nervous.  Where was this young lady from Puerto Rico?  Did she miss her 
connecting flight from Miami to Washington, D.C.?  Before Mrs. McKinney could think of 
another question, she saw Edith.   
Mrs. Camden held the sign above her head so that Edith would see it.  Edith, wearing a 
smart pink linen suit, white patent leather pumps, and white gloves, had a small handbag on her 
right arm and held a tan train case in her left hand.  At 5 feet and about 102 pounds, she looked 
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like a model for Ebony magazine.  Her petite figure would make her ineligible to be a model, but 
she was simply beautiful.  Edith’s eyes made contact with Mrs. Camden.  She smiled nervously 
and extended her hand to greet Mrs. Camden.  Mrs. Camden immediately embraced Edith.  
“Beinvendios, Edith,” stuttered Mrs. Camden.  “Gracias,” replied Edith.  Mrs. Camden hugged 
Edith again and they left the airport for Midway Hall.   
Another Government Girl, Ruby Garrard Woodson arrived in Washington, D.C. from 
Sarasota, Florida without some of the worry experienced by Edith Brinn.  Some of Ruby’s 
cousins had already established roots in the District.   Ruby served as a military secretary for the 
Navy and resided in the Slowe Hall, one of the government sponsored dormitories for African 
American women.  Ruby’s cousin Ruth recalled the experience of living in the dormitory: “It 
was a fact that we were segregated.  There were four dormitories for Negro women: Guam, 
Midway, Slowe, and Wake Halls.  Rent was $24.50 per month.”  
During World War II, the Defense Homes Corporation (DHC) erected dormitories for both Black 
and White women government employees.  Alcott Hall and Barton Hall located in West Potomac Park, 
and Nebraska Hall located in Arlington Farms housed White Government Girls.  Erected in 1943 and 
built on 28 acres, Arlington Farms Residence Halls closed its doors in 1949. 
Midway Hall, Wake Hall, and Lucy Slowe Hall were new dormitories built for African American 
women employed by the federal government.  Only a few years earlier, African American women were 
unable to find adequate housing accommodations.  It was Mary McLeod Bethune who asked First Lady, 
Eleanor Roosevelt, to help find the funds to build acceptable residences or dormitories for African-
American Government Girls.   
Although Lucy Slowe Hall, Wake Hall and Midway Hall remained segregated dormitories, the 
accommodations far exceeded previous living conditions of the Negro Government Girls.  Hilyard 
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Robinson, an African American architect, designed a state-of-the-art residence hall.  These segregated 
residence halls included great amenities, such as a valet shop, beauty shop, cafeteria, and a spacious 
lobby.  Slowe Hall cost $760,000.00 dollars to build.  According the Chicago Defender Newspaper 
(1948), 
These buildings were erected by the federal government in 1943 for the purpose  
of housing government workers who flocked into Washington during the war years.   
Slowe Hall with its 299 rooms was built to accommodate 322 women at an 
approximate cost of $828,000.  Carver Hall can accommodate 206 men in  
its 177 rooms which were built at a cost of $601,500.  Both are four-story,  
fire-proof brick structures with lounge and recreation rooms and cafeterias. (p. 13) 
 
The 1946 Midway Pictorial Yearbook called the Whirl-i-Gig, documented the lives of 
women living in Midway Hall.  The publication showed the living conditions and civic 
involvement of Midway Hall residents.  Each page of the yearbook featured smiling Government 
Girls sitting for a “class photo” in the dorms.  The yearbook also featured pictures of the Midway 
Hall residents volunteering to support the war effort, the living conditions and amenities of the 
dorm, and the various social activities of the women.  
The demographic composition at the time of publication of Midway Pictorial Yearbook 
totaled 248 African American Government Girls.  Southern states sent more African American 
women to Washington, D.C.  However, women who traveled from Pennsylvania claimed the 
highest number of people living in the dormitory.  The table in Appendix D of this dissertation 
features their home states and the disaggregated data of Midway residents. 
   Strict rules regarding social behavior, housekeeping, and visiting hours for male guests, helped 
to maintain a decorum of respectability.  Male guests were restricted to the first floor sitting room.  
Couples conducted their courting rituals under the vigilant eye of the housemother.  Weekday and 
weekend curfew hours were strictly enforced.  Any breech of the contract was cause for dismissal from 
the dorms.    
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The Washington, D.C. magazine, the InTowner, featured the history of Slowe Hall in 2004 (see 
Appendix E). For African American Government Girls, clean dorms and “good government jobs” did not 
automatically grant acceptance into mainstream America.  After all, there were no guarantees of what 
post-war America would offer Black women.  Patsy P. Logan, a resident of Midway Hall, G-1 wing, 
candidly aired her sentiments in the following poem (Midway Pictorial Yearbook, Whirl-i-gig, 1946):  
Dormitory Blues 
Wake up early in the morning 
And the sky’s a darkened hue 
We sigh and feel a yearning 
For those hours of sleep, past due 
We hurriedly dress for that shift at eight 
It can be done, but every day, we’re late 
We say tomorrow, we’ll be on time 
Are we kidding ourselves with that line? 
We work and play with seldom sorrow 
Come what may, we’ll face tomorrow. 
When pay day comes, our checks- a sight 
We pay our rent, and eat so light. 
Streamline our figures, we don’t care 
Rent is a must instead of our hair 
A dress, a coat, shoes, or hat 
$1440 can’t buy all that 
Now the blues will hit you anywhere 
Button up you lip, don’t be a square 
For the dormitory blues is the life you lead 
Get on some time—Show some speed 
 
Early Days of Employment 
As African American Government Girls became federal civil service workers, they 
encountered segregated working conditions and blatant racism from White co-workers and 
supervisors.  The presidential Executive Order 8802 to halt discriminatory practices in the 
federal workplace was issued on June 25, 1941; however, incidents of typical and veiled 
elements of Jim Crow practices continued to exist.  Although the women successfully passed the 
civil service written exam, the timed typing test, a background check, and in some cases, a move 
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to a new city, they still experienced discrimination.  They often lacked support when they 
entered their positions, and, also faced various roadblocks to promotion.  Their stories reveal 
little had changed despite the president’s Executive Order 8802.  The first signs of discrimination 
appeared in the form of verbal insults, and the construction of barriers to separate and isolate 
African American workers from White co-workers and supervisors.  
 
 
Ann Randall 
On the first day of work at the War Production Board, someone in management ordered a 
wall of file cabinets to be erected in an effort to shield White workers from Ann Randall’s face.  
The sounds of pounding hammers and saws gnawing away at lumber interrupted Ann’s 
concentration.  Ann recalled the incident, 
On the first day of work at the War Production Board, I had on bobby socks and penny 
loafers.  I was sitting there and a White woman came in said, “Annie Mae, you have to 
move over. You can’t stay here.”  I said, “What did I do?”   
The White woman repeated, “You can’t stay here.  You have to sit in here.”  She pointed 
to a sterile, singular, and segregated chair.  The carpenters came to build a wall that 
separated me from the White co-workers. I had no desk.  This agency was called the War 
Production Board and I was hired as a CPC-3 messenger.  A messenger was hired to give 
everyone their mail.  It was a wide open space.  So, they built a wall to separate me from 
the rest of the Whites.  I was 17 year old girl Black girl. 
 
Temporarily dazed by the incident, Ann found comfort by reaching deep into her childhood 
memories.  She tried to sort out her feelings.  Some rules of engagement just cannot be recorded 
in an orientation manual.  
My grandmother had no education.  Not even third grade.  “Three things I don’t want you 
to discuss with them. You are going to be working with White folks.  And they don’t like 
Colored folks.  I want you to remember three important things:  Don’t discuss religion. 
Don’t discuss politics. Don’t discuss what happens in our home… And only discuss the 
weather!” 
  
121 
 
 
In addition to the warning that her grandmother gave her, there were other things  
Ann needed to know.  Things like Blacks were not allowed to eat in the cafeteria.  Ann learned 
about these hidden rules as she continued her employment with the federal government.    
Employers routinely failed to provide adequate job orientation to Government Girls.  
African American Government Girls often began their Civil Service careers working in low-level 
jobs such as delivering mail or reading complaint letters.  The absence of instructions and 
expectations on how to perform tasks sometimes produced comical results.   
Ann recalled an incident, which occurred after she was assigned the job of delivering mail:  
On the first day on the job, I was given directions on how to deliver the mail.  The 
supervisor instructed, “Look on the desk and you will find the name.  If you don’t know 
the name, ask someone.”  
At the end of the day, I delivered all the mail except for this one!  
I asked, “What can I do if I could not pronounce the name?” 
We had stacks and stacks of mail. I had to deliver the mail.  I proceeded to look at the 
name on the desk.  I came across one letter with a name I tried to pronounce….  
The name ‘PUSEY’ was on the letter. I asked one of the supervisors in hopes that he 
would help me to deliver the letter.  I said, “I don’t see a name PUSEY.” [The name 
‘Pusey’ had a French pronunciation... \ˈpyü-zē\).]  
That was the last day I delivered the mail. When I got back to the ghetto, everyone just 
fell out [laughing].  All of us were Government Girls! 
 
Years later, Ann still chuckles at the faux pas that ended her short tenure at the War  
Production Board.  Undaunted by the department’s decision to terminate her job, she promptly 
applied for another civil service position and kept working for the government.  
Martha Winston 
Like Ann Randall, Martha Winston also experienced a similar incident of racial 
invisibility while working for the government.  Martha remembered, “They hired Blacks, but you 
had to face the wall.”  She also encountered the same rules regarding restricting Blacks and 
Whites from eating together.  Martha said, “A co-worker who regularly had lunch with me was 
told not to have lunch with me.  They threatened her job.”   
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Martha recalled her first days on the job in the Treasury Department. Opening, reading, 
and responding to complaint letters fell under her job duties.  Martha credits the excellent 
education she received at the Methodist schools in South Carolina for her being able to read and 
respond to complaint letters.  
 
 
 
 
I was responsible for delivering the mail.  I was allowed to open and read the mail and 
direct it to the appropriate department.  One day, I read a letter from a White man from 
Alabama.  His chief complaint was “that the ‘N***ga who lived across the street from 
him got a government check. “  He wondered how his neighbor was eligible to get a 
pension check.  Letters addressed to the Treasury Department were opened and read by 
Black clerical workers.  I reviewed the cases that came into the office. I ended up reading 
the cases and determining the correct action. 
 
In the early years of civil service, a promotion to the next employment level or “grade” 
often resided with one person within the department.  Unfair job advancement practices often 
resulted in remaining at the same pay grade for an indefinite amount of time.  Martha explained 
her inability to get a promotion:  
There was a woman, who was the personnel manager, who was in charge of the clerks 
[and] controlled how far you could go.  Her rule was, if you were Black, you did not get 
over a grade 3.  Every 90 days the personnel agency returned me back to the typing pool. 
I could not get a raise.  These were hard times for us.  [White people] were openly racist.   
Most of the [White] people had college degrees.  Those who could not get teaching jobs 
ended up in the government.    
Working for the federal government during the war years did not automatically provide 
Black workers with a shield of immunity from racism, despite an executive order forbidding this 
practice.   
Evelyn Long  
Jim Crow practices of sitting in the back of the bus remained in effect even in the nation’s 
capital.  As a native Washingtonian, Evelyn crisscrossed the streets of the District of Columbia 
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to deliver inter-office mail for various federal departments.  She routinely used public 
transportation to execute her duties as a mail carrier.  In the nation’s capital, Black people 
followed the rules of segregation by riding in the back of the bus.  “Even delivering mail for the 
federal government, I still had to get on the back of the bus.”  Delivering mail in inclement 
weather convinced Evelyn to seek another job in the federal workforce. 
       A newspaper article in the March 1942 edition of The Chicago Defender reported similar 
incidents of workplace racism.  The article, “Girls Tired of Jim Crow, Quit D.C. Jobs,” 
substantiated similar overt accounts of racism as recounted by Ann Randall, Martha Winston, 
and Evelyn Long.  Twelve years later, the Chicago Defender Newspaper published another 
article with a similar theme: the disappearance of African American Government Girls in the 
workplace.  
Emma McKinney 
Employment in the federal government for African American women continued as the 
U.S. entered the Korean War in 1950.  Of the six Government Girls in this study, Emma 
McKinney, the youngest of the participants, did not work during World War II.  Her government 
appointment occurred in Cleveland, Ohio and her civil service career began during the Korean 
Conflict.  After passing the clerk typist G5-2 test in Cleveland, Emma received a letter advising 
her to report to the Personnel office at the Veterans Administration Regional Office (VARO) at 
1240 East 9th Street, Cleveland, Ohio. 
Emma McKinney recalled her first experience working for the federal government by 
citing the importance of a changing political landscape.  Emma remembers, “My promotions 
involved combinations of re-organization within the VARO and proven application of 
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knowledge, skills, and ability to perform assigned duties.”  As an astute student of history, 
Emma recalled the significance of the 1960 presidential election. 
President Kennedy’s election impacted the promotion of African Americans in Federal 
employment.  We were rarely promoted to GS-5 or above before his 1961 election.  After 
his election we advanced to GS 12 and 13. Division Chiefs and attorneys were appointed 
positions from Washington, D.C.  Directors of the VARO changed with the elected 
political party. 
 
As alumna of Lincoln High School, Emma placed high premium on hard work and 
producing quality results.  Over the next two decades, these qualities would prove to be valuable 
assets in the workplace. 
Edith Brinn  
Edith’s first appointment as a federal employee began in December 1944.  She reported 
to work for the Department of the Army, in the Adjutant General’s Office.  Her primary duties at 
this Pentagon location consisted of typing requisitions for 25 different programs, typing form 
letters and correspondence, assembling requisitions to be forwarded to the Government Printing 
Office, and other clerical duties.  As a GS-3, Edith’s starting annual salary was $1440.00 and, at 
the end of her assignment in September 1946, her annual salary was $2,243.00.   
As with all government employees during the war years, Edith was routinely laid off 
(reduction in force) and re-hired months later.  A document from the War Department indicated 
that her status was “War Service Indefinite Appointment.”  Although her “last day of active duty 
was September 13, 1946, she was paid for 86 hours of unused annual leave.”  In November 
1946, the federal government hired Edith again for a position in the Department of the Navy in 
the Enlisted Records Branch.   
Insulated from unsafe work environments and other occupational hazards of factory 
work, Edith was still unable to escape the effects of racism in the pristine culture of the white-
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collar workplace.  According to Román and Flores (2010), “Spanish-speaking Negroes were 
viewed as outsiders even as they suffered indignities of Jim Crow racism alongside African 
Americans and other Blacks” (p. 97).  During her early years with the War Department, Edith 
obtained security clearance to work on classified and confidential cases.  Edith often traveled to 
Philadelphia and other internal war departments to work on special agency projects and to 
translate confidential documents.  
Summary 
The induction into the federal workforce made an indelible mark on the lives of African 
American Government Girls.  For some Black Girls, the transition marked the point of no return 
by deciding to stay in the system and weather whatever elements came their way.  Although their 
encounters with racism created obstacles, they remained resilient and focused on maintaining 
their employment appointments.  Finding a balance between the work and civic involvement, 
understanding the nuances of the workplace, and taking control of their destiny, translated into 
upward social mobility for themselves and their families.   
The following poem, written by Nichols (1945), reveals how racism affected government 
workers.  The poem shows the contrast between a “free” country, and the continued practice of 
exclusion and discrimination in the workplace. 
Civil Service 
My desk sits facing yours across the floor, 
Yet your fair head is stiffly held aloof 
From my own darker one, though ’neath our roof 
With one accord we do a job. For war 
Has linked us as no pleading could before 
Yet, seemingly, you wait for further proof 
That we are spun the same…the warp and woof 
Of new, strong fabric, draped at Freedom’s door… 
For you are still reluctant to obey 
The impulse that would bring you to my side 
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You send memos on a metal tray 
And coldly kill each overture I’ve tried. 
Why hope to rid charred continents of gloom 
“Till we have learned to smile across a room? 
–     Constance Nichols, The Crisis, 1945 
Chapter 6 describes the experiences of the Government Girls as they settled into their 
careers and made strategic moves within their departments to advance in the system.  The 
chapter concludes with descriptions about entering retirement.  The Government Girls left their 
imprint on both ends of the Washington Mall, changing history because of their presence and 
work ethic while working for their country in the nation’s capital.  
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CHAPTER SIX 
WORKING FOR THE FEDERAL GOVERNMENT 
Story is a narrative thread of our experience- not what literally happens, but what we 
make out of what happens, what we tell each other and what we remember. 
-Christina Baldwin, 2005 
This chapter traces the employment history of the Government Girls, including how they 
settled into their careers as federal civil servants.  Earning a respectable living wage opened up 
unusual and unforeseen career and personal opportunities.  The employment stories told by five 
of the Government Girls reveal how upgrading their employment skills and seeking advancement 
led to a successful career working for the federal government.  One Government Girl, Ruby left 
government employment for a career as a school teacher, and later a school principal.   Her story 
is not included in this chapter. 
Earning Money and Gaining Financial Independence 
I organized the individual stories of the Government Girls by relating the stories of their 
rise in the federal government system.  They advanced by seeking more responsibility, applying 
for promotion, gaining additional education, and excelling in certain positions highly valued by 
the government.  The Government Girls told the stories of receiving their first paychecks, and of 
the way they sustained a career and advanced in the federal system 
With the entry level salary of $1440.00, all Government Girls managed to pay their living 
accommodations, purchase suitable work attire (e.g. stockings, dresses, gloves, hats, etc.) and manage 
their financial affairs.  Some Government Girls remembered the actual amount of their earnings.    
Ann Randall recalled, “My income was $55 dollars every two weeks-paid in cash.  You would 
have to line up and they would call your name and distribute cash.  Blacks did not have checking 
128 
 
 
accounts.”  The reality of earning a higher wage as a civil servant became a source of pride and 
achievement for Ann and her family.   
Ann laughed as she recalled her grandmother’s reaction to her government wages. “‘Let 
us pray!’  We got on our knees and prayed.  We counted it several times and miscounted it every 
time!  I had never seen a 50-cent piece!  In those days we were paid in cash.”  Ruth Smith 
Lowery remembered, “If you lived in one of the dormitories, the cost of a single room was seven 
dollars per week and a double room cost between $6 dollars and $6.50 dollars per week to rent.”  
The steady paycheck helped some women pay for their housing in government dormitories.  
 On a War Department Notification of Personnel Action Form dated December 21, 1944, Edith 
Brinn received notice of her official “War Service Indefinite Appointment.”  At a service grade of CAF-2, 
her annual income started at $1440.00 per annum.  Two years later, another Notification of Personnel 
Action Form dated June 7, 1946 noted Edith’s position as a clerk remained the same.  However, Edith’s 
Service Grade changed to a CAF-3 and her annual salary increased to $1,968 per annum.  These types of 
incremental changes in salary and service grades served as incentives to continue employment in a system 
recognizing and affirming good work performance.   
For example, Edith’s personnel file contained a “Notice of Official Efficiency Ratings, generated 
from the U.S. Civil Service Commission, contained three distinct sections: a) Interpretation of Efficiency 
Rating, b) Inspection and Appeals and c) Significance of Efficiency Ratings.  Employees could earn an 
Excellent, Very Good, Good, Fair, or Unsatisfactory efficiency rating.  An appeals process and timeline 
became available if an employee felt they had received an unfair rating.  An explanation of the impact of 
salary advancement fell under the Significance of Efficiency Rating category.  An Excellent and Very 
Good efficiency rating ensured salary advancements and a step up on the federal grade level system.  
Conversely, a reduction of one salary step for a Fair and/or Unsatisfactory rating became a barrier to 
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salary increases and/or grade advancement.  A demotion or a release from a position was explained also in 
the efficiency rating scales.    
Government Girls benefitted from President Harry Truman’s executive order approving the 
Federal Employee Pay Act of 1945.  Essentially, the Federal Employees Pay Act of 1945 defined the 
federal work week as forty hours, established regulation governing overtime compensation, and defined 
the extent of periodic within-grade salary advancement regulations (as cite in X).  To a degree, the 
Federal Employees Pay Act defined fair labor practices within the federal government, and served as an 
“insurance policy” governing pay raises and compensation.   
Routine performance appraisals of civilian personnel insured employment security for 
Government Girls.  Wage increases, based on individual performance appraisals, moved 
Government Girls up the economic ladder.  Each federal department of the U.S. government 
issued official Notification of Personnel Action, Efficiency Rating, and Employee Performance 
Appraisal and Rating forms (Pay and Leave: General Schedule, n.d.).   According to the 
nonpartisan organization, Partnership for Public Service, the pay schedule and system is 
organized in the following way:     
The General Schedule (GS) is the predominant pay scale for federal employees, 
especially employees in professional, technical, administrative or clerical 
positions.  The system consists of 15 grades, from GS-1, the lowest level, to GS-
15, the highest level.  There are also 10 steps within each grade.  The grade level 
assigned to a position determines the pay level for that job. (Pay and Leave: 
General Schedule, n.d.) 
 
The following narratives describe the experiences of Government Girls as they established 
themselves in their government careers. 
Establishing a Career and Advancing in the Federal System 
Martha Winston- Treasury Department    
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After a long day at the Treasury Department, Martha Winston sat down to read the special 
August issue of Ebony Magazine.  The 1977 August issue, dedicated to the Black Woman, 
turned out to be a page-turner.  A fashion aficionado, Martha always looked at the ads for 
Fashion Fair Makeup and scrutinized the couture fashion featured by editor, Eunice Johnson.   
However, this issue of Ebony presented a different challenge.  Martha ignored the advertisements 
for Medalo Figure Shapers, Gold Medal Rings, and an offer for an eye shadow compact valued 
at $6.00 for twenty-five cents.   
As a faithful subscriber to the Black periodical, Martha immediately opened to the table 
of contents and scanned down to an article on page 89 titled, “Women in Government: A Slim 
Past, But a Strong Future."  The article featured the presidential appointment of prominent 
female African Americans in high profile federal positions.  Two words, “U.S. Treasury,” 
stopped her dead in her tracks.  Azie Taylor Morton, from Dale, Texas, became the fifth African 
American whose signature appeared on a United States currency.  One month later, on 
September 17, 1977, Martha Winston stared in disbelief as she re-read the press release from the 
Treasury Department announcing Morton’s historic appointment.  Once again, reading the actual 
U.S. Government press release announcing President Jimmy Carter’s appointment of a Southern 
Black woman as the new U.S. Treasurer caused Martha’s heart to skip a beat.   
Although Martha did not personally know Azie Taylor Morton, Martha beamed with 
pride as she walked into the U.S. Treasury building that morning. Attention to small details such 
as counting money, balancing spreadsheets, and accounting for large sums of money, consumed 
Martha’s days as a Government Girl.  She explained her primary duties by recalling,  
The Federal Reserve Bank had to buy the money from the Treasury Department. From 
there, the money was distributed to other branches.  I was not bonded.   So, I wanted the 
Government Accountability Office (GAO) to audit me every three months.  That kept me 
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in a job.  I never made a mistake.  Brinks would pick up the money.  If the money was 
not ready, I had to walk to L'Enfant Plaza with a shopping bag full of money. 
 
Martha Winston’ aptitude for math was noticed by her supervisors and they often chose 
her to work on special Treasury Department projects.  One project entailed creating dollar bills 
with raised imprints (Braille).  Although she worked on special projects, Martha experienced 
roadblocks in her attempts to advance through civil service ranks.  Martha recalled incidents of 
blatant racism in the Treasury Department.   
I worked for five years in that agency then I quit for a short time.  In the meanwhile, I got 
married and delayed going to college.  My sister encouraged me to go back to college.  I 
decided to marry my husband. 
 
Evelyn Long   REA- Rural Electrification Administration  
"‘Let there be light’; and there was light.” Genesis 1:3  
Prior to the existence of the Rural Electrification Administration (REA), citizens residing 
in rural areas of the United States did not have access to electricity. The REA, established in 
1935 under President Roosevelt’s administration, operated under the auspices of the Department 
of Agriculture.  According to Brown (1980),   
Prior to World War II, rural homes generally had few of the technological comforts and 
conveniences synonymous with modern living.  Families experienced a life filled with 
toil and drudgery, relying on hand labor and animal power.  Sanitation in the home was 
poor, and disease and ill health due to harsh conditions were chronic in some areas.  
Automobiles and tractors had brought some advantages of technology to the farm, but the 
single most important ingredient required for modern living, electricity, was not available 
(p. xiii). 
 
 On October 19, 1948, at 3:05pm, President Harry Truman delivered a whistle-stop 
speech at the State Fairgrounds in Raleigh, North Carolina to a friendly crowd of 
Democrats.  Truman reminded the audience of the political muscles and achievements of the 
Democratic Party. In the litany of achievements, Truman mentioned the benefits of the REA.  In 
President Truman’s address, he firmly stated,  
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The Democratic farm program brought you rural electrification. Back in 1935, only about 
three farms out of a hundred in North Carolina had electric service. Today the figure is 
about seventy in every hundred. And when the REA loans that already approved are 
turned into actual power lines, eighty out of every North Carolina farms will have 
electricity (Neal, 2003, p.136). 
 
     Evelyn Long found employment in this relatively new federal department. In a department 
dominated by White male engineers, Evelyn found herself in an uncommon position.  She was 
the sole female and Black in the office.  Evelyn also understood the plight of rural farm families.  
Raised in rural South Carolina, she understood and empathized with the plight of rural residents 
and farmers.  Until the creation of the Rural Electrification Administration (REA) in 1935, power 
companies had the prerogative to serve farmers, but they were slow or unwilling to do so 
because of the high cost involved (Brown, 1980 p. xvii,). Evelyn explained her first position with 
the government was not all she thought it would be: 
There were four areas. I worked in the Southeast division of the United States.  My 
agency financed people to get electricity on their property.  I [thought I] would like to 
work in Agriculture.  I was hired in the Agriculture in the typing pool.  I had no idea that 
the Black girls gossiped!  I can’t stand this noise. It was a pool … I could not take all that 
[noise].  I stayed in the typing pool for two weeks.  I went to the Civil Service 
Administration and got another application. 
 
Evelyn realized her good fortune when she moved from the typing pool to working 
shoulder-to-shoulder with the White men in the REA department. She remembered,  
Even though some of us had gone to high school or college.  The Lord had a better vision 
for us.  We could always get a job cleaning in an office.  But getting a desk job was 
another story.  Those jobs were only reserved for White people.  I always wanted to be a 
secretary.  I liked the idea of being in an office, and seeing important people coming in 
and out of the office, and making them feeling comfortable.  I could learn something 
from them. 
 
Taking pride in her work, Evelyn knew the importance of accuracy in processing the 
REA loans.  The margin for error became clear as she stated, “I did the typing and checked every 
engineer’s work before it was taken to the director.”  The benefits of electrical technology such 
as running water, refrigerators, radio, and sanitation lifted farm families out of preindustrial life 
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and enabled them to enjoy a lifestyle conforming to the standards of an industrialized society 
(Brown, 1980, p.xvii).  Living in Washington, D.C. with the benefits of appliances and modern 
amenities, she sometimes took electricity for granted.  However, working in the Rural 
Electrification Administration served as constant reminder of the days she spent without 
electricity in the South.  Evelyn remained determined that her work reflected her compassion for 
the rural families. 
Emma McKinney- Veterans Administration 
 Once Emma McKinney discovered the formula for applying and receiving promotions in 
the Federal Civil Service Commission, promotions became a routine event.  The formula was 
quite simple. Emma walked through the steps:  
Step 1: Routinely read the Office of Personnel Management job postings. 
Step 2: Apply for the position. 
Step 3: Demonstrate exceptional work performance 
Step 4: Apply for a promotion. 
Step 5:  Repeat the cycle 
 One of Emma’s promotions was to GS-5 and she selected a position as an Insurance Clerk in the 
Special Insurance Unit (SIU), a revised Insurance Program for veterans of WWII and subsequent 
war related conflicts.  Emma recalled her promotion:  
In this position I assured accountability of VA payments, disability pension and death 
pensions to court appointed and lay fiduciaries on behalf of incompetent veterans, 
widows and orphans.  I made contact personal and telephone contact with attorneys and 
probate court personnel. 
 
While Emma worked in the SIU division, a GS-7 position opened.  The supervisor in the 
Insurance Department predicted that Emma McKinney was going to get that job.  That meant 
more money.  She did get that position and served as an Estate Management Analyst.  Emma 
134 
 
 
explained, “Estate Management Analyst positions were incorporated in the Veterans Benefits 
Division established by the Washington Central Office in 1974.”  Soon after, an organizational 
re-structuring occurred, and Emma was re-assigned to the Adjudication Division.  Emma 
continued to climb her way up the ladder in the Veteran’s Regional Office. 
 I was re-assigned to Adjudication GS-7 target GS-9 after one year.  Adjudicators 
processed claims filed by veterans’ widows and orphans for disability compensation, 
pension and education benefits.  
 
 After becoming an Adjudicator, a whole new world opened for Emma.  Her duties 
included obtaining marriage, divorce and other certified documents as required to award or deny 
benefits for which a claim was filed.  She prepared administrative decisions to validate common 
law marriages and character of discharge from military services.  She also processed claims 
pursuant to federal and state laws and guidelines: 
As an adjudicator and at the pleasure of the VARO director, I served as an Equal 
Employment Counselor as part of the Equal Employment Office and Affirmative Action 
Directives.  As an EEO Counselor, I investigated complaints of alleged discrimination 
involving on-selection for promotions within the VA. 
   
Emma’s regard for playing by the rules became evident as she processed discrimination 
claims.  She noticed a disturbing pattern:   
I was naïve enough to think that the EEO program would result in promotions being 
made based on established qualifications.  During the counseling investigation it became 
evident that promotions were not being made on the basis of qualifications but pre-
selection.  I came to this conclusion based on the information established in the 
complaint’s personnel folder and compared to the person selected for the promotion.  I 
became personally upset with the in-house disregard for the EEO program. 
 
Filing a complaint of discrimination against your employer took courage and fortitude.  Emma 
sympathized with the complainants.  Retailiation and possible loss of employment hung in the 
balance.  Emma’s furrowed brow and empathetic tone drove home this message.  On the other  
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hand complainants of alleged discrimination were hesitant to request their investigated complaint 
be forwarded to a designated outside offer for  re-consideration. 
Emma’s conscience and benevolence entered the picture as she remembered the 
endurance of her teachers who “worked in a systemic, separate but equal desgin of education.” 
She recalled her bold and courageous decision to take action. “I decided to forward the next four 
or five completed complaints to the same designated outside office-Central Office in 
Washington, D.C.”  Her strategic move gained the attention of Washington, D.C.  Emma 
explained the next steps, “Immediately, our director was sent to VARO either in Virginia or 
West Virginia.  He was replaced by the first ever African American VARO Director in 
Cleveland, Ohio.” 
Edith Brinn- Pentagon and the Department of the Navy 
Aware of the many perceptions of White, male commissioned officers regarding new 
Negro women in the workforce, Edith felt that she had to out-perform her White co-
workers.   Edith’s superior clerical abilities and bilingual skills often saved her in times of 
restructuring or down-sizing departments.  Governmental departments periodically issued 
performance pay for outstanding work.  An examination of Edith’s personnel records confirm 
that she received monetary awards, letters of commendations, and exceptional/outstanding 
ratings during the course of her civil service employment.  
In later years, Edith recalled that the initial language barrier soon gave way to the 
common female interests: finding acceptable companions, working for the war effort, and 
keeping their jobs after the war.  One of her primary concerns during this period was to develop 
her professional skills and to make a contribution to the government.  Edith knew the painful 
reality of polite office etiquette.  Cordial interactions with her white co-workers were expected.  
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However, developing friendships with her White peers outside of the hallowed halls of the 
federal government became an inconceivable and presumptuous notion.  In moments of self-
doubt or loneliness, Edith reminded herself that she came to the States with an intact ego and a 
positive self-image.  
Edith held several clerical positions in governmental agencies including the Pentagon, 
War Assets Administration (Philadelphia, PA), Department of the Navy (D.C.), the Department 
of the Army, TAGO (D.C.), the QM Food and Container Institute, the Corp of Engineers' 
Chicago Procurement Office, the Department of Housing and Urban Development, and the 
Regional Attorney’s Office.  The 1970s provided Edith with the opportunity to return to school 
at Kennedy-King College.  The college awarded her an academic scholarship to pursue a degree 
in Spanish.  Edith graduated with honors in Bilingual Education in 1976.  The attorneys in the 
Regional Attorney’s office encouraged her to enroll at Roosevelt University to earn a certificate 
in Para-legal Studies in 1979.  With her vast experience working in the federal sector and the 
dawn of the age of computers, Edith became an invaluable asset to the attorneys in the 
department.  
Ann Randall- National Institute of Mental Health- Biometrics Division 1958-1974 
 
Ann secured her second position as a coding clerk for the U.S. Air Force for the Sick and 
Wounded in the Biometrics Division.  Ann’s skill with numbers and photographic memory 
served her well.  The clerks coded the medical records from veterans from the Korean War:   
We had to code the soldier’s records, select the appropriate diagnosis of the injury, and 
complete their paperwork in a timely and accurate manner. When the war was over, the 
War Production Board shut down and I was transferred in 1945 to the U.S. Navy 
Department where I worked as a clerk tracking flight times for the Marines at the various 
military camps. They made us re-take the Civil Service exam. During periods of 
Reduction-In- Force, the administration of civil service examinations served as a way to 
legitimately down-size a department. 
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In 1957, soon after the Russian Sputnik launch, I was transferred to the Pentagon where I 
started working for Mr. Benson.  He never hired any Black people.  He brought in 
construction workers to build a wall around my desk so that he didn’t have to look at 
“that Ni**er.”  He had his desk turned around so that he would have his back to me.   
 
Ann’s threshold of tolerance reached a boiling point.  One day she decided that she could 
not endure the hostile work environment.  With a strong and resolute voice, Ann explained: 
I asked for a transfer after I had been there for three months.  I could not take it anymore. 
I stayed there for six months.  I remember coming home one day and telling Sonny 
[husband] how difficult it was to work under those conditions and that I wanted to leave. 
 I was thinking all the way home, I am married now.  My husband works, I’m quitting  
 My job.  When I told Sonny I wanted to quit, he said, “I think you can handle it.”  
He liked having my salary!  And he knew I could survive. 
 
 The next day, Ann summoned the courage to place a phone call to Mr. Fred Ederer, her 
former supervisor at the Pentagon. Ann said a silent prayer as she dialed the rotary phone.  She 
always leaned faith during difficult times.  Ann’s fortune changed when Fred Ederer 
recommended that she apply for a position as a statistical clerk at the National Institutes of 
Mental Health in Bethesda, Maryland.    
I snuck off during my lunch time and placed a call to Fred Ederer. I knew that Mr. 
Benson was an equal opportunity bigot and if I stayed in his department, I would never 
advance through the civil service grades.  Fred knew I had the necessary college 
coursework and credentials for the position.  
 
Mr. Ederer placed a call to his friend and colleague Dr. Samuel W. Greenhouse in 
Bethesda, Maryland.  He obtained an interview for Ann as a statistical assistant in the 
Theoretical and Mathematics Branch at the National Institutes of Health.  Ann arrived early for 
the job interview at the NIH.  She sat quietly as the interviewer called fourteen White applicants 
into the inner office for their interviews.  By 11:56 am no one called her name.  Suddenly, she 
overheard a phone conversation echo from behind the partially open office door.  “I could hear 
Dr. Samuel W. Greenhouse yell over the phone, 'What is taking you so long?'”   
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Dr. Greenhouse had sent Ann, a highly qualified candidate to the interview, and by the 
virtue of the melanin of her skin, she became invisible.  When Ann arrived for an interview at the 
Pentagon, she was bombarded with the following questions: ‘You would not be Mrs. Annie T. 
Randall?  Do you have any little children?  How many words do you type?  Do you have a car?”  
Ann responded to the interview questions without blinking an eye.  She had no children.  She 
was not a typist.  She owned and drove a car.  Ann passed the interview and was hired that day.  
That day, Ann won her emancipation papers from Mr. Benson.  Ann recalled Mr. Benson’s final 
words to her as she informed him of her departure,  
Mr. Fred Ederer recommended me to leave Mr. Benson’s Office.  But when I went to his 
desk to tell him I was going to leave to go to the NIH…I had been hired as a statistical clerk, he 
said, ‘Mrs. Randall, Congratulations!  It’s time for people should stop being against 
people…nations against nations and war against wars.’  I couldn’t believe it!  He shook my hand 
and wished me best of luck.  I then knew why the office has sent me to Mr. Benson … the first 
Black … I said, ‘Thank God!’ 
 
 Dr. Donald Morrison welcomed Ann into the research department with open arms.  Ann 
proudly recalls her first day at work at the NIH: “On the first day on the job at the NIH, I wore a 
fake fur coat, royal blue hat that cocked to the side!”  
  In a bold and unscripted move, Dr. Morrison placed Anne Randall in the front office.  
“Dr. Morrison set me up front.  I was introduced to everyone he came in contact with.  His 
standard introduction of me was, ‘Meet my assistant, Mrs. Anne Randall.’”  In addition to her 
other duties in the department, Ann answered the department phone with the following greeting, 
“Hello, Statistics and Mathematics Department."  Her unblemished work ethic and 
professionalism laid the foundation for her career at NIH.  Ann became the face of the 
department and an invaluable asset in calculating the data gathered in the research.    
Ann Randall worked with prominent NIH statisticians, Dr. Samuel W. Greenhouse, Dr. 
Donald F. Morrison, and Mr. Fred Ederer, Dr. Karen Pettigrew’s, John Barths, and Clifford 
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Patlak.  Dr. Donald Morrison recognized Ann’s potential and decided to mentor her in the field 
of statistical methods.  Under his tutelage, Ann learned the basics of statistical analysis.  Ann 
recalled, “He was three years younger than me.  I was 28 years old.  Dr. Donald F. Morrison 
trained me to be a mathematical statistician.”  In the early years of their professional relationship, 
Don Morrison said to Ann Randall, “I am going to edify you on everything I know.”  Ann went 
on to explain,   
At the NIH I worked on Friden calculator.  It is a big machine. It was bigger than two 
computers.  You would press the button for the math.  They brought me out a huge 
computer.  I was a mathematical statistician. 
 
The text, Human Aging:  A Biological and Behavior (1963), serves as written testament 
to the intellectual capacity and uncompromised determination of Ann Randall.  Dr. Morrison’s 
dedication to Ann in the medical textbook underscores her invaluable contributions to the 
medical field.  The authors of the textbook acknowledged her statistical calculations in a footnote 
from the chapter, “Statistical Methodology.”  It reads:  “We are indebted to Mrs. Annie Randall 
for maintaining the files and performing innumerable statistical calculations throughout most of 
the study”.  In describing her work as a statistician on the book, Ann Randall stated,  
This was a study of aged Jewish men living in a nursing home.  They were sent to the 
NIH...I worked there for 16 years.  Fifty years later, they are still using this book.  See 
these tables; I did all of the calculations. 
 
Ann further explained how she worked with two of her colleagues on this particular project.  Dr. 
Morrison compiled the raw data and passed it on to Ann.  In turn, she used the Friden forty-two 
pound, 100 key array, and electromechanical calculator to compute the data.  She and Dr. Karen 
Pettigrew, a NIH statistician, then completed the long list of calculations for this research project 
on aged Jewish men.  Even though crunching numbers and formatting the tables’ required 
intense concentration, they finished their work ahead of schedule.   
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Ann’s following account demonstrates how the color line within this small five-person 
office became blurred as Ann and her colleagues developed a close professional relationship.   
Famished and exhausted after one very long morning, Dr. Karen Pettigrew decided to break for 
lunch before noon.  Karen extended an invitation to Ann to join her for lunch at Woody’s 
(Woodward & Lothrop) in Bethesda, Maryland.  Ann remembers this invitation and specific 
event served as the litmus test of the working relationship between the NIH co-workers.  Her 
speech and memory remain impeccable as she shared the unusual events as they unfolded right 
before her eyes. 
I did not want to go Woody’s because I knew that I would not be served.  I did not want 
to be embarrassed nor put Karen in jeopardy.  We left the office and went into downtown 
Bethesda, Maryland.  They were just about to serve them lunch.  Members of The 
Daughters of the American Revolution (DAR) entered the dining room.  Karen’s mother-
in -law, a member of the DAR led the pack.  You should have seen the look on her 
Hugh’s mother face!  Karen excused herself from the table, greeted her mother-in-law 
and returned to the table to have lunch with me.  I asked her if she was going to be in 
trouble.  The DAR was the organization who barred Marion Anderson from signing in 
Constitution Hall. It was a powerful group of women. The wait staff at Woody’s 
whispered when they laid eyes on the two of us. 
  
Dr. Karen Pettigrew and Ann returned to the NIH without incident.  The two women 
never spoke of the DAR ladies or of their encounter at Woody’s again.  Over the years, their 
friendship continues to blossom well into Ann’s retirement.  Karen recently attended Ann 
Randall’s 90th birthday celebration on February 14, 2015 at the Ten Oaks Ballroom in 
Clarksville, Maryland.  
Incremental steps to gain racial equality continued during the 1960s. Incidentally, during 
Ann’s tenure at NIMH, television viewers across the nation sat in their living rooms to watch 
John Lewis and members of the Student Nonviolent Coordinating Committee (SNCC) attempt to 
walk across the Edmund Pettus Bridge in Selma, Alabama.  The march, intended to raise the 
national awareness for the voting registration campaign in Alabama, resulted in a brutal attack on 
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the marchers.  That fateful day, March 7, 1965, known as Bloody Sunday, reminded all 
Americans that violence and brute force continued to be used as weapons to maintain the status 
quo.  Dr. Martin Luther King, Jr. led another protest march fourteen days later on the same 
bridge.  This time, federal officers protected the protesters.  The passage of the Voting Rights 
Act on August 6, 1965 signaled another victory for racial equality.  Ann Randall, who defied 
conventional practice of becoming a domestic worker, would be the first in her family to cast a 
vote in the next presidential election in 1968. 
Evelyn Long 
Evelyn Long quickly learned the nuances of her new position in the Rural Electrification 
Agency (REA) Department.  Preparing the public private contracts, filing blueprints, processing 
loan applications, and organizing other legal documents for the REA served as the vehicles for 
using her typing and clerical skills.  One day she summoned the courage to ask her immediate 
supervisor for a raise.   
One day I went to my boss and said, “You seem to be nice.  In as much that I have to 
check the engineers’ work, I know this job.  I need to know as much as the engineers. 
What can I get out of this for myself?  I need to be doing better than this.” 
Her boss replied, “Let me think about this.”   
 
Evelyn, aware of the pay rate differential of the engineers surmised,  
These guys were grades GS15-16.  I was a GS-8.  I had to check their work.  
Later, He came back and said, “We have something for you.  We are going to make you a 
loan analyst.”   
 
Throughout the years, Evelyn continued to find the appropriate time to ask for a wage increase.  
Her outstanding performance reviews, impeccable attendance record, solid work ethic, and 
pleasant personality became trademarks of Evelyn’s invaluable  assets.  
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Emma McKinney 
Emma McKinney also learned to advocate for herself and for others.  She worked in the 
Cleveland Office of the Veteran’s Administration Regional Office (VARO).  From April 1974 to 
January 1989.  She held the position as a Claims Adjudicator.  This job increased her pay grade 
from a GS-7 GS-9.  She explained her duties in the following manner. 
I worked as an Estate Management Analyst. Those positions were incorporated in the 
Veterans Benefits Division established by the Washington Central Office in 1974.  I was 
re-assigned to Adjudication GS-7 target GS-9 after one year.  Adjudicators processed 
claims filed by veterans’ widows and orphans for disability compensation, pension and 
education benefits. My duties included obtaining marriage, divorce and other certified 
documents as required to award or deny benefits for which a claim was filed.   
 
Emma prepared administrative decisions to validate common laws marriages and character of 
discharge from military services, and she processed claims pursuant to federal and state laws and 
guidelines. 
One morning as Emma began her ritual of preparing documents for the legal proceeding, 
the Director of VARO, Mr. Henry Clark, summoned her to his office and offered her a collateral 
position as an EEO Counselor.  Emma’s reputation for being fair, a team player, and having 
exceptional interpersonal skills made her an ideal candidate as an EEO counselor.  Mr. Clark, 
confident in Emma’s ability to follow governmental guidelines, made the appointment with 
hesitation.  
As an adjudicator and at the pleasure of the VARO director, I served as an Equal 
Employment Counselor as part of the Equal Employment Office and Affirmative Action 
Directives.  As an EEO Counselor, I investigated complaints of alleged discrimination 
involving on-selection for promotions within the VA.   
 
Emma’s regard for playing by the rules became evident as she processed discrimination 
claims.  Emma vividly recalled the day she discovered an alarming pattern as she reviewed the 
claims assigned to her.  For the past few months, the stack of manila claim folders labeled 
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“CLAIM UNRESOLVED” or “CLAIM REJECT” began to increase at an alarming rate.  She 
noticed a disturbing pattern.  She described how she became disillusioned once she became 
familiar with how the EEO agency handled complaints.   
When I became an EEO Counselor, my eyes were opened.  The EEO Counselor was a 
collateral position within the adjudication department.  This was when I discovered that 
people (White) did not care about the process.  They did not care about EEO 
period.  People would file alleged discrimination claims.  I counseled them to see if I 
could satisfy their complaint.  The director of the V.A. Cleveland, Ohio [sic], of the entire 
regional office called me and asked me to be an EEO Counselor.  I got along with Black 
and White people.  This was probably due to where I grew up. I counseled many people 
who were fearful.  Many of the Black people were often afraid to go any further with 
their complaints.  
I was naïve enough to think that the EEO program would result in promotions being 
made based on established qualifications.  During the counseling investigation it became 
evident that promotions were not being made on the basis of qualifications but pre-
selection.  I came to this conclusion based on the information established in the 
complaint’s personnel folder and compared to the person selected for the promotion.  I 
became personally upset with the in-house disregard for the EEO program. 
 
Filing a complaint of discrimination against your employer took courage and fortitude.  
Emma sympathized with the complainants.  Retailiation and possible loss of employment hung 
in the balance.  Emma’s furrowed brow and empathetic tone drove home this message.  Emma 
recalled, “On the other hand, complainants of alleged discrimination were hesitant to request 
their investigated compliant be forwarded to a designated outside offer for  re-consideration.” 
Without hesitation, Emma decided to send the complaints all to the same V.A. office in 
Washington, D.C.  The D.C. Veteran’s Administration Office also noticed an alarming 
pattern.  The D.C. division of the EEO Department quickly responded to the number of 
complaints they received from Emma.  Krislove (1967) confirmed Emma's recollections of the 
Veterans Administration began to reverse how the agency handled complaints. "The 
departmental machinery for complaints is relatively centralized and aggressive.  On one occasion 
the Veterans Administration sought an order from the President's committee requiring the Civil 
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Service Commission to take corrective action against a discriminating supervisor by removing, 
not merely reprimanding him.  The President's committee felt it did not have the authority to 
order suspension of civil service rules, and so the matter ended.  Nonetheless, it was an instance 
of aggressiveness on the part of the Veterans Administration which illustrates why it has been 
able to change its image from an agency unfriendly toward Negroes to the government's most 
integrated agency (p.131).  
Emma’s position as an EEO Counselor placed her  in a position where her job 
performance was under scrunity.  Emma explained how a routine pay increase was placed in 
jeopardy as a result of the EEO collateral position. 
When an employee requested, EEO counseling, I did not have to advice my supervisor  
[Unit Chief] my whereabouts.  I was instinctively aware of her disregard of the EEO 
process.  Due to the number  of years of employment,  my within grade salaryh  increase 
was every three years.  As opposed to previous one year increases. After all these years, 
twenty-four to be exact, my supervisor threatened to withhold my salary increase due to 
an Unsatisfactory Evaluation.  She had previously indicated objection to my not having to 
advise her of my absence from my desk during an EEO counseling investigation.  Upon 
my reciept of her intention, I promptly gathered the necessary documentation which 
included: my Production reports, my Performance Evaluations Guide, etc. and contacted 
my attorney.  She wrote one letter to my supervisor with copies to the VARO Director.  
My supervisor’s [Division Chief].  Shortly after they received my attorney’s letter, I was 
advised my three year-“In Grade”would be retro-actively award. 
 
Emma’s conscience and benevolence entered the picture as she remembered the 
endurance of her teachers who “worked in a systemic,separate but equal desgin of education.” 
She recalled her bold and courageous decision to take action, “I decided to forward the next four 
or five completed complaints to the same designated outside office-Central Office in 
Washington, D.C.”  Her strategic move gained the attention of  Washington, D.C.  Emma 
explained the next steps, “Immediately, our director was sent to VARO either in Virginia or 
West Virginia.  He was replaced by the first ever African American VARO Director in 
Cleveland, Ohio.” 
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During this period in history, two efforts likely affected the Government Girls.  The first 
involved doing their patrioritc duty during the war, and the second included a campaign to “hold 
your job” during wartime and peace. 
Civic Involvement and Intentional Efforts to Ensure Job Security 
Support the War Effort 
In December 1944, the “We Serve America” campaign captured the hearts and minds of 
the residences in Slow and Midway Hall.  According to a letter from Mary McLeod Bethune, 
President of the National Council of Negro Women, all Government Girls were encouraged to 
participate in “We Serve America” campaign (DcWaMMB: National Park Service, Mary 
McLeod Bethune Council House NHS National Archives for Black Women's History).  Midway, 
Slowe, and Guam dorm residents became involved in the wave of patriotism by selling war 
bonds and other propaganda materials. 
An announcement from Bethune’s NCNW office described the purpose of the “We Serve 
America” campaign,  
The purpose of the observance [was] to focus attention on the part that Negro women 
[were] playing in the present war effort, to take steps to see that they are integrated in all 
branches of the military service open to women, to give emphasis to the sale of war 
bonds and stamps, to plan program to prevent race riots and establish interracial good-
will, and to help the Negro worker extend and retain the gains made in the employment 
after the war emergency. 
 
 A plethora of archival data demonstrates the intentional efforts of the NCNW to guide 
and nurture the involvement of these single women in supporting the war effort.  The NCNW 
sponsored social activities to foster patriotism among the women.  
Waging a Different Kind of War-: The "Hold Your Job!” Campaign 
Combating ignorance and naïveté became the new mission for African American leaders 
in Washington, D.C.  The National Council of Negro Women (NCNW), Alpha Kappa Alpha 
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Sorority, Delta Sigma Theta, and other civic groups combined forces to support the new cadre 
of Government Girls who arrived in the District of Columbia.  The establishment of the NCNW 
District of Columbia Wartime Employment office conducted specific lessons in charm, behavior 
and attitude, personal hygiene, efficiency, and budget and time management.  Correspondence 
between the National Council of Negro Women (NCNW) national office and other organizations 
nationwide indicated an aggressive and strategic approach.  A nationwide effort demanded a 
script for every organization to follow.  Letters flooded into the NCNW office from individuals, 
colleges, universities, and organizations which desired to become a part of the movement. 
A pamphlet, used to get the attention of Negro Government Girls, reminded the women not to 
take their new government jobs for granted.  The “Hold Your Job”!  Campaign signaled an 
aggressive and intentional strategy to ensure job security (See Figure 6.1). 
An examination of NCNW Clinic Registration Form suggests the organization’s mission 
of supporting women in their quest to survive in a new social soil.  From a human resources 
perspective, each line on the application form was structured to develop a complete profile of the 
candidate.  The identifying information inquired about their current and past residences, 
promotions and transfers within government agencies, short and long-term career goals, job 
related problems and solutions to solving the problems, and previous employment experience.   
 The Program Planning Information section asked registrants to rank their preferences for 
assistance in eight distinct areas (i.e. Charm, Personality, Health and Hygiene, Nutrition, Budget, 
Housing, Efficiency, and Union participation).  The NCNW correspondence indicated it 
conducted in-depth seminars on each topic for the women during the week of the “Hold On To 
Your Job” campaign.  
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  Letters flooded into the NCNW office from individuals, colleges, universities, and 
organizations which desired to become a part of the movement.  Venice T. Spraggs, Chairman of 
the Department of Employment for the NCNW responded to all inquiries as Employment Clinics 
sprung up around the country.  Acceptance of the "Hold Your Job" campaign meant a long-term 
commitment to the cause.  Organizations were expected to invest in the education and 
employment retention of wartime workers in all employment settings.  The NCNW provided 
sponsors of War-Time Employment Clinics with a manual with specific protocols for the 
distribution of materials for seminars, methods for interacting with employers, and strategies for 
conducting classes.  
Acceptance of the "Hold Your Job" campaign from various organizations from around 
the country meant a long-term commitment to the cause.  Organizations were expected to invest 
in the education of wartime workers.  In a press release from the NCNW, members of the "Outer 
Guard" served on panel discussions for each area of concern.  Government Girls from Midway 
Hall played an important role by serving as models for the Watkins Company.  Local beauticians 
used the Midway girls as models as well.  The reference to the ‘Outer Guard’ speaks to the 
leadership initiatives of African American Government Girls who seized control of their 
existence in D.C. in the late 1930s. 
The NCNW adopted the World War II ration book as another strategy to encourage and 
teach African American women to “Hold On To Their Jobs.”  The Job Security Non-Ration 
Book, created by the NCNW, consisted of seven principles to guide the war worker.  The series, 
designed as stamps, focused on the following values: efficiency, dependability, cooperative 
attitude, good health, charm, and thrift (See Figure 6.1).  The NCNW encouraged the recipients 
of the Non-Ration book to “use every stamp in this book.  Remember: these stamps are not 
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rationed!  Use them freely” (See Figure 6.2).  The National Council of Negro Women (NCNW) 
also created 10 cartoon panels directing African American workers on how to “Hold on to their 
jobs.”  The cartoons focused on the following values: Working Harmoniously, Drunkenness, 
Absenteeism, Rowdyism and Clowning, 100% Effort in Work, Fighting, Cleanliness, Patriotism, 
Thriftiness, and Cooperation (See Figure 6.3). 
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Figure 6.1 
Hold on to your Job Campaign. 
This figure describes the pledge for Negro War Workers. 
Permission to Publish Granted  
National Archives for Black Women’s History 
NABWH_001_SG1_S05_B11_F199 
Series 5 Folder 199 
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Figure 6.2. 
Hold on to your Job Campaign. 
This figure describes the pledge for Negro War Workers. 
Permission to Publish Granted  
National Archives for Black Women’s History 
NABWH_001_SG1_S05_B11_F199 
Series 5 Folder 199 
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Figure 6.3 
Hold on to your Job Campaign 
This figure describes the National Council of Negro Women 
The Job Security Non-Ration Book Permission to Publish Granted  
National Archives for Black Women’s History 
NABWH_001_SG1_S05_B11_F199 
  Series 5 Folder 199 
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Figure 6.4 
This figure describes the National Council of Negro Women 
The Job Security Non-Ration Book Permission to Publish Granted  
National Archives for Black Women’s History 
NABWH_001_SG1_S05_B11_F199 
Series 5 Folder 199 
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Figure 6.5 
This cartoon panel, published by NCNW, describes the acceptable behavior for Negro War 
Workers. 
Permission Publish Granted 
National Archives for Black Women’s History 
NABWH_001_SG1_S05_B11_F199 
Series 5 Folder 199 
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The economic shift of their intergenerational mobility demonstrates the transition from 
poverty into the middle-class.  This fundamental shift in their socio-economic status heralded a 
new chapter in their social mobility.  Government employment benefits, such as receiving 
income on a regular basis, belonging to a credit union, paved the way for applying for a home 
loan.  Additionally, returning to school to complete their post-secondary aspirations created 
another shift in their social status.  These opportunities carved a new niche and generated 
inconceivable opportunities.  These narratives of resistance and resiliency set the stage for their 
retirement and laid the blueprint for the lives of their children.  Chance encounters with mentors 
who recognized their natural talents, the ability to discern the appropriate time to advocate for a 
raise, and being able to find support in a community of women bolstered their self-confidence 
and resilience.   
Summary 
The Government Girls benefitted from stable employment, earning a steady paycheck, 
and achieving a certain of security.  Their life outside of work provided a welcome break from 
federal employment, giving them opportunities to learn about themselves and participate in 
society.  In Chapter seven I describe the stories of how the women lived during this time, and 
sustained friendships lasting a lifetime.  I tell the story of two women who told me stories of 
romance, love, marriage, children, and a harrowing escape from an abusive relationship. As 
Government Girls settled into their careers, a metamorphosis took place in their private lives.  
The three vignettes provide us with a glimpse of their personal lives.  One narrative intentionally 
speaks to one woman’s ability to escape an abusive relationship.  Without a government job, this 
woman may have faced an uncertain future.  The last two love stories highlight the benefits of 
being financially independent and two Government Girls found love in unusual circumstances.   
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CHAPTER SEVEN 
LIFE OUTSIDE OF WORK  
While sustaining their employment, the Government Girls also enjoyed a life outside of 
work.  Their lives included participating in church activities and social clubs, and also getting 
married, having children, and in one case, leaving a bad marriage.  The Government Girls also 
retained lifelong friendships with other Government Girls.  Steady employment with the federal 
government affected the quality of their lives, and the lives of their descendants.   
Attending Church Services 
Ann Randall, Evelyn Long, and Martha Winston belonged to Zion Baptist Church in 
D.C.  On Sunday mornings Ann, Evelyn, and Martha strolled into Zion Baptist sanctuary with 
their heads high as they sported mink stoles and high fashion hats.  Evelyn remembered how 
cosmopolitan they appeared on Sunday mornings: 
Once we got our jobs, we dressed! We were looking like somebody rather than nobody.  
We went to Morton’s store.  It was  a White owned store. We wore suits and gloves to 
work.  It was on 7th Street at the beginning of N.W. Washington, D.C.  After integration, 
I shopped at Hecht’s and Kann’s. Woody’s (Woodward & Lothrop) and Garfinkles.’  F 
Street was the place to shop.  We [Black women] introduced idea of  “Will call” to White 
stores.  You could not try on the clothes.  Hecht’s would allow you to try two dresses on.  
There was a limit to how many dresses.  You could put things on lay-away.  That was the 
way we bought things to wear to work.  We were looking sharp on the job.  Hats, shoes, 
and  pocket books …  
 
Their “good government jobs” also allowed the Government Girls to tithe regularly to the 
Zion Baptist Church and become involved in building a new church.  They likely heard stories 
from the preacher in the pulpit on how to get and keep a job with the federal government.  
Attending Sunday morning’s services served another purpose for people in the “Negro” 
community.  Members in attendance at predominately Black congregations listened as preachers 
directed them to follow their biblical examples of endurance and perseverance (DcWaMMB: 
National Park Service, Mary McLeod Bethune Council House NHS, and National Archives for 
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Black Women's History).  Leaders from the National Council of Negro Women (NCNW) 
strategically planned a nationwide campaign to encourage the federal workers to pay attention to 
their jobs. 
For example, on Sunday, September 12, 1943, the NCNW directed clergy to preach from 
the Old Testament, Nehemiah Chapter 4, verses 6-23.  The minister directed the congregation to 
pay close attention to the verse, “So built we the wall; and all the wall was joined together unto 
the half thereof: for the people had a mind to work.”  Jeanetta Welch Brown, Executive Secretary 
of the NCNW, urged ministers to extract lessons from the biblical text and preach on the 
importance of punctuality, personal hygiene, and cooperation on the job (DcWaMMB: National 
Park Service, Mary McLeod Bethune Council House NHS, National Archives for Black 
Women's History).     
On the following Sunday, September 19th, ministers delivered a follow-up text on living 
and working according to the Golden Rule: “Do unto others as you would have them do unto 
you” (DcWaMMB: National Park Service, Mary McLeod Bethune Council House NHS,  
National Archives for Black Women's History).  This directive served as a reminder of the 
importance of surviving the racist insults on the job, and offered a way of building a bridge to 
racial understanding and tolerance.   
Using biblical passages offered an inspirational message to help these women survive 
while working in a racist workplace and society.  The Government Girls also sought friendship 
and refuge from a racist society by forming their own social club, forming strong friendships, 
and enjoying leisure time activities.  
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Social Clubs, Friendships, and Leisure Time Activities 
The social club allowed women opportunities for friendship and support.  A monthly 
paycheck and government benefits allowed women time to form the invincible bonds of 
friendship by creating a social club.  Each club member hosted a monthly party.  Anne Randall 
vividly recalled, “We formed the Social Club called the Amaryllis Club, a group of 20 Black 
women who all worked for the federal government.”  This social network of the Amaryllis Club 
served as a way for African American Government Girls to form friendships outside of their 
Monday through Friday obligations to Uncle Sam.  Members of the Amaryllis Club played bid 
whist; attended stage shows to hear legendary singers such as Billie Holiday, Louis Armstrong, 
Cab Calloway, and other legendary jazz singers; and served as a support group in times of joy 
and sorrow.  Anne and Evelyn often hosted parties together for club members.    
Friendships also served as a way to manage the hardships associated with language 
differences and Edith’s isolation from family members in Puerto Rico.  It is likely Edith did not 
have a network of Puerto Rican women to engage in any discussions about the challenges of 
living and working in a new city with unfamiliar rules and social barriers.  In the absence of a 
Latina circle of women to soften the blows of isolation and racial indifference, Edith formed new 
alliances with the other women of color.  She recalled the friendships formed while living in the 
dormitory and often referred to Slowe and Midway Halls as her “sanctum sanctorum.”  
Once Edith settled into her living quarters at Slowe Hall and a work routine at the 
Pentagon, she began to polish her conversational English skills.  Edith formed an invincible bond 
with the African American government girls who lived in Slowe and Midway Halls.  Residents 
in Midway Hall eagerly embraced her as one of their lost sisters of Diaspora.  
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After long hours of working on the behalf of Uncle Sam, Edith often relaxed by playing 
bid whist, listening to Benny Goodman’s “Jersey Bounce” or Duke Ellington’s “Take the ‘A’ 
Train” on the dorm’s Philco radio, or reading a recent issue of Life Magazine.  At ten cents a 
copy, Edith read cover stories of Jennifer Jones, Judy Garland, Gertrude Lawrence, and Lauren 
Bacall.  Life Magazine featured stories on swimsuit styles, Hollywood stars, Winter Soldiers, 
U.S. presidents, and the Medici treasures.  No photo or image of a Black male or female, solider 
or civilian, graced the cover of this American cultural icon.   
According to Honey (1999), printed advertisements did not feature pictures of Black 
women during the war.  Black women had been featured occasionally in prewar advertisements 
as maids or mammies, but these images disappeared in any mainstream American magazines in 
the 1940s.  During this period, likely workers may have wondered whether their contribution to 
the war effort mattered.  The civic participation of African American women during the war 
years, chronicled in the Aframerican Women’s Journal, affirmed the role of African American 
women in promoting the Double V effort.  Published quarterly for thirty-five cents, it offered a 
rare and positive slice of Black life. 
The cover of the summer 1943 issue journal proudly featured a stylized illustration of 
three Black women war workers (Figure 3).   The Negro Woman Serves America journal featured 
stories of civilian and military women, book reviews, short stories about the patriotic 
contributions of African Americans to the war effort, and a special congratulatory note from First 
Lady, Eleanor Roosevelt. Reminiscent of Norman Rockwell’s drawings, the pen and ink drawing 
by Black illustrator E. Simms Campbell, unequivocally confirmed the patriotic presence of 
African American women in the war effort.  The journal also boldly featured the issue of 
institutional racism.  Each article in this special issue offered pragmatic advice on how to seize 
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the opportunity of employment and play a patriotic role in the war effort.  For example, one 
article made a clear argument for taking advantage of volunteer opportunities with the American 
Women’s Volunteer Services (AWVS) to encourage women to visibly support the war effort 
(DcWaMMB: National Park Service, Mary McLeod Bethune Council House NHS, National 
Archives for Black Women's History). Forming clubs, making and keeping friendships, gaining 
inspiration from the preacher and Black journals helped those living in society, including the 
Government Girls, keep their jobs and begin to enjoy the benefits of steady employment.  
  The AWVS operated volunteer divisions across the United States.    For the African 
American readers, the summer and fall 1941 issue of Aframerican Women’s Journal offered 
detailed examples of the significant involvement and contributions of Black women to the war 
effort.  Indeed, in the 1941 issue the strong presence of Black women in this volunteer effort was 
featured throughout.  
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Figure 7.1 
Magazine Cover  
National Archives for Black Women’s History 
Permission to Publish Granted 
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Two Love Stories, Three Marriages 
Edith Brinn and Donald Wharton find a love on the courts. 
“Time and again I've longed for adventure, something to make my heart beat the faster. 
What did I long for? I never really knew.  Finding your love I've found my adventure,  
touching your hand, my heart beats the faster, all that I want in all of this world is you.”-  
All the Things You Are -Oscar Hammerstein II  
Donald Wharton, a Howard University undergraduate student, waited impatiently for his 
tennis partner to arrive on for their 6:30 pm match.  As a foreign student from British Guyana, it 
seemed virtually impossible to balance study time, work two part-time jobs, and find time to 
squeeze in a social life.  He looked at his watch and rolled his eyes, another no show.  Felix’s 
track record of broken promises became a running joke among the Guyanese students.  As 
Donald packed up his wooden Wilson tennis racket and can of Spaulding tennis balls to head 
back to his student apartment, the silhouette of a woman on the next court caught his eye.   
Edith’s partner also failed to show for an afternoon match.  Donald mustered up the 
courage to ask her to play one set with him.  Between Edith’s limited conversational English and 
Don’s thick West Indian accent, they managed to keep score and eventually played an entire 
match.  According to Edith, she beat Donald two out of three sets.  In later years, Edith called 
their chance meeting a “true love-match!”  A year after Edith met Donald on the tennis courts of 
Howard University, on June 27, 1953; they exchanged vows at Rankin Chapel.   
For the next 20 years, Edith’s steady employment with the federal government enabled 
Donald to complete his undergraduate and graduate school degrees.  Donald, a “professional 
student,” became a master at holding down fulltime employment while attending school.  Late at 
night and over the span of 15 years, it was not unusual to hear the sound of a Royal typewriter as 
Edith typed Donald’s two graduate theses and a doctoral dissertation.  Donald, grateful and 
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proud of his wife’s editing and typing skills, publicly acknowledged his academic and 
professional accomplishments by crediting Edith.  
Dr. Donald Wharton became a public school principal in the 1970s.  He died in 1980.  A 
year after his death, the State of Illinois acknowledged his distinguished career as an educator 
and public servant by re-naming Argo Community School as the Dr. Donald E. Wharton 
Elementary School.  Edith and her four children, Carmen, Donald, Jr., Lloyd, and Aura, stood 
proudly to accept the honors. 
Ann falls in love with the boy next door.  
 “You're mean to me. Why must you be mean to me?  Gee, honey, it seems to me. You love to 
see me cryin'”   - Ahlert and Turk 
 
Ann Randall still remembers listening to Sarah Vaughan’s melodic voice as she sang the 
lyrics to the song “Mean to Me.”  Ann fell madly in love with Lester Hicks, the boy next door in 
her old neighborhood on 232 G. Street, in Washington, D.C.   On several occasions during 1945, 
Ann arrived at the U.S. Department of the Navy with a bruised eye.  Ann Randall described her 
first husband, Lester Hicks, as “yellow [complexion] and had good hair.  He also had a gambling 
problem and regularly beat me.”  Co-workers asked her about her injuries.  Ann blamed Crisco 
oil used for frying chicken as the natural culprits of her swollen eyes.  Embarrassed and 
frustrated by Lester Hicks’ abuse, Ann made a solemn promise to herself one Tuesday afternoon. 
She reached her threshold of tolerance and resolved to remedy the problem. 
On the way home from the Navy Department, Ann methodically repeated the definition 
which coincided with the scientific temperature of boiling water.  In their apartment on 2002 
Maryland Ave, N.E., Ann kept a vigil as the water in the five -gallon pot come to a complete 
boil.  After 6 years of a tumultuous marriage, Ann made up her mind to escape from Lester.   
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I knew from my chemistry class in high school that at sea level, the boiling point of water 
is 100°C or 212° F at 1 atmosphere of pressure.  I had memorized that formula by heart. 
By the time I reached the apartment, I knew that Lester would die tonight.  It was my 
intent to pour the boiling water on him. 
  
   In the next room, she could hear Lester snore on the bed.  Ann knew that Lester’s snoring 
failed to align with his normal sleeping pattern.  Lester NEVER snored.  Ann shared, “The 
thought of my father’s dream of me going to college stopped me dead in my tracks. I had to find 
another way out of that marriage.”  Ann’s gut guided her next move.  It became a gamble.   If she 
tossed hot water on Lester and missed, she would endure another night of his wrath.  That night, 
Lester Hicks slept like a baby. 
The next day, Ann made plans to move out during the day while Lester was at 
work.  During the moving process, the movers casually asked Ann what her husband looked 
like.  Ann responded, “My husband looks like Joe Louis.”  With that reply, inertia disappeared 
and a strong desire to live convinced the movers to pick up some speed.  Two hours before 
Lester’s arrival at the apartment, Ann Randall’s possessions became a memory.  That night, Ann 
Randall slept in relative peace under her mother’s roof.  
Ann, now established as a Government Girl in the Navy Department, earned a steady 
wage.  Money management and common sense served as the two principles of survival that Ann 
learned from her mother. 
When Lester stationed on Staten Island I had saved up $600 dollars from his allotment 
paychecks.  I was the one who rented the apartment, paid for the utilities and bought the 
food.  When I left Lester, I went to live back to live with my mother.  The next week, 
Lester wanted to lure me back to the apartment on 2002 Maryland Avenue N.E. 
 
A week later, Lester appeared at his mother-in-law’s front door.  He intended to bring 
Ann back to their apartment.  He grabbed Ann’s arm through the door and began to twist her arm 
in an attempt to forcibly remove her from the premises.  The distant cousins of Smith and 
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Wesson convinced him to turn Ann’s arm loose.  Sarah Chin, his estranged mother-in-law, knew 
how to shoot a gun.  Her legendary reputation in the Negro section of Washington, D.C. of being 
a marksman quickly reminded him to surrender.  Silently claiming defeat, Lester came to his 
senses and retreated back to 2002 Maryland Ave, N.E. without his wife.  After Ann’s first 
marriage to Lester Hicks, dissolved in misery, it would take several years before Ann become 
involved with another man.  
Ann Turner meets Sonny Randall. 
“There were bells on the hill. But I never heard them ringing, No, I never heard them at all. Till 
there was you.”    “Till There Was You”- Meredith Willson, The Music Man 
 
Julia Footman, Ann’s friend and confidant at the Air Force, arranged a meeting between 
Ann and a young man who worked at the Naval Yard.  Three days before Valentine’s Day in 
1953, Sonny met Ann through the unofficial matchmaker, and the courtship began.  Julia 
described Ann as a “Good girl with nice manners.  She is smart and has a good job.”  Julia, the 
ultimate detective knew more details about Sonny.  Ann discovered: 
Sonny Randall worked at the Naval Yard.  Sonny was the ninth child out of 10 children. 
Sonny, armed with a pitchfork, labored long [and] hard work digging dirt in the Navy 
Yard.  Black men were given pitchforks and shovels.  After that job, Sonny parked cars at 
one of the garages on F Street, D.C. 
  
 After the proper introduction and several dates, Sonny, ten years older than Ann, used 
his good manners and baritone voice to melt her heart.  Ann closed her eyes as she sang the 
words of Ella Fitzgerald’s tune, Call me Darlin.’  The lyrics of the tune still remind her of the 
first time Sonny met her. 
Call me darlin', call me sweetheart, call me dear  
Thrill me, darlin', with words I want to hear  
in your dark eyes so smilin' a promise I see  
But your two lips won't say you care for me 
Oh my darlin', if my daydreams would come true  
You would meet me at a secret rendezvous  
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And I'd find the paradise that lies deep in your eyes  
Call me darlin', call me sweetheart, call me dear 
Call me sweetheart, call me dear  
Thrill me, darlin', with words I want to hear  
In your dark eyes so smilin' a promise I see  
But your two lips won't say you care for me 
Oh my darlin', if my daydreams would come true  
You would meet me at a secret rendezvous  
And I'd find the paradise that lies deep in your eyes  
Call me darlin', call me sweetheart, call me dear. 
 
The Navy recognized Sonny’s athletic prowess and tapped Sonny to play baseball for the 
Great Lakes Navy Team.  
 He was drafted into the Navy.  He had no choice.  You got a letter and you had to report 
to one of the armed forces.  Most Blacks did not have cars.  If they had a car, it was a 
used one from a White person.  Blacks could not get credit.  The corner store, owned by 
Jewish merchants, gave credit.  While in the Navy, Sonny was transferred to 
Chicago.  Roosevelt said that he would not stop baseball.  It was the only recreation for 
men.  All armed forces had a baseball team [Navy, Army, Marines].  The Navy put 
Sonny on the baseball team.   
 
As a ball player for the Washington Aztecs, Homestead Grays, the Great Lakes Negro Team, 
D.C. Indians, and the Georgetown Athletic Club, Sonny became acquainted with different 
ballparks around the country.  “Blacks who worked in the Government formed a baseball 
team.  They would play each other.  Sonny played with the Washington Black Sox.”  Sonny 
worked for Senator Milton Young (North Dakota) and Ted Stevens (Alaska).   
 After Sonny and Ann were married, Ann routinely traveled with Sonny while he played 
on several teams in the Negro Leagues.  Although Ann married Sonny in 1957 and remained 
married for sixty years, Ann continued to work as a Government Girl, made strategic career 
advancement moves, and forged her own path in uncharted waters of the federal civil service 
system.  
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Chapter 8 is the final data installment of this research study.  The chapter describes the 
retirement years and legacy of the Government Girls.  I devote particular attention to how their 
careers ended and the evolution of the careers of their offspring. 
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CHAPTER 8 
 
RETIREMENT AND LEGACY 
Ann Turner Randall 
Dr. Donald Morrison rose at 4:43am to the sound of his alarm clock.  He had promised 
his wife he would practice his farewell speech for Ann Randall before he left for work.  His 
arsenal of handkerchiefs and an emergency supply of Kleenex filled his jacket pocket.  As Dr. 
Morrison tied a four in hand knot in this tie, a tear rolled down his right cheek.  Today’s 
retirement luncheon served two functions: first, to acknowledge Ann’s years of service at the 
National Institutes of Health (NIH), and second, to bid farewell to his dear friend and colleague.  
The NIH auditorium failed to accommodate the standing room crowd assembled on July 23, 
1976.  Researchers, physicians, and colleagues gave a thunderous round of applause as Ann 
entered the room.  Sonny Randall, Ann’s husband, and their daughters Susan and Laura, sat at an 
oval table in front of the room as Dr. Morrison presented a plaque and a dozen red roses to Ann.  
As Ann approached the podium, Dr. Morrison presented an autographed copy of the textbook, 
Human Aging: A Biological and Behavior. . The authors of the chapter, “Statistical 
Methodology,” acknowledged her statistical calculations in a footnote that served as written 
testament to Ann Randall’s the intellectual capacity and uncompromised determination.  Reading 
from the inscription at the bottom of the page in the textbook, Dr. Morrison said, “We are 
indebted to Mrs. Annie Randall for maintaining the files and performing innumerable statistical 
calculations throughout most of the study….  
Ann recalled her long- standing professional relationship with Dr. Morrison:  
I went to work for Dr. Don Morrison, who I recall telling me, “I am going 
to edify you on everything I know.”  I never forgot this or him.  We remain  
friends and in touch until today. 
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The text, Human Aging: A Biological and Behavior, serves as a testament to Ann’s work 
in the department.  Dr. Morrison’s dedication to Ann in the medical book underscored her 
invaluable contributions to the medical field.  In describing her work as a statistician on the 
book, Mrs. Randall stated,  
This was a study of aged Jewish men living in a nursing home.  They were sent to the 
NIH...I worked there for 16 years.  Fifty years later, they are still using this book.  See 
these tables; I did all of the calculations. 
 
Ann Randall retired in 1974 as a mathematical statistician in the NIHM.  Ann continues to 
sharpen and demonstrate her proficiency in mathematics.  As she recalls the significant 
milestones in her life, Ann routinely calculates dates, recalls events, and can remember other 
critical data in chronological order at age 90.  
Evelyn Long 
On Tuesday morning, sixty-year old Evelyn looked at the alarm clock.  The daily routine 
of preparing for work was becoming a chore.   
I was not performing up to speed.  I decided to retire on my own terms.  I did not want to 
give anyone the satisfaction of them telling me “It’s time to go.”  At that time, I was the 
oldest one in the office.  I just did not want to get up early anymore.  It was becoming 
annoying to get up at the command of the clock.  I was eligible for retirement.” 
 
Evelyn arrived thirty minutes before the beginning of the weekly directors’ meeting.  She 
placed eight folders containing current Rural Electrification Administration (REA) contracts and 
the meeting agenda into the dark conference room.  Evelyn briskly walked around the conference 
room table and placed table tents and folders on the table.  Today marked her last day working 
for the REA.  Evelyn left as quietly as she came into the job.  There was no fanfare or big send-
off.  Evelyn knew that she had served her time and decided to retire.  News of her retirement 
struck a sad chord with her supervisors.  Over the years, department heads became accustomed 
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to Evelyn’s punctuality and work ethic.  The fulltime responsibility of both caring for a family 
and working no longer excited Evelyn.   
I really enjoyed the option of not having to get up and march to the beat of the alarm 
clock.  I had worked more than thirty years and was eligible for retirement.  I started out 
as secretary of the head of the department.  I don’t know what made me tell the boss that 
I wanted more money.  I worked my way up in that department.  I left the job as a loan 
analyst.  Can you imagine that I started out as messenger?  I told them that I was an asset 
to the department. 
 
Evelyn Long retired at the age of 62 from the Rural Electrification Administration with 
full federal employee benefits.  “The government had good retirement.  We were looking at the 
future. We bought war bonds.”   
  Evelyn remains resolute in sharing her legacy of survival with her children and 
grandchildren.    “My children did not go to college, but my grandchildren went to college.  But 
they have done well.  I have three children, two boys and a girl.”  Her words, delivered in a slow 
and methodical manner, evoked the following message.  “Always do your best.  Leave with 
something better than you found it.” 
Evelyn’s husband passed away when their three children were small.  
My husband did not have a great job.  I had the better job.  I was determined to make 
sure that we had a decent place to live.  I wanted to make sure my children saw examples 
of how to earn a living the honest way.  I had no desire to use the government.  I told 
them to always take care of yourself.  It was my government job that enabled us to live in 
a better place.  I was able to purchase my own home. That gave me a comfortable 
retirement.  It provides me with my rent and housing.  
 
Employment in the federal civil service provided Government Girls with an umbrella of 
protection.  Unlike women working as domestics with stagnant wages, promotions based on 
work performance, dramatically changed the course of their careers.  Taking calculated risks 
such as asking for a promotion heralded a new era for Evelyn and other Blacks.  
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We [Blacks] really had to work for promotion. I earned my promotions the honest way.  I 
started as a Grade 5 in the REA agency and ended up a Grade 13.  Every time I saw an 
opportunity, I would apply for a position.  A closed mouth never gets fed.  I learned how 
to speak up for myself.  I would tell my supervisors, “I am an asset to you.”  I always 
asked quietly for a promotion.  If you asked for a promotion, you would get it.  I would 
let them know that I deserved something.  We learned on the job.  It has been quite an 
adventure.  
  
Believing in God and the power of prayer, Evelyn found religion a source of strength during 
difficult times in her life:  
I am a church goer and the good Lord has seen me through many dark days.  I thank the 
Lord that I am able to take care of myself.  I always thank the Lord for what He has done 
for me.  We had to talk to God about our opportunities.  Don’t forget to thank the Lord 
for your blessings.  I have seen a lot in my lifetime.  I thank the Lord every night for my 
blessings.  Life is about lessons and blessings.  Life gives you challenges.  Trust in the 
Lord. 
 
Evelyn remains humble in acknowledging that she was the only Black woman in the 
REA during the war year and refuses to claim the title of a ‘foot shoulder.’  Even though she was 
the only woman and only Black person in the REA, she recognizes that her presence and job 
performance in the REA made a difference.  Her employment with the federal government 
became a source of pride for her family.  “My mother lived long enough to see me become a 
Government Girl.  She would always tell her friends and neighbors every time I got a promotion. 
We knew what the South was like.”  At times, her mother was shocked by Evelyn’s bold actions 
in asking for a raise.  Her mother remembered life in the South when asking a White man for a 
raise made you eligible for a daytime lynching.  Evelyn’s mother always warned her of the 
dangers of becoming too familiar with White people.  The memory of the inhumane lynching 
and murder of fourteen-year old Emmett Till in Mississippi in 1955 remained a cautionary tale 
and reminder of Jim Crow days for Black citizens.    
Evelyn hoped that future generations will understand the significance of her work.  
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We paved the way for your generation.  Passing the civil service test was a blessing.  We 
were fortunate to be in system with promotions.  We opened the way for others.  I hope 
the young ones will remember what the old people did to get us there.  We are the United 
States of America.  God wants us to be united.  I am glad to have lived to see a change in 
America. 
 
Today Evelyn continues to enjoy traveling and attending social events with other senior 
citizens.  “All of my children are now independent.  I shared all of my experiences with my 
children.”  Her seven grandchildren receive her full attention and love their trips to Maryland to 
visit their grandmother.   
Martha Winston 
The transition of processing payroll by hand to teaching a new generation to adapt to a 
digital platform fell under the watchful eyes of Martha Winston.  Martha’s knowledge of the 
Treasury Department cast her in a new role in her later years of government service:   
I was a financial computer analyst.  That was my final job.  When computers first came 
out, all the information came to the office.  Everything came out on a card.  The 
information was punched into the card.  I ended up training people to do that job.  The 
Treasury Department sent [us to] school… to learn how to do card punching and how to 
use the new machines.  At that time, the computers had to be wired so it could read the 
card.  We had to know how to wire the machine.  I learned a lot from the man who came 
to fix the machine.  I paid close attention to how he fixed the machine.  I taught the 
payroll area how to convert to computers.  If I did not balance my tickets, 5000 people 
would not get paid.  I handled millions and millions of dollars. 
 
A sudden and catastrophic illness landed Martha in the hospital. The long road to 
recovery included physical and occupational therapy.  Becoming ill served as a watershed 
moment for Martha.  Retirement was her only option.  
I was out for about a week. I went back to work on a Thursday.  When I came back 
everyone was waiting for me to do the job of fixing the computers.  After a few days of 
work, I realized I could not do the job.  I retired in 1976.  I was 55 years old and eligible 
for retirement benefits.  The stress of the job affected my nervous system. 
 
For Martha, the transition to retirement fueled her passion for art.  Volunteering at the 
Children’s Museum in the District of Columbia with her friend Evelyn filled their early 
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retirement days.  Both women found delight and satisfaction in sewing costumes and creating 
theatrical sets for the youth group at First Zion Baptist Church.  
After retirement I volunteered at the Children’s Museum in Washington, D.C.  I stayed 
there for three years.  I made the display for a Japanese exhibit.  I researched all the 
information on Japan and ended up improvising some of the art displays with some 
Chinese information.  The museum moved to another location.  Even at the Children’s 
Museum there was prejudice.  Once a month the wives of Congressman would visit the 
exhibits.  When they had big affairs, we (Blacks) were never invited. We saw the 
invitations for gala events, but, ironically, we were never on the guest list!  
 
Martha Winston worked for the government for 33 years.  Today (2015), Martha remains 
an active church member of First Zion Baptist Church.  Martha’s daily routine consists of 
serving the hospitality ministry and working on other church boards.  Martha’s social calendar 
remains booked as a result of her weekly engagements in arts-related activities.  Acquaintances 
also know where to locate her on the weekends: She is at social gatherings with other retired 
Government Girls and her extended family. 
Emma McKinney 
Lillian Johnson, Emma McKinney’s mother, could feel the vomit coming up through her 
throat.  The nursing staff and physicians struggled to find the right diagnosis before Emma 
McKinney arrived on scene.  Being an only child made Emma fiercely protective of her mother.  
At fifty- five years old, with thirty years of government service, Emma met the requirements for 
retirement; however, her mother’s failing health became the reason for making the final decision 
to retire.  
 On Sunday morning, November 13, 1988, Emma McKinney wished herself Happy 
Birthday!  At 55 years old, her sense of style, confidence, and faith grounded her in her daily 
activities. On Monday morning, Emma headed directly to the Office of Personnel Management 
and submitted the retirement papers to the personnel director.  The need for conversation relative 
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to her decision to retire became a moot point.  Vanessa Heard and Cynthia Foster, her confidants 
and colleagues, planned a retirement luncheon to celebrate and honor Emma’s contributions to 
the veterans and their families.  Emma’s retirement became effective January 2, 1989.   
Emma worked part-time for the Cuyahoga County Mental Health Board after her official 
retirement from the V.A.  At the Cuyahoga County Mental Health Board she organized People of 
Color-Family Association for the Mentally Ill (POC-FAMI) as a part of a Minority Mental 
Health Initiative.  After termination of her paid position, she continued to volunteer as a 
Resource Support to family members:   
After the death of my husband, I returned to Evansville to be with family members.  I 
provided free daycare for my great-grandchildren from 6 weeks old to Pre-K school 
attendance.  What a joy to see their education attainments in a White dominated school 
setting!  In November 2009, I received the NAACP Award for being the first African 
American employed in the Administrative Services of the Vanderburgh County Public 
Library in Evansville, Indiana. 
 
Emma resides in Evansville, Indiana.  Emma’s four children earned post-secondary 
degrees and secured excellent jobs in the public and private sector.  As a retired civil servant, 
Emma McKinney serves as a court appointed advocate for abused children.  A proud 
grandmother, she remains involved in helping to support her grandchildren.  Emma proudly 
reminds the next generation of her roots.  She is a direct descendent of slaves from Kentucky.  
She shares the stories of the indignities that her grandfather and great grandfather endured.  
Louis B. Smith, Sr., a slave, and Louis B. Smith, Jr., a free man who worked in the coals in 
Muhlenberg County, Drakesboro, Kentucky, dreamed of a better future for the next generation.  
Emma McKinney became the first step in realizing their dreams once she became a Government 
Girl in Cleveland, Ohio.  
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Edith Brinn 
Edith felt a sense of relief and satisfaction as she completed the last entry on the legal 
brief on the Black Lung case for Smith vs. the United States.  Since transferring to the Regional 
Attorney’s Office from the Department of Health, Education, and Welfare (HEW), Edith 
provided technical assistance to the attorneys as they prepared legal briefs for the federal 
government.  As a paralegal technician, Edith’s organizational skills came in handy as she 
combed through the Schweitzer’s Cyclopedia of Trial Practice law books and Black's Law 
Dictionary.  
Preparing briefs, reviewing statutes and court rulings, and handling legal discovery tasks 
required mental stamina and discipline.  Edith found this type of work interesting and intriguing.  
Reading the background information, dockets, and filings for each case often made her think 
about the missed opportunities of going to law school.  While she acknowledged the years of 
federal employment afforded her certain economic advantages, learning legal terms and 
executing tasks related to litigation made her heart sing.  Edith often wondered if she could turn 
back the clock thirty years, if enrolling in law school would have been a possibility.  Edith 
acknowledged her support of her husband Donald’s academic dreams meant that her professional 
dreams were put on hold.  However, Edith firmly believed that returning to school for any 
advanced degree became an investment in the advancement of the entire family unit. 
Puerto Rican tradition dictated the wearing of black for one year after the death of a 
spouse.  The habit of laying out her work clothes the night before she went to bed continued after 
the passing of her beloved Donald.  Edith returned to the office three weeks after the death of 
Donald in 1980.  His passing created an immeasurable void in Edith’s life.  She found solace and 
comfort in the routine of taking the Rock Island train into work, working on legal briefs, and 
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returning home.  A phone call to the Office of Personnel Management confirmed the fact that she 
reached the age of benefit eligibility.  Without hesitation, in 1984, Edith filed her retirement 
forms, and graciously said farewell to the attorneys and other paralegal technicians, ending her 
career as a paralegal technician in the Regional Attorney’s Office in Chicago, Illinois.  During 
her early retirement years, Edith enjoyed gardening, traveling back to Puerto Rico during the 
harsh winter months, and participating in senior citizens groups.  Edith died in 1993 of 
complications due to sarcoidosis.  Her daughter, Carmen Wharton-Kates, established a memorial 
scholarship in Edith’s name for students who desired to major in Spanish in college.  
Ruby Garrard Woodson 
Ruby Garrard Woodson used her position as a Government Girl as a natural stepping-
stone to later become a respected and accomplished chemistry teacher in the Washington, D.C. 
public school system.  After thirteen years as a public school teacher, Ruby founded the 
Cromwell Academy in Washington, D. C., which served inner city, and later suburban African 
American students.  After retiring from her teaching career and returning to her hometown to 
take care of her elderly mother, she became active as a civic leader in Sarasota.  Ruby served on 
the board of the Asolo Theatre, the Sarasota County Library Board and the Florida Academy of 
African American Culture.  Civic involvement became a passion for Ruby once she returned to 
Sarasota, Florida.  Giving back to the community and fostering a love for education fueled her 
spirit.  Ruby died on Feb. 8, 2008.  Bill Woodson, Ruby’s son, shared a parable she was fond of 
telling her students.  The following parable, written in Ruby’s obituary, captured her philosophy 
of life and dedication to the community:   
James Bender, in his book, How to Talk Well, relates the story of a farmer who grew 
award-winning corn.  Each year he entered his corn in the state fair where it won a blue 
ribbon.  One year a newspaper reporter interviewed him and learned something 
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interesting about how he grew it.  The reporter discovered that the farmer shared his seed 
corn with his neighbors. 
 
“How can you afford to share your best seed corn with your neighbors when they are 
entering corn in competition with yours each year?” the reporter asked. 
“Why sir,” said the farmer, “didn’t you know?  The wind picks up pollen from the 
ripening corn and whirls it from field to field.  If my neighbors grow inferior corn, cross-
pollination will steadily degrade the quality of my corn.  If I grow good corn, I must help 
my neighbors grow good corn.” 
He is very much aware of the connectedness of life.  His corn cannot improve unless his 
neighbor’s corn also improves. 
 
So it is with our lives.  Those who choose to live in peace must help their neighbors to 
live in peace.  Those who choose to live well must help others to live well, for the value 
of a life is measured by the lives it touches.  And those who choose to be happy must help 
others to find happiness, for the welfare of each is bound up with the welfare of all.  
The lesson for each of us is this:  if we are to grow good corn, we must help our 
neighbors grow good corn.  
 
 With a good retirement health plan, Social Security benefits, and Thrift Savings Plan 
(tax-deferred retirement savings and investment plan), Government Girls reaped the long-term 
benefits of working for the government.  Under the Civil Service Retirement System and as 
members of the Federal Employees Retirement System (FERS), they received retirement benefits 
as well as cost of living increases.  In the early part of the twentieth century these financial 
options for African American women did not exist.  The financial emancipation for these women 
represents a shift in the upward social mobility for themselves as well as for their children.  The 
next section describes the impact of their employment and careers on their children and families. 
Legacy and Generational Change 
Most of the children of African American Government Girls in this study attended post-
secondary schools, gained advanced degrees, and became leaders within their communities and 
professional fields.  The fruits of their labor made it possible for their children to continue to 
move up the social class ladder.  
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With the exception of one Government Girl, employment in the federal sector became a 
means to an end as Ruby Garrard Woodson fulfilled another career endeavor.  Overcoming 
family expectations of working as a domestic, challenging societal pre-conceptions of the role of 
Black women, learning the rules of social engagement, and navigating racist work environments 
created an inherent opportunity for these women to re-define themselves.  For African American 
Government Girls the economic gains of their federal employment transcended race and gender 
norms.  In the early part of the twentieth century, employment opportunities and financial 
options for African American women were practically non-existent.  However, the financial 
emancipation for African American Government Girls represents a shift in their upward social 
mobility for themselves as well as for their children.  
 The next section describes the impact of their employment and careers on their children 
and families.  I examined the employment histories and the lived experiences of African 
American Government Girls and discovered following themes: establishing financial liberation 
aligned with long-term retirement planning, joining Black socially elite organizations, and 
accessing post-secondary options for themselves and their offspring.  
Establishing Financial Freedom and Long-Term Retirement Planning 
With a solid and predictable retirement health plan, Social Security benefits, and Thrift 
Savings Plan (e.g. tax-deferred retirement savings and investment plan), Government Girls 
reaped the benefits of working for the government.  Under the Civil Service Retirement System 
and the Federal Employees Retirement System (FERS), all retired civil service employees 
receive retirement benefits as well as cost of living increases.  Ann, Evelyn, Emma, and Martha 
retired from civil service employment and now live comfortably in retirement communities or 
with their children.  Their monthly pensions ensure their financial independence.  If their 
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husbands served in the military or worked for any federal agency, they also receive spousal 
pension and/or insurance benefits.  All of the Government Girls acknowledged that these kinds 
of retirement benefits and resources never existed for their parents or their peers.  The thought of 
a long-term estate planning or being eligible for Medicare would have been a foreign concept to 
their parents.  
Joining Historically Black Socially Elite Organizations 
In this historical case study, I discovered that the children of African American 
Government Girls attended post-secondary schools, gained advanced degrees, and became 
leaders within their communities and fields. The 1954 United States Supreme Court case of 
Brown v. Board of Education declared that school segregation unconstitutional. This ruling set in 
motion the ability for Blacks to attend White schools.  Additionally, the passing of Civil Rights 
Act, the Economic Opportunity Act in 1964, and the signing of  Title IX in 1972, created more 
opportunities for all American citizens and for women.  In essence, court decisions and 
legislative acts paved the way for Black students to engage in a variety of different career and 
vocational opportunities.  
Advancing up in social class translates into being affiliated with socially elite 
organizations.  The offspring of the Government Girls choose to join traditionally African 
American Greek fraternal organizations (i.e. The Divine Nine and the National Pan-Hellenic 
Council). These Greek-lettered organizations require active members to possess a college degree, 
demonstrate a solid commitment to community service, and engage in activities that promote 
high academic standards.  Parenthetically, other historically Black nonprofit organizations with 
similar membership goals and substantial financial obligations, also offer membership to 
individuals who have obtained a certain level of affluence.  The Links, Inc., The National 
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Association of Colored Women’s Clubs, the National Council of Negro Women, and the 
National Coalition of One Hundred Black Women concentrate their philanthropic efforts to 
improve the social and cultural status of Black women.  Additionally, the grandchildren of some 
Government Girls belong to Jack and Jill of America (i.e. other culturally specific social 
organizations).  Ironically, I met Ann Randall’s daughter, Laura Crandon through our sorority, 
Alpha Kappa Alpha.  This connection with Laura enabled me to interview her mother, Evelyn 
Long, and Martha Winston. 
Post-secondary Options and Career Choices of Offspring 
Two thirds of the African American Government Girls interviewed for this study 
indicated that returning to college enabled them to advance in their careers and serve as an 
example for their children and extended family members.  Collectively, these women knew the 
value of a post-secondary education.  Taking advantage of job-embedded professional 
development or enrolling in universities, African American Government Girls made an indelible 
mark on the lives of their family and ushered in a new reality for obtaining the American dream. 
Although Evelyn Long’s children did not attend college because of a lack of financial resources, 
she remains proud that all of them are “gainfully employed and are not reliant on government 
assistance for their survival.”  
Tracing the Careers of the Offspring of African American Government Girls 
The daughters of Ann Randall earned college degrees that enabled them to leverage their 
earning potential in the corporate world.  One daughter, Laura Randall Crandon, earned an 
Executive MBA from Duke University and a BS in Computer Science from the University of 
Maryland at College Park.  Laura is recognized nationally and internationally for her leadership 
and strategic planning with a Fortune 500 Healthcare Company.  Her sister, Susan Randall 
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Shorters, earned a Master Masters in Business and Finance from Johns Hopkins University.  
Susan serves as the President at High Impact Partners (HIP) in the District of Columbia and is 
also an entrepreneur in the marketing and business fields.   
Millions of moviegoers see the artistic talent of Martha Winston’s son. Jason Winston 
redesigned the corporate logo animation for one of the most prominent Hollywood motion 
picture studios.  Martha’s love for art fueled Jason’s passion for photography and art as he 
pursued a BFA degree from the Cleveland Institute of Art in Ohio.  With credentials in 
Illustration, Graphic Design, and Photography from this internationally recognized institution, 
Jason’s freelance career continues to skyrocket across the globe.  His illustrations and 
photography appear on major television networks and media outlets.  Ruby Garrard Woodson’s 
son, Bill Woodson resides in Minneapolis, Minnesota and is a recognized organizational leader, 
a consultant, and an executive coach.  As the founder and chair of the Opus College of Business 
Dean’s Ad Hoc Committee on Diversity and Inclusion, Bill created, developed, and implemented 
an innovative diversity and inclusion program for Opus College.  This program enabled the 
Graduate School of Business to reach its diversity goal to recruit highly qualified candidates of 
color.  
Carmen Wharton-Kates, the eldest daughter of Edith Brinn and Donald Wharton, Sr., 
combined a B.A. Degree in English Literature from the University of Illinois and a Master’s in 
Divinity from Chicago Theological Seminary to serve a diverse range of personal and 
professional causes.  In the early 1970s, Carmen became a programmer analyst for two leading 
pharmaceutical and insurance companies.  A horseback riding injury resulted in the need for a 
liver transplant.  This life-changing accident caused Carmen to pursue a degree in theology.  
During her graduate school internships, Carmen used her organizational and computer skills at 
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the Primera Iglesia Congregacional de Chicago.   Upon graduation, she served as a hospice 
chaplain for her church.  A strong advocate for social justice, equity in education, and organ 
donation, Carmen spent her final years as a motivational speaker for the Regional Organ Bank of 
Illinois and as the co-owner of a martial arts academy.  Carmen died in 2011 as she awaited her 
third liver transplant.  Her son who holds a B.S. and M.S. from Northwestern University in 
Evanston, Illinois survives her.  
Donald Wharton, Jr. credits his mother, Edith Brinn, for nurturing his culinary expertise.  
As a young child, Donald paid close attention as Edith perfected a flan recipe or as she added her 
special blend of sofrito to a pot arroz con pollo in her Chicago kitchen.  This early appreciation 
for cooking would lead him to a career in the restaurant and hospitality industry.  Almost fifty-
five years later, high school students in the Washington, D.C. area who desire to work in the 
hospitality industry immediately know that a connection with Donald Wharton, Jr. quickly 
translates into receiving scholarships.  His business acumen and networking skills translates into 
summer internships at the Marriott Corporation and college scholarships for qualified 
disadvantaged urban scholars.  Donald, a natural salesman, won Salesman of the Year for HJ 
Heinz Corporation in 1992 and held positions as National Sales Manager for nationally 
recognized food products.  Don currently works as a teacher of the Montgomery County Public 
Schools and is an adjunct faculty for Frederick Community College in Maryland.  He is the CEO 
of Wharton and Associates, a non-profit organization dedicated to finding internships in the 
culinary and hospitality industry within the Mid-Atlantic region.  Donald earned a BA from the 
University of Southern Illinois and M.S. from Trinity University in Washington, D.C., and is a 
doctoral candidate at the University of Maryland, Eastern Shore in Princess Anne, Maryland. 
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 Don’s brother, Lloyd avoids the kitchen, but feels at home with electronic cables, video 
equipment, and old school LPs.  Lloyd works as the primary IT specialist for one of Washington, 
D.C.’s largest law firm.  Lloyd’s technical skills allow him to navigate the world of audio visual 
and video conferencing.  Lloyd remains current in the ever-changing field of technology by 
attending industry certification programs.  Lloyd also dabbles as an online radio host for listeners 
in the D.C. and Maryland area.  
Aura Wharton-Beck is the principal of an elementary school in Minneapolis, Minnesota.  
She holds a B.A. and a M.Ed. from the University of Illinois-Chicago Circle, and is a doctoral 
student at the University of St. Thomas.  She is the daughter of Donald and Edith Brinn Wharton.  
The Whirl-i-Gig Midway Pictorial Yearbook remains in her possession and served as the 
inspiration for this dissertation. 
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Table 3. The matrix above illustrates the shift in academic choices for Government Girls and 
their children. 
Summary 
This chapter described the retirement days and the legacy of the African American 
Government Girls in this research study.  Their employment contributed to the change in social 
mobility.  While the women remained civil servants in the federal government throughout their 
careers, their children selected career and employment options in the public and private sectors.  
In Chapter 9, I analyze the findings of this historical case study.  The chapter discusses 
how I used the theoretical framework of Black Feminist Thought and Social Mobility Theory to 
analyze the findings. 
 
      
 Remained w/ 
Federal Civil 
Service 
Retired from 
government  
employment  
Returned to 
school to obtain 
post-secondary 
degrees or 
advanced 
training 
Child/Children 
Earned 
Bachelor's 
and/or advanced 
degrees 
Child/children 
assumed 
leadership 
positions 
through 
employment or 
civic 
involvement 
 Participated in 
post-secondary  
classes and 
enrichment 
options- no 
degree earned 
Ann X X X X X 
Evelyn X  X X X 
Edith X X X X X 
Emma X X X X X 
Martha X  X X X 
Ruby  X X X X 
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CHAPTER NINE 
ANALYSIS 
“Reflecting on our life experiences through story allows us to understand not only who we are, 
but also where we are now and how we got there.”  
(Noonan, 2007) 
Conducting a historical research study aims to correct inaccurate, distorted, and absent 
narratives of marginalized people.  Using a feminist lens through which to view historical 
research also provides a framework for giving voice and legitimacy to the lived experiences of 
women.  My historical case study makes a significant academic contribution to the research field 
by uncovering the narratives of African American Government Girls.  I investigated African 
American women who worked as white-collar federal employees during World War II.  Their 
employment in the federal government spanned over three decades and changed the social 
mobility for themselves and their children.  The lived experiences and even the existence of 
African American Government Girls have remained non-existent in American history.  For 
example, in United States textbooks, the primary focus of the African American female 
experiences in World War II centers on domestic servants and blue-collar workers.  Only 
recently has the military service of African American women surfaced in scholarly 
research.  Historians and scholars must produce an accurate narrative of the multi-dimensional 
life experiences of African American women.  Conducting historical research creates a sacred 
and holy place for marginalized voices and absent narratives to be recorded and preserved for 
future generations.  Doctorial students must be encouraged and supported to conduct this type of 
research. 
I am the daughter of Edith Brinn, one of the participants of this research study.  My initial 
exposure to the existence of African American Government Girls began with the photos of the 
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women in my mother’s copy of the Whirl-i-gig: A Pictorial Story of Midway Hall for 
Government Girls.  I took a three-pronged approach in locating participants who might still be 
alive and willing to participate in my research study.  First, I discovered that conducting this type 
of research became tantamount to conducting a genealogy search.  The obvious nature of the 
search challenged me; all of the names of the women listed their maiden names.   
Undaunted by this discovery, my second approach included a visit to the Mary McLeod 
Bethune House Council House in Washington, D.C.  There I examined the archival records of 
the National Council of Negro Women (NCNW).  At the Bethune Council House Archives I 
found the employment clinic records of the NCNW.  Ironically, I came across the names of two 
sisters from North Minneapolis who registered for employment guidance at Wartime Clinic.  The 
third approach was to contact individual members of my sorority, Alpha Kappa Alpha.  Because 
it is the oldest African American sorority, I hoped to find a sorority member whose mother or 
aunt worked for the federal government during World War II.  Through a snowball sampling 
technique, I was able to find the first participant for my research study.  That initial interview 
with the first participant enabled me to find two more participants.   
My study began with a desire to document the history of African American Government 
Girls.  My review of historical records and scholarly literature revealed a narrow scope of 
information on the role of African American Government Girls in American history.  The themes 
discovered in my review of literature served as a framework for examining the lived experiences 
of African American women employed by the federal government during wartime.  The themes 
tell a story about the Government Girls, including their background and their experiences 
working for the government during a period of considerable racism and sexism.  Additional 
themes revealed the effects of their employment on their economic and social mobility, the 
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coping skills adopted, and their perseverance needed in seeking and keeping their jobs.  My 
study creates a historically accurate picture of a segment of the female African American 
population who worked as civil servants during World War II.  The entrance of the Government 
Girls into the white-collar world signaled a dynamic and radical shift in their occupational status 
and social standing.  Their grandmothers and mothers, employed as domestic workers, migrated 
from the South at the turn of the twentieth century to seek a better life in the north.  The 
Government Girls broke a generational pattern, earning a living wage and changing their lives 
and the lives of their children.  
In this chapter I describe the central findings in my study of the Government Girls and 
analyze their history with two theories:  Social Mobility Theory (Cole & Omari, 2003; Handlin, 
2010), and Black Feminist Thought (Collins, 1990).  First, I describe the humble beginnings of 
the Government Girls and how racism and sexism affected them during the early years of their 
lives, and later as employees of the federal government.  I then analyze their experience using 
Black Feminist Thought (BFT), exposing how racism and sexism posed a hardship on the 
women.  I reveal how the strategies they adopted to cope with these circumstances helped them 
resist the dominant ideology and cause a radical change in their circumstances and identity as 
Black women professionals employed by the federal government.  I show how expectations and 
support of others helped the Government Girls break the barriers typically imposed on Black 
women living in a racist and sexist society during WWII.  
I also analyze my findings related to the changes in the social and economic mobility 
experienced by Government Girls.  Using social mobility theory, I show how steady employment 
and new opportunities available within the government system elevated the Government Girls 
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and their families to middle class life.  The Government Girls created a strong legacy within their 
families and communities made possible by a change in their employment.  
Humble Beginnings 
Relegated to living in segregated and impoverished communities, the women defied 
conventional practice and refused to take jobs as domestic servants.  Even though the African 
American Government Girls experienced economic hardships (with the exception of one 
participant), their families placed a high premium on obtaining a college degree or advancing 
their education.  In an unconventional and bold move, the fathers of the Government Girls 
played a pivotal role changing the future of their daughters by insisting on raising their 
aspirations and level of educational attainment.    
In an era when the education of boys took precedence over girls, the fathers of the 
Government Girls encouraged their daughters to ignore boundaries to their success, and even 
leave their communities in search of better occupational opportunities.  Fortified by a strong 
academic foundation in high school, the Government Girls possessed the needed academic 
talents and marketable skills necessary to pass the government-administered civil service test.  
Each received an appointment to work in the federal government and each supported the war 
effort.  In just one generation, they changed their economic and social status through civil service 
employment. 
 Ann Randall, Evelyn Long, Ruby Garrard Woodson, Edith Brinn, and Emma McKinney, 
found government employment afforded them the opportunity to step away from a life of poverty 
and step into the middle class.  The lack of economic resources and opportunities coupled with 
the shortage of war workers opened the window for the African American Government Girls to 
seek and obtain previously unattainable employment opportunities.   
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Unlike their mothers and grandmothers who worked as domestics, earning steady and 
predictable wages signaled a new era in the economic emancipation for the African American 
Government Girls.  Receiving their first paycheck served as a significant rite of passage for each 
participant, and paid employment set the stage for previously unimagined opportunities.  This 
financial emancipation gave the women greater power to control their destiny.  They bought 
homes and left unhappy marriages because the economic resources allowed them to make 
choices typically unavailable to women living during this period in history.    
In Anne Randall’s case, earning a living wage independent of her abusive husband paved 
the road for her to leave a violent relationship permanently.  Other participants shared a sense of 
freedom, which ranged from the ability to acquire a professional wardrobe from high-end 
Washington, D.C. establishments to becoming equal partners in making significant purchases 
(e.g., home ownership).  Long-term money management and the ability to control their earnings 
enabled participants to further their academic dreams of completing post-secondary training and 
earning advanced educational degrees.  They joined culturally elite organizations, such as 
fraternities or sororities, and later sent their children to college.   
Armed with a strong intellectual curiosity, a desire to learn, and the determination to 
succeed, the African American Government Girls entered the workforce and succeeded despite 
the challenges of living and working in a racist society.  The women discovered they would need 
more than confidence and grit to survive in an unwelcoming workplace – they needed strategy 
and perseverance.  
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Black Feminist Thought 
Resisting Dominant Narratives 
  Black Feminist Thought (BFT) as described by Collins (1990) serves as an overarching 
theme for this research.  Collins (1990) argued, “The context in which African-American 
women’s ideas are nurtured or suppressed matters” (p. 234).  The knowledge gained from their 
experience living and working in a racist and sexist society allows women of color to interpret 
and resist the dominant narratives oppressing them.  
Few et al. (2003) explained the complexity of BFT “as a field of inquiry that emerged 
from both feminist and critical race theories.  Black Feminist Thought validates the experiences 
of Black Women in the creation of knowledge” (p. 206).  The common theme of overt racism 
and sexism during their government employment uniquely linked the participants.  The 
narratives of these African American Government Girls I interviewed reveal how gender, race, 
and social-economic status affected Black women during this period in history.  They used the 
knowledge gained from living in a racist and sexist society to adapt and survive under difficult 
workplace circumstances.  
The role of racial and gender expectations also emerged as dominant themes in the study. 
In an era of racial segregation, Ann Randall and Evelyn Long spoke of challenging pre-
conceived notions of their intellectual capabilities.  These women, who found themselves 
surrounded by hostile co-workers, quietly and intentionally interrupted racist behavior designed 
to suppress their potential.  As these women sharpened and refined their professional skills, they 
developed the confidence to defy the expectations of women of color during the war years.  All 
of the women spoke of surpassing low expectations of their employers and co-workers.  They 
out-performed their colleagues and learned to advocate for themselves.  For example, Evelyn 
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Long found the courage to ask for a raise and received a pay increase, discovering the power of 
self-advocacy.  
Facing racist attitudes during their childhood permeated the daily existence of these 
women.  The act of needing to step aside on a sidewalk as White citizens walked on the 
pavement remained etched in Evelyn Long’s mind.  Although she lived in an alley in the District 
of Columbia, her dream of becoming a fashion designer gave her the courage to seek 
employment at a small upscale dress shop.  The owner of the establishment failed to see past her 
color and potential by assigning her the task of sweeping the sidewalk.  Long possessed the 
appropriate credentials as a clerk, but racist behaviors revealed themselves on the second day on 
the job.  Evelyn refused to do the assigned task and sought employment with the federal 
government.  
Martha Winston’s privileged upbringing left her less familiar with segregation.  A 
stagnant position and lack of federal grade advancement at the Treasury Department and Bureau 
of Engraving proved to be an eye-opening experience for her.  Dictating who she ate lunch with 
as well as working under a hostile supervisor revealed the face of Jim Crow to Martha.  
Emma McKinney’s appointment as an EOC counselor placed her under the scrutiny of 
her immediate supervisor.  Emma recalled that whenever she began to investigate an EOC claim, 
her direct supervisor’s attitude and behavior became highly irregular and hostile.  Emma often 
found herself bombarded with questions about her whereabouts while she investigated a claim, 
something she assumed he did not ask her White co-workers.  Emma knew that under the law 
she did not need to reveal the nuances of her work while she worked on EOC claims. 
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Finding sources of empowerment and affirmation to cope with racism during the war 
years took on new meaning for the African American Government Girls.  Dalfuime (1968) 
described how the  
War crisis provided American Negroes with a unique opportunity to point out, for all to 
see, the difference between the American creed and practice.  The democratic ideology 
and rhetoric with which the war was fought stimulated a sense of hope and certainty in 
black Americans that the old race structure was destroyed forever. (p.106) 
 
Serving the government and its citizens exposed the contradiction in American beliefs and the 
fact of racism.  In listening to the narratives of each woman, I was struck by the courage and 
intentional choices they made as they encountered blatant racism in the workplace.  The presence 
of overt racism and micro-aggressions (Sue, Capodilupo, & Holder, 2007) became an everyday 
reality for African American Government Girls.  Daily and routine acts of racism dominated the 
early experiences as the women began their careers.  John Hope Franklin’s classic work, From 
Slavery to Freedom: A History of Negro Americans, explained how a change in policy changed a 
way of life for future government employees: 
In the United States of the early 1940s racism— legal and de facto—was a way of life.  It 
was only after years of protests and the threat of a march on Washington by A. Phillip 
Randolph, president of the Brotherhood of Sleeping Car Porters and Maids, that a 
reluctant Franklin Roosevelt in June 1941 signed the executive order establishing the Fair 
Employment Practice Committee.  Despite the executive order and the committee, 
fairness in employment did not exist in governmental and nongovernmental workplaces. 
(as cited in Putney, 1992, p.3) 
 
With every racist encounter, African American Government Girls tested their 
perseverance and confidence.  Ann Randall’s first-day experience working at the War Production 
Board tested her.  She heard the sounds of workmen erecting physical walls and watched White 
co-workers turn their backs to Black employees.  Ann said every encounter with others in a 
position of responsibility made her vulnerable to people who questioned her competency and 
right to exist.  Her encounters with Mr. Benson prior to her leaving for the NIH illustrated the 
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biases, aggressive behaviors, and pre-conceptions she endured under his supervision.  Mr. 
Benson’s deliberate action of “turning his back to her,” and telling someone, “He did not want to 
look at that N**er” at work,” left wounds created by overt acts of racism.  Ann’s aptitude in 
mastering complex mathematical equations and performing complex calculations subjected her 
to constant scrutiny while she worked for Mr. Benson at the Pentagon. 
Relying on lessons of survival from their elders and leaning on core family values, the 
Government Girls became steadfast in keeping their jobs, despite the existence of racism and 
sexism.  These incidents became symbolic markers, reminding Black women of the seemingly 
perpetual existence of Jim Crow.   
 Combating racist behaviors in order to keep a job became an art form for African 
American Government Girls.  Performance appraisals became critical tools in coping and 
resisting racial hostility and discrimination on the job.  When the job market shifted into periods 
of reduction in the workforce, Government Girls relied on excellent performance appraisals to 
save their positions.  Their solid work ethic protected them from losing a job.  Learning new 
skills on the job and demonstrating competency in their tasks, resulted in them becoming 
invaluable assets to their employers, overcoming some of the blatant racism and sexism existing 
in the workplace and society. 
The data also revealed a common denominator: the will needed to survive in a hostile and 
unwelcoming environment.  As participants recounted incidences of socially constructed rules 
about race and gender expectations, they described their survival and coping strategies.  They 
displayed strength, confidence, and courage in the face of adversity.  The Government Girls 
advocated for themselves by learning how to work within the system, and, also, to resist 
limitations imposed by supervisors and peers.  They created a counter-narrative by joining with 
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others, keeping their jobs, and advancing in the system.  Their success and increasing awareness 
of their circumstances and power helped them serve as early pioneers in the Civil Rights and the 
Women’s Movements of the 1960s.  Collins (1990) theorized the suppression of Black women’s 
ideas “has stimulated African-American women to create knowledge that empowers people to 
resist domination” (p.234).  Their stories and experiences helped them remain employed by the 
federal government, and in some cases, receive support from women’s organizations, finding 
mentors during times of adversity and friendships. 
Support from Women’s Organizations 
Established African American women’s organizations and sororities, newspapers, 
and periodicals offered guidance and support in how to survive in the new workplace (e.g. 
“Hold On To Your Jobs” Campaign; (DcWaMMB: National Park Service, Mary McLeod 
Bethune Council House NHS, and National Archives for Black Women’s History).  The 
Government Girls needed strategies to combat the obstacles of racism in the workplace.  
Campaigns to support African American workers offered practical strategies to counter 
oppressive work conditions.  Leaders in the African American community recognized the 
need to create systems to fortify the spirits and souls of young government workers.  For 
example, the National Council of Negro Women (NCNW) hosted employment clinics for 
African American Government Girls (DcWaMMB: National Park Service, Mary McLeod 
Bethune Council House NHS, and National Archives for Black Women's History).   
The employment clinics acted as a safety net for oppressed workers.  They 
received coaching, support, and tactical advice on combating racism in the workplace.  
Investing in the future of young Government Girls benefitted both individuals as well as 
the Black community at large.  In addition to employment clinics, government program 
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and policies supported the employment of Black women.  Faith communities and other 
social clubs helped African Americans reduce and counter the effects of workplace racism 
(DcWaMMB: National Park Service, Mary McLeod Bethune Council House NHS, and 
National Archives for Black Women's History).   
Finding Mentors during Times of Adversity and Uncertainty 
An unintended consequence of employing African American women in the federal 
government centered on networking to advance careers.  “Among organizational policies and 
practices that tend to block women’s achievement or stifle their desire to work in the existence of 
old-boys network, important informal networks of communication have grown up in and around 
male-dominated workplace”  (Hesse-Biber & Carter, 2005, p. 213).  Using this model, men 
usually thrive under the mentoring and coaching of the organization.  Conversely, women 
typically receive no support to achieve their goals and eventually fail to flourish in this type of 
organizational culture.  In specific incidences, some women accessed mentors to advance their 
careers.  Ann Randall and Edith Brinn benefitted from mentoring relationships.  These 
relationships helped them retain their employment status and increased their earning potential. 
 Social Mobility Theory 
The African American Government Girls in this study represent a segment of the 
population who worked for the U.S. federal government during World War II.  If not for the war 
years, the socially constructed expectations and practices based on race, class, and gender during 
this period would likely have prevented the occupational opportunities available to the 
Government Girls.  Their employment allowed them to advance into the middle class.  Each 
Government Girl in this study raised her socioeconomic status from a life of poverty to a middle 
class lifestyle in one generation.  Social mobility theory concerns the upward or downward 
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movement of individuals from one social class to another.  Cole and Omari (2003) argued that in 
the African American community, race, class, and gender affected opportunities to move into a 
higher social class because these identities combined to affect access to employment 
opportunities.  Uplift ideology is a component of social mobility theory.  Landry, Vanneman, and 
Cannon maintained that for the period between World War II and the Civil Rights era, Blacks 
leaned on the ideals of an “uplift ideology” (as cited in Omari & Cole, 2003, p.788).  The uplift 
ideology referred to the Black community’s adoption of respectable social behavior, such as 
attaining an education, attending church, and belonging to a church, to get ahead. 
Additionally, Cole and Omari (2003) identified another theme of class ideology within 
African American society:   
First, within the African American culture, there has been a great emphasis on self-
improvement and the importance of striving for achievement, both as an individual value, 
and as a strategy for advancing the race as a collective, both historically and in the 
present.  African Americans have [also] viewed education as the most respected and most 
effective mechanism for accomplishing the goal of upward mobility, the achievement of 
which challenges race-and class-based oppression. (p.790) 
 
Family members and mentors encouraged the Government Girls to pursue opportunities 
and advance their education, adopting the uplift ideology (Omari & Cole, 2003) to get ahead.  
The African American Government Girls spoke of returning to college as a way of self-
improvement and career advancement.  In turn, completing a degree or attending classes to 
enhance their skills on the job created new opportunities and changes in their identity from civil 
service workers to professionals and women in charge of their future.  Academic attainment 
increased their confidence and transformed the Government Girls into role models for their 
children and families.  The transformative powers of incremental wage increases, promotions, 
commendations, and home ownership created a sense of pride and accomplishment.   
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Essentially, paid employment interrupted the probability of another generation of 
poverty.  This new generation of women realized the unintended consequences of World War II, 
namely a rise in the socio-economic status for Black women.  Once Government Girls secured a 
position in the federal government and began to advance through the civil service grades, 
domestic service ceased to exist for them, and their descendants.    
Role of Government Programs 
Government employment provided opportunities previously unavailable to Black 
women.  African American Government Girls found employment opportunities and 
benefited from the protections available to them as civil servants due to federal policies 
and programs.  Government policies and programs served as a way to recruit skilled 
workers for the war effort.  For example, Edith Brinn lived in Puerto Rico and took 
advantage of a government program designed to employ Puerto Ricans on the mainland 
during the war.  She was one of many Puerto Rican workers affected by the government’s 
effort to meet labor shortages during the war.  Citizens on the small island of Puerto Rico 
also had access to the civil service test.  According to Colon (1998), a limited number of 
Puerto Ricans with marketable skills (e.g. bilingual, high school graduates, and those able 
to pass the federal civil service examination) found employment options on the mainland.  
Becoming bilingual would prove to be a valuable skill in the future of many Puerto Ricans 
(Whalen, 2005).  “During World War II, the War Manpower Commission (WMC), an 
agency of the federal government, recruited about 3,000 workers.  Initially skilled workers 
-1,030 - were sent in small groups” (Whalen, 2005, p. 29).  
Parenthetically, Puerto Rican women worked as domestic servants just as Black women 
in the United States served as domestics.  Hiring domestic workers from Puerto Rico occurred as 
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an intentional effort between the United States and the Department of Labor and the Office of the 
Governor.  Toto-Morn (2005) explained the reasons for the recruitment effort:  
The recruitment of unskilled Puerto Rican workers to the United States started in May 
1944 in response to labor shortages produced by World War II.  Although the exact 
number of Puerto Rican women recruited to do domestic work in Chicago is not known, 
in October 1946 an island newspaper, El Mundo, reported that an employment agency 
that hired a number of airplanes to transport over 100 female Puerto Rican domestic 
workers to the States. (p. 130) 
  
Edith escaped this route because she possessed the appropriate credentials and skills to meet the 
needs of the market.   
Employment Protection for Civil Servants 
Presidential mandates such as Executive Order 8802, established in 1941, served as tools 
for systemic change and the implementation of accountability measures.  This Executive Order 
forced the employers in the federal sector to examine, address, and change the treatment of 
women and people of color.  Although the presidential order was not routinely enforced, the 
African American Government Girls remained in civil service employment and survived a 
hostile and unwelcoming workplace environment.  Regardless of the political climate, civil 
service employees worked under the protection of a new federal employment law, which banned 
discrimination in the workplace. “Black women drew upon the idea of basic protection of civil 
rights outlined in the constitution and reiterated in the Four Freedoms by the federal government 
as a way of defining their citizenship” (Kimble, 2001, p. 416).  Due process and performance 
reviews protected their jobs.  Although many Black women worked in other jobs, such as 
domestic service or factory work, those in civil service jobs worked under the protection and 
security of the Civil Service Commission.  In effect, the Executive Order 8802 transformed the 
workplace environment for African American women (Krislov, 1967).   Additionally, obtaining 
a civil service position provided stability from unlawful discharge and discrimination on the job. 
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Once employed by the federal government, workers benefitted from the protections afforded to 
them as civil servants.  Access to systems such as human resources, the Department of Office 
Personnel Management, and belonging to the American Federation of Government Employees 
(AFGE) (i.e. collective bargaining unit of the federal government), ensured a certain level of 
security and order for the women.  While no system is foolproof, an infrastructure existed when 
employment matters arose. 
Summary 
Black Feminist Thought reveals how race, gender, and class combined to affect women. 
The confluence of these factors impacted the decisions to persevere during difficult or uncertain 
times.  As Black women, their narratives are framed by stories of discrimination and racism, 
uniquely validating their lived experiences.  Mentors nurtured their abilities and created 
opportunities for these women to excel in their careers.  These intentional acts of stewardship 
altered their career paths and thrust them into another sphere of existence.  
Social mobility theory explains advancement and evolution of a change in the social 
standing of an individual or generation.  Through education and opportunities, African American 
Government Girls transformed their social standing from lower income to middle class standing. 
In turn, some of their offspring used education to launch themselves into careers which moved 
them from middle class into the next social standing (e.g. upper-middle or upper class). 
As I listened to the Government Girls’ narratives, I wondered what separated these 
women from those who returned home after encountering racist and hostile work environments.  
A short six-paragraph article in the March 1942 edition of The Chicago Defender posed a similar 
question to readers and subscribers.  The article, “Girls Tired of Jim Crow, Quit D.C. Jobs,” 
(1942, Mar 28) substantiates similar accounts of racism experienced by the participants in my 
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study, including Ann Randall, Evelyn Long, and Martha Winston.  Some left, and others stayed 
enduring hostile work conditions to “hold on to their jobs!” 
Twelve years later, the Chicago Defender (1954) newspaper published another article 
with a similar theme noting the disappearance of African American Government Girls in 
Washington, D.C.  For African American women, getting and keeping their federal government 
jobs demanded perseverance and determination in order to retain their positions in the face of 
racist and sexist institutions.  Navigating negative cultural expectations and perceptions remained 
a common thread in my study.  As I interviewed the participants, I wondered what part of 
themselves they had to leave at the door once they arrived at work.  Even in this new 
millennium, Black professional women must still make a conscious decision regarding whether 
or not they must deny part of a valued identity to assimilate into a racist or sexist work 
environment.  
The lives of the Government Girls represent journeys out of domestic service and poverty 
to professional careers and middle class lives.  To contextualize these journeys, it is important to 
note the federal employment of the Government Girls occurred a decade before the Montgomery 
Bus Boycott (1955) and two decades before President Lyndon Baines Johnson signed the Civil 
Rights Act of 1964.  
The year 2015 marks the 150th anniversary of the abolition of slavery.  My research 
study uncovered an undocumented history of the African American Government Girls who were 
descendants of slaves and free men and women.  It is time for their unspoken and unrecorded 
stories to come out of the shadows of American history and take their rightful place on center 
stage. In the last chapter, I summarize my findings, and then describe the implications of my 
study and recommendations for further research.   
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CHAPTER TEN 
SIGNIFICANT FINDINGS, IMPLICATIONS, AND RECOMMENDATIONS FOR FURTHER 
RESEARCH 
 
“So, let us not be blind to our differences — but let us also direct attention to our common 
interests and to the means by which those differences can be resolved. And if we cannot end now 
our differences, at least we can help make the world safe for diversity. For, in the final analysis, 
our most basic common link is that we all inhabit this small planet. We all breathe the same air. 
We all cherish our children’s future. And we are all mortal.” 
— President John Fitzgerald Kennedy  
        In this summary chapter I discuss the importance of conducting historical research to tell 
the untold stories of those left out of American history, focusing on the African American 
Government Girls.  I also identify the significant findings in my study and discuss the 
implications of these finding for research and practice.  Finally, I recommend future studies for 
consideration by scholars interested in conducting historical research or examining how 
government programs during wartime changed the future of Women of Color in history.  
Telling the Stories of the African American Government Girls 
I am the daughter of Edith Brinn Wharton, one of the participants described in my 
research study.  For many years, my mother remained an enigma to me.  I knew about her 
personal story, but lacked the larger picture of the events surrounding her government service 
during WWII.  This research study enabled me to see the conditions working against her success 
during a period of rampant racism and sexism, and to admire her accomplishments in spite of 
these conditions.  I grew to appreciate the resilience needed by my mother and other women 
living during this period in history.  They challenged stereotypes, and “kept their jobs,” earning 
promotions in the federal system and changing their lives and the lives of the families they 
created. 
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Conducting a historical research study like this has more than one aim.  Certainly my 
goal involved correcting the inaccurate, distorted, and/or absent narratives of marginalized 
people, namely the African American Government Girls.  Using a feminist lens to conduct 
historical research provided a framework for giving voice and legitimacy to the lived experiences 
of African American women.  My historical case study contributes to American history by 
uncovering the story of African American Government Girls and ensuring their place in history 
by establishing a scholarly study of their experiences.   
To tell a story beyond one passed down from one family to the next, requires scholarship, 
using established methods of research.  I examined documents, conducted interviews with the 
Government Girls, and/or their descendants, and made a commitment to the participants to tell 
their story, not yet found in textbooks.  For example, United States textbooks commonly feature 
African American women’s experiences in World War II as domestic servants and blue-collar 
workers.  And, only recently has the military service of African American women surfaced in 
scholarly research.   
   After listening to the narratives of each participant, I became more convinced of the 
need to preserve their stories.  My goal involved writing the story of the African American 
Government Girls into the pages of history.  These unsung heroes of World War II and the Civil 
Rights Movement must come out of the margins of society and into the pages of American 
history through scholarly research. 
 Historians and feminist scholars must produce a more accurate narrative of the multi-
dimensional life experiences of African American women.  Conducting historical research 
allows their stories to be recorded and preserved for future generations. Scholars and researchers 
must be encouraged and supported to conduct this type of research as a unique contribution to 
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producing a more complete social history of the United States.  The major contribution of my 
study concerns the documentation of the African American Government Girls’ experiences in a 
scholarly record.  I also analyzed my findings regarding the effects working for the federal 
government had on the African American Government Girls’ lives and the legacy affecting their 
families over two generations.  I briefly summarize these findings and discuss the implications of 
my study regarding the changes in their socioeconomic status and identity.  
Changes in Socioeconomic Status  
      The significant findings emerging from my analysis concerned changes in socioeconomic 
status (a rise to middle class life in one generation), and the emergence of a new self-identity 
based on the professional success of the Government Girls (see Figure 10.1).  As the 
Government Girls attained additional academic credentials and acquired technical skills on the 
job, they learned how to navigate the federal employment system, to earn promotions, and to 
benefit from steady employment.  De jure discrimination and segregation, (i.e. the sanction of 
law and policy), directly impacted the ability of African Americans to ascend on the social 
ladder.  
American society institutionalized the practice of training young Black girls to become 
domestics.  Choosing to become civil service employees interrupted the powerful and dynamic 
economic institution of domestic service for this generation of women.  According to Chafe  
(1972), clerical work served as a "second emancipation" for Black women.  Breaking into this 
formally White-dominated profession paved the way to interrupt the cycle of domestic work.    
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Figure 10.1  This figure illustrates the  Changes in Socio-Economic Status.   
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Long before the second wave of the Women’s Liberation Movement, Evelyn Long, Edith 
Brinn, Ann Randall, Emma McKinney, Martha Winston, and Ruby Garrard Woodson, became 
equal partners in making financial decisions in their relationships and marriages.  Applying for 
loans through the Federal Employee’s credit unions, translated into purchasing first homes, 
buying cars, and financing the education of their children.  Providing relatives with the financial 
resources to come to America became part of Edith’s philanthropic mission in life.  She routinely 
sent money to her single sisters in Puerto Rico and then visited them in New York City as they 
settled into their careers.  The African American women in this study helped a new generation of 
scholars to achieve their goals due to their acts of generosity and humility.  Rising from humble 
beginnings to attaining their definition of the American dream fed their families and their souls. 
As these African American Government Girls returned to school to receive advanced 
degrees, they became role models for their children.  The offspring of these women followed in 
their mothers’ footsteps by seeking advanced degrees.  Ruby Garrard Woodson departed from 
federal employment to become a secondary high school teacher and later founded the Cromwell 
Academy.  Ann Randall fulfilled her father’s dream of attending college.  Ann graduated from 
American University in Washington, D.C., which enhanced her ability to use her aptitude in 
mathematics to calculate complex statistical equations while working in the Department of 
Human Aging at the National Institute of Health.  Ann later enrolled in graduate school and was 
two classes short of receiving her master’s degree.  Edith Brinn enrolled at Kennedy-King, Jr. 
College, majored in Spanish and Bilingual Education, and graduated with honors.  Edith later 
graduated from Roosevelt University’s para-legal certification program.  
Emma McKinney, Martha Winston, and Evelyn Long did not seek post-secondary 
degrees; however, they enrolled in classes offered by their respective federal agencies.  The 
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additional certification and training related to their job sharpened their skills, made them more 
marketable, and advanced their careers.  
            Setting goals for high academic achievement became the standard for the children of the 
Government Girls.  Failure or mediocrity resided in someone else’s backyard.  Martha Winston’s 
son dreamed of attending and graduating from a distinguished art school in Ohio.  Martha 
nurtured and financed his aspirations to become an artist.  Today, her son’s artistic endeavors are 
renowned around the world.  Ann Randall’s daughters received master’s degrees from 
prestigious universities, and became recognized leaders in their chosen fields.  The daughters of 
Emma McKinney also earned bachelor’s degrees.  Ruby Garrard Woodson’s son, Bill is 
currently a doctoral candidate in one of the state universities in Minnesota.  Three of Edith 
Brinn’s children earned bachelors and masters’ degrees.  It is interesting to note that none of the 
children of the African American Government Girls selected federal employment as a vocational 
choice.  The government employment gave the families of the Government Girls a start, but they 
choose their own path.   
          The six women in this study entered the world of Civil Service as young adults.  Two of the 
women entered adulthood many miles away from their family, while others matured under difficult 
personal circumstances.  Regardless of the manner in which they achieved adulthood, they evolved 
and matured into strong, independent, self-sufficient, courageous, and reflective women. 
Evolution and Transformation of a New Self Identity  
Self-Determination and Self-Advocacy 
            I discovered an interesting pattern in the transformation and evolution of their self-
identities as African American Government Girls settled into their civil services careers         
(Fig. 10.2).  Arriving in a city with no social networking infrastructure, these women forged a 
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path to survive in a new social soil.  Edith Brinn and Ruby Garrard Woodson, lived in the 
segregated dormitories of Midway Hall and Slowe Hall, and the friendship made there served as 
a safety net for their transition into adulthood.  Interactions with the other women in Midway 
Hall helped Edith become acculturated into American society.  Edith sharpened her 
conversational English skills and learned many of the nuances of living and working in 
Washington, D.C.  Developing friendships with other single women in the dormitory helped 
Edith learn how to navigate a new world.  Edith met Marge Baxter, a young woman from North 
Carolina, while living at Slowe Hall.  Their friendship endured over the years; Marge stood as 
Edith’s bridesmaid as she exchanged vows with Donald Wharton at Howard University’s Rankin 
Chapel in 1953, and, years later, in 1980, Marge sat next to Edith at her husband Donald’s 
funeral.  
          Self-determination and self-advocacy worked in Ann Randall’s favor when she made the 
decision to leave an abusive marriage.  Earning a respectable living wage enabled Ann to 
develop autonomy and independence.  Asking for and receiving wage increases as a result of her 
performance at the Rural Electrification Agency (REA) enabled Evelyn Long to move up the 
federal civil service ladder.  Emma McKinney used justice and fairness, two principles that 
guided her life, and, the power of self-advocacy to represent civil servants filing discrimination 
claims with the Veteran’s Administration.  
       Two participants reported, finding mentors enabled them to navigate through the 
bureaucracy and hidden land mines of the federal government.  Mentors recognized their 
intellectual potential and encouraged the participants to push past socially constructed barriers. 
Earning post-secondary degrees or taking advanced technical classes provided the participants 
with long-term job security.  Defying gender and racial stereotypes while expanding their 
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knowledge base, essentially leveraged their earning power, paving the way for their entry into 
the middle class.  Mentoring altered the destiny of their lives and affected the career choices of 
their children.   
As the surviving African American Government Girls reflected on their lived 
experiences, they were surprised that anyone would be interested in their narratives.  Excitement 
grew as their words became text on a paper.  I believe by recounting their lives, each woman 
engaged in a time of solemn introspection.  One participant expressed amazement when referred 
to as a “foot soldier” or hero in the early years of the Civil Rights movement.  She acknowledged 
the power of prayer as she witnessed the Montgomery bus boycott and heard a young Martin 
Luther King, Jr. speak at her church in Washington, D.C.  
 By examining their roles in American history, Ann Randall, Evelyn Long, Emma 
McKinney, and Martha Winston, collectively shared a strong belief in the following tenet: “If I 
am standing tall, I stand on the shoulders of my Mother and aunts, who worked tirelessly for 
others and still managed to have the energy to care for me.”  Filled with a sense of humility, all 
living participants shared a common belief they lived ordinary and fulfilled lives.  All expressed 
an abiding faith in God.  They recognized His presence and power in their journey.  In reflecting 
on their lives, all participants expressed their appreciation for being alive to see the election of 
the nation’s first African-American president, Barack Obama.  Collectively, Ann, Evelyn, 
Martha, and Emma remain grounded in ensuring that their legacy serves as an inspiration to the 
next generation.                     
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Figure 10.2 Evolution of a New Identity.  This figure illustrates the evolution of a new identity 
for African American Government Girls. 
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Implications 
     The findings related to this study fundamentally reveal the importance of educating students 
to become capable human beings with access to rigorous coursework in order to advance their 
talents and goals.  There remains a need for policy makers and educators to implement pragmatic 
and innovative academic and vocational programs for disadvantaged students.  We must work to 
reverse the trend of generational poverty and low graduation rates for students stuck without an 
opportunity to advance their education and professional careers.  I recommend investment in 
programs and practices for early intervention to ensure students gain the knowledge and skills 
needed to make choices in their lives.   
  Investing and educating children living in poverty must be a priority for policy makers 
and educators.  For the women in this research study, education served as the vehicle for 
interrupting the cycle of poverty.  Each African American Government Girl graduated from high 
school with marketable skills and a solid liberal arts background.  When the opportunity for 
employment became available to them, they seized the chance and entered the job market.  
According to Katz (2015), America must begin to invest in the lives and future of children, 
especially those born in poverty:  
We all want our children to be successful.  Unfortunately, for many lower-income 
children in the United States there is little likelihood of someday reaching the middle 
class.  Our country’s level of social mobility has remained stagnant for decades, and on 
many measures, we lag far behind our European peers.  New research from Stanford 
University has shown that our situation may be even worse than previously understood.  
Clearly, we must improve the rate at which children born into low-income families are 
able to make it into the middle class.  How should we do this?  One of the most effective 
ways would be to “intervene early and often,” and devote more resources to programs for 
young children.  The federal government currently provides around 40 percent of total 
public outlays in programs for children.  But political dysfunction in Washington and 
long-term federal budgetary trends are making it increasingly clear that state and local 
governments will bear greater responsibility for investments in children in the near 
future. (2015, October 29)   
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      The most compelling argument for investing in the education of women finds its roots in 
this dissertation.  Women and children, especially those individuals living in poverty, must have 
access to equitable educational opportunities.  Children, especially girls and women living in 
poverty, must acquire twenty-first century skills to compete with their peers.  Walser (2008) 
described 21st century skills as critical thinking, problem solving, collaboration, written and oral 
communication, creativity, self-direction, leadership, adaptability, responsibility, and global 
awareness.  The African American Government Girls possessed the necessary and relevant skills 
to compete for and win an appointment for service in the federal government.  Being ready to 
match the employment needs for this millennium must be a priority for everyone. 
The women who traveled from the South during the Great Migration encountered a new 
and different culture.  Conditions in Washington, D.C. demonstrated the city was unprepared to 
meet their needs. The city as well as the federal government did not have an infrastructure to 
assist the women as they adjusted to a new environment (Gueli, 2006).   
      Today, a similar situation occurs when new immigrants from East Africa, Southeast Asia, 
and Eastern European countries enter this country.  In recent years, the intense debate on 
immigration raises the question about the benefits and impact of immigrants on America’s 
workforce.  The conversation about immigration often engenders micro-aggressive comments 
and misconceptions about immigrants.   
A 2010 Hamilton Project policy briefly outlined the benefits of welcoming and 
employing recent immigrants.  Immigrants now comprise more than 12 percent of the American 
population, according to recent estimates, approaching levels not seen since the early 20th 
century (Greenstone and Looney, 2010).  Greenstone and Looney (2010) described the 
composition of the immigrant population coming to the United States: 
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Immigrants are both better and worse educated than U.S.-born citizens. At one end of the 
spectrum, more than 11 percent of foreign-born workers have advanced degrees—
slightly above the fraction of Americans with post-college degrees.  Even more striking, 
more than 1.9 percent of immigrants have PhDs, almost twice the share of U.S.-born 
citizens with doctorates (1.1 percent).   
At the other end of the spectrum, however, immigrants are much more likely than U.S.-
born citizens to have less than a high school education.  Roughly 30 percent of 
immigrants lack a high school diploma, nearly four times the figure for U.S.-born 
citizens. (p.6)  
      As new immigrant women enter a diverse workforce in America, I believe there must be 
an intentional effort to inculcate them into the culture of work.  The women may arrive with 
marketable skills and full academic credentials from their country of origin but may not have the 
language skills or the ability to navigate a new culture.  These factors may cause them to be 
marginalized, isolated, and under employed.  My central message: ensure everyone, particularly 
those challenged by generational poverty, has an opportunity to experience a great education and 
succeed.  Education served the Government Girls, and allowed them opportunities to live 
fulfilling lives. 
An unintended consequence occurred when African American women entered the 
workforce and became white-collar workers.  This deliberate, intentional, and transformative act 
served as silent defiance to a system immersed in institutional sexism and racism.  Remaining in 
federal employment served as the catalyst in climbing up the socio-economic social ladder.  As 
an African American scholar and educator in the twenty-first century, it is impossible for me to 
ignore the persistent trend of disproportional economic opportunities afforded to African 
American women.  Although legislative safeguards exist to ensure equity, African American 
women continue to lag behind in social mobility.  Despite the gains from the Women’s and Civil 
Rights Movements, the gap in income/wealth, health, and education continues to exist for a 
significant number of African American women. 
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My generation continues to miss opportunities, afforded by the advent of social media 
and technology, to reach a new generation of young women who have lost their way.  These 
women, struggling to navigate in the digital age, are in need of a strong dose of mentoring and 
guidance.  I question my generation’s ability or willingness to come to the rescue or to aid other 
women who lack the tools to combat institutional roadblocks.  Flexing political muscle to impact 
policy changes in our communities must be the next pragmatic step in addressing the socio-
economic disparities used to suppress another generation.  In this era of political correctness, I 
often wonder if my generation is afraid to speak the truth because of the risk of retaliation and 
backlash from mainstream America.  I believe as we advance up the ladder of social mobility, it 
becomes a moral imperative to reach back and assist those who metaphorically are hanging on 
by the skin of their teeth.  I question if our rise in social mobility causes us to lose our authentic 
voice in challenging the status quo.  For many of us whose parents endured blatant acts of racism 
and sexism, delayed pursing their personal dreams, and sacrificed their pride in order to ensure 
that we had access to middle-class opportunities, it appears we have managed to develop a case 
of “social-strata amnesia.”  We routinely fail to teach our children about the struggles their 
ancestors encountered.  We over-indulge our children with the latest technological gadgets and 
other trend-setting incidentals.  Our need to maintain our middle-class status thus places us in a 
precarious position of raising our offspring via remote control or over-scheduling them in extra-
curricular activities.  As a result, many of our children dismiss the concept of delayed self-
gratification.  In essence, this transfer of new wealth from one generation to another without 
benefit of hard work sets a false achievement for our children. 
 Our naiveté and amnesia also extends into the academic arena when we believe that 
school systems teach students the important aspects of Black history.  With the emphasis on 
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improving reading and math test scores, teaching and integrating social studies and civics into 
the curriculum are often afterthoughts.  Black history often is taught only in February with a 
heavy emphasis on slavery in America and the Civil Rights Movement (e.g. Montgomery bus 
boycott, and Dr. Martin Luther King’s I Have a Dream speech.).  Consequently, students leave 
elementary and secondary school with a limited exposure to Black History.  Their knowledge of 
the Movement remains encapsulated in the slave trade and the memorization of two or three 
household names of the Civil Rights era.  As the millennials embark on addressing the social 
justice issues of the twenty-first century, they must understand the fundamental values and tenets 
of the Movement.  It is now time for this generation to dig deeper into Dalfiume’s (1968) 
contention of “the forgotten years” and understand how to effectively change policies in all 
sectors of American life.  I firmly believe with strategic and intentional legislation combined 
with lessons learned from powerful organizations such as the Southern Poverty Law Center, this 
generation can move forward in eradicating the injustices continuing to plague this nation.   
My passion for learning and engaging in civil rights erupted during the spring of 1968 
when Dr. Martin Luther King, Jr. was assassinated in Memphis, Tennessee.  As a fourth grade 
student, I watched the School Sisters of Notre Dame at St. Leo School abruptly change their 
canon and pay attention to the need to teach Black students about Black history.  As the angry 
Black citizens responded to Dr. King's death by looting and rioting, the Catholic nuns became 
anxious.  They wondered if the lawlessness, just sixteen blocks away, would reach the doorsteps 
of the convent.  The demographics of the south side neighborhood and school had already begun 
to shift dramatically.  The civil unrest occurring throughout Chicago's west and south side could 
not be ignored.  I believe the nuns and priests of the parish read the tealeaves and knew a change 
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needed to occur.  In the fall of 1968, change came to St. Leo School when four Black teachers, 
hired by the Archdiocese of Chicago, began their teaching careers.    
The students at St. Leo Grammar School, with the integration of the teaching staff, 
received a loading dose of reality from a young married Black couple whose recent migration 
from Georgia brought to life the meaning of the Civil Rights struggle.  A handsome Mervin 
Johnson and his beautiful, petite wife Emily immediately taught us the freedom songs 
and messages of the movement.  In essence, this vibrant team sprang into action by educating us 
about the early martyrs of the Civil Rights movement and Black history.  Under their tutelage, 
we learned about abolitionists, Reconstruction and the Harlem Renaissance.  Mervin and Emily 
Johnson moved us beyond slave narratives and filled our minds with positive stories of Black 
inventors, artists, scientists, and entrepreneurs.  Once we learned about our history, our self-
image of who we were and whom we belonged to changed forever. 
I believe the torch is now handed to me.  I take full responsibility for teaching a new 
audience about the contributions of African American Government Girls.  This dissertation now 
creates a platform for a new generation to expand their knowledge of African American 
Government Girls.  This will be my contribution to educating a new generation of students and 
scholars about the untold narratives of these women. 
Recommendations for Future Research 
      Uncovering the unspoken narratives of African American Government Girls marks 
another chapter in women’s history and African American history.  Time is running out to 
capture the remaining stories of other women who worked for the federal government during 
World War II and the Korean Conflict.  More historical research must document the narratives of 
the African American Government Girls.  More scholars should conduct studies to capture the 
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contributions of diverse Americans.  There should be further research including interviews with 
the African American Government Girls whose descendants may be able to share stories in order 
to gain a better understanding of their legacy. 
             This poem, Remember Me, captures the transformation of women with a rhetorical 
question.  The universal themes of loss, forgiveness, redemption, growth, and self-acceptance 
construct a metaphorical and symbolic portrait of African American Government Girls in this 
study.  Their collective passage from humble beginnings into womanhood creates a bridge for a 
new generation to learn from what had been their absent narratives. 
Remember me?  
I am the girl  
with the dark skin  
whose shoes are thin  
 I am the girl  
with the rotted teeth  
I am the girl  
with the wounded eye  
and the melted ear.    
I am the girl  
holding their babies  
cooking their meals  
sweeping their yards  
washing their clothes  
Dark and rotting  
and wounded, wounded.  
 
I would give  
to the human race  
only hope.  
 
I am the woman  
with the blessed  
dark skin  
I am the woman  
with teeth repaired  
I am the woman  
with the healing eye  
the ear that hears.  
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I am the woman: Dark,  
repaired, healed  
Listening to you.  
 
I would give  
to the human race  
only hope.  
 
 
I am the woman  
offering two flowers  
whose roots  
are twin  
 
Justice and Hope  
Hope and Justice  
 
Let us begin. 
 
—Alice Walker (1984) 
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Appendix A 
Research Letter of Invitation to Individuals 
 
 
Research Title:  Government Girls: Survival of the Fittest       
IRB Number: 555673-1 Researcher:  Aura Wharton-Beck 
[DATE] 
Dear [Potential Participant]: 
 
I am currently a doctoral student in the Leadership Policy and Administration Department 
at the University of St. Thomas.  Under the guidance of Dr. Sarah J. Noonan, my 
dissertation chair and advisor, I am conducting a study on African American women who 
served as white-collar workers in the United States federal government during World 
War II. 
 
Through this research project, I hope to understand the experiences of single African 
American women (Government Girls) involved in the mass migration to Washington, 
D.C. during World War II, and the effect of their experiences on family members over 
two generations.  I plan to describe the experiences of African American women working 
alongside their White peers in an era of segregation.  My study will contribute to 
academic research by relating the untold stories of African American Government Girls 
during WWII, and may also contribute to the literature on the early history of the Civil 
Rights Movement and the legacy of Government Girls on their families and communities. 
 
Current academic literature inadequately addresses the experience of African American 
Government Girls who lived and worked as U.S. civil servants from the early 1940s.  I 
am inviting you to participate in this study.  By participating in this research project, you 
have the opportunity to contribute to the historical record and knowledge base about the 
actual experience of African American Government Girls.  Your participation is 
completely voluntary.   
 
Through an audio-taped interview and/or videotaped interview, I hope to address the 
following research questions:  What is the accurate historical record of African American 
Government Girls employed by the federal government during World War II?  What is 
the economic and social mobility legacy of African American Government Girls and their 
families through their lived experiences during World War II? 
 
To assist with understanding the expectations for participating in this study, I have 
outlined the general expectations below: 
 Commitment to an audio-taped interview which will last between 1-2 hours in 
length (any follow-up may require additional time, 
 Commitment between August 2014-February 2015 
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After the audiotaped and/or videotaped interviews are transcribed, you will have an 
opportunity to review the transcripts and my interpretations of the information prior to 
submission of the final draft of my study. This will ensure that I have accurately 
represented your comments as well as to correct any direct quotes.  This draft will also be 
reviewed by the members of my dissertation committee prior to final publication.  It is 
also possible that parts of this research study may appear in educational publications 
and/or related presentations. 
The types of records I will create include audio recordings, videotaped transcripts, and 
master lists. These records will be stored in a locked file cabinet in my home office. I will 
have access to these records up to one year after the study has been completed. Tape 
recordings will be erased one year after the study has been completed. 
If you accept this invitation to participate in this research study, please complete and 
return the consent form in the enclosed self-addressed stamped envelope no later than 
August 31, 2014.  For your convenience, I will also email the letter of invitation as well 
as the consent form.  Due to the small sample size of the representative group, I will 
make follow up calls to determine your interest in participating in the study. 
 
Confidentiality will be maintained throughout the process. The records of this study will 
be kept confidential.  In any sort of report I publish, I will not include information that will 
make it possible to identify you in any way. The types of records I will create include 
recorded interviews, written transcripts of these interviews, and an analysis of these 
interviews. The data will be stored in my possession on my computer and I will have sole 
access to the originals.  The records will be deleted at the completion of my doctoral 
research on this topic.  
 
If you have additional questions regarding your participation in this study, please feel free 
to contact the IRB at 651-962-6038. 
  
I hope you will agree to participate to creating a historically accurate account of the lived 
experiences of African American Government Girls. As the daughter of an African 
American Government Girl, I recognize the importance of recording and preserving the 
history of these early pioneers of the Civil Rights and Women’s Liberation Movement.  
Thank you in advance for your support and consideration.  I look forward to hearing from 
you no later than August 31, 2014. 
Sincerely, 
 
 
Aura Wharton-Beck 
Doctoral Candidate, University of St. Thomas 
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APPENDIX B 
CONSENT FORM  
UNIVERSITY OF ST .  THOMAS  
 
[Government Girls: Survival of the Fittest] 
[555673-1] 
 
I am conducting a study about the lived experiences of African American women 
employed by the United States government during World War II. I invite you to 
participate in this research. You were selected as a possible participant because your 
professional career and life experience closely mirrors the subjects of my study, or the 
professional career and life experience of your relatives/acquaintances closely mirrors the 
subjects of my study. Please read this form and ask any questions you may have before 
agreeing to be in the study. 
 
This study is being conducted by: Aura Wharton-Beck, graduate student at the University 
of St. Thomas, under the guidance and direction of Dr. Sarah J. Noonan, my dissertation 
chair and advisor, in the Leadership Policy and Administration Department at the 
University of St. Thomas, St. Paul, Minnesota. 
 
Background Information: 
 
The purpose of my study is to uncover the absent narratives of African American women 
who lived and worked in white-collar jobs during World War II. The absence of these 
narratives is not particularly surprising since African American women received little 
attention from the federal government at the time. There is limited research on women who 
migrated to work in various federal agencies in Washington, D.C. I plan to analyze the 
economic and social mobility legacy of African American Government Girls and their 
families as a result of their work during WWII. The direct benefits you will receive for 
participating are that you will contribute to the body of knowledge and scholarship related 
to this topic. Your or your relative’s/acquaintance’s lived experiences will provide future 
generations with examples of how you navigated and survived working in a racially 
isolated environment. 
 
Procedures: 
 
If you agree to be in this study, I will ask you to do the following things: participate in a 
one-hour audiotaped interview and/or videotaped interview. You will not be asked to 
provide names of your past employer or specific individuals. We will meet in a location 
that suits your convenience.   
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Risks and Benefits of Being in the Study: 
 
There is a risk of emotional upset because I will be probing your employment experiences 
and it is possible that a former supervisor will recognize himself or herself in the published 
study. There are no direct benefits to you for participating. 
 
Compensation: None 
 
Confidentiality: 
The records of this study will be kept confidential. In any sort of report I publish, I will not 
include information that will make it possible to identify you in any way.  The types of 
records I will create include all data collected for this research project will be stored in a 
locked file in my home study. All archival photos collected will be scanned and stored on 
an external hard drive. This external hard drive will have a secure password for access. The 
types of records I will create include audio recordings, transcripts, and master lists. These 
records will be stored in a locked file cabinet in my home office.  
 
I will have access to these records indefinitely after the study has been completed.  
 
Audio and/or videotape recordings may be retained indefinitely after the study has been 
completed.  A professional videographer will film your re-collections of your work history. 
You may choose not to have your face or likeness videotaped.  You may opt for just your 
voice to be included in the videotaped interview. 
 
If you agree to be in this study, I will ask you to do the following things: answering in 
your own words questions in a semi-structured interview that allows for divergence from 
the prepared script. I will record the interviews and transcribe them at a later time. I will 
take notes during the interview if necessary. I will keep your name and identity 
confidential by using pseudonyms for any names you use and events or anything else that 
might identify you. I will make your identity private prior to allowing anyone else access 
to the interview, including a transcriptionist. I will keep copies of your interviews in a 
secure storage location. They will be analyzed along with other interviews and data, 
coded and categorized for use in my dissertation. 
 
I will keep the consent forms in a locked file cabinet in my home office for three years 
following the completion of my project. 
 
Use and Collection of Archival Photos:  
 
If you have archival photos related to this study and would like to have these documents 
scanned and used as a part of this research study, you will be asked to sign a release form. 
All original archival photos will be scanned and returned to you. All archival photos will 
be scanned with a portable scanner in your presence.  
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Voluntary Nature of the Study: 
 
Your participation in this study is entirely voluntary. Your decision whether or not to 
participate will not affect your current or future relations with the University of St. Thomas. 
If you decide to participate, you are free to withdraw at any time up to and until February 
27, 2016. You may withdraw during the interview by stating to me that you no longer want 
to participate, or at any time later until February 27, 2016 by contacting me verbally at 612-
978-7965 or in writing at anwhartonbec@stthomas.edu, or by contacting the IRB office at 
651-962-6038. Should you decide to withdraw I will not use any data collected from you 
in the study. You are also free to skip any questions I may ask. 
  
Contacts and Questions 
 
My name is Aura Wharton-Beck. You may ask any questions you have now. If you have 
questions later, you may contact me at 612-978-7965 or Dr. Sarah Noonan, University of 
St. Thomas, my advisor and dissertation chair, 651-962-4897. You may also contact the 
University of St. Thomas Institutional Review Board at 651-962-6038 with any questions 
or concerns. 
 
You will be given a copy of this form to keep for your records. 
 
 
Statement of Consent: 
 
I have read the above information. I agree to be audio and/or videotaped during my 
interview. My questions have been answered to my satisfaction. I consent to participate in 
the study. I am at least 18 years of age.  
 
 
______________________________   ________________ 
Signature of Study Participant     Date 
 
 
______________________________________ 
Print Name of Study Participant  
 
 
______________________________   ________________ 
Signature of Researcher     Date 
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Appendix C 
 
        Interview Protocol 
 
Principal Investigator:  Aura Wharton-Beck 
Research Title:  Survival of the Fittest: Government Girls 
 
Historical questions  
1) Please share your story of how you were recruited to work for the federal 
government. 
2) How old were you when you applied for a civil service job in Washington, D.C.? 
3) What type of technical or secretarial training did you receive in secondary school? 
4) Please share your memories of you first few days, weeks, or months on the job? 
5) Do you recall any significant historical or current events during your employment 
during the war years? 
6) Can you describe any volunteer or social service work you were engaged in while 
living in Washington, D.C.? 
7) Can you describe any particular event(s), which made you want to work for the 
federal government during World War II? 
 
Occupational History of the Family 
1) Based on your family’s history in America, what were the occupations held by 
your family? 
2) How did your wife/mother apply to be a Government Girl? 
3) Based on your family’s work history, how was the decision to become a 
Government Girl handled by the immediate family? 
4) What was the family’s reaction of her decision to work in Washington, D.C.? 
5) What systems of support existed as she transitioned to a new life? 
Work and Social Life 
1) To the best of your knowledge and memory, can you recall and describe the 
working conditions encountered by you (your spouse/mother)? 
2) To the best of your knowledge and memory, how did your spouse/mother find 
housing once she arrived in D.C.? 
3) As an African American woman living and working during World War II, what 
were the rules of social engagement and behavior during the war years? 
4) How did you/your spouse/mother navigate the spoken and unspoken rules of 
segregation? 
5) Identify a situation that was particularly challenging for you as a Government 
Girl? How did you respond the situation?  What survival tools did you use to 
resolve the situation? 
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Generational Change 
1)     What affect did your mother’s choice to join the civil service during the war 
years have on your career choice? 
2)     Based on her work history and life in Washington, D.C., what life lessons 
did   she share with you? 
3)     How have those lessons shaped your life choices and career path? 
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Appendix D 
Demographic Data from Midway Hall 1946 Government Dormitory Yearbook 
  
      
Row Labels 
Count of 
City 
Count of 
State Percentage 
 
 
Alabama 12 12 4.86%   
Birmingham 4 4 1.62%   
Greensboro 1 1 0.40%   
Mobile 1 1 0.40%   
Montgomery 2 2 0.81%   
Selma 1 1 0.40%   
Sheffield  1 1 0.40%   
Tuscaloosa 2 2 0.81%   
Arkansas 2 2 0.81%   
Little Rock 2 2 0.81%   
Florida 1 1 0.40%   
Jacksonville 1 1 0.40%   
Georgia 15 15 6.07%   
Albany 1 1 0.40%   
Atlanta  10 10 4.05%   
Gainesville 1 1 0.40%   
Macon 1 1 0.40%   
Savannah 1 1 0.40%   
Valdosta 1 1 0.40%   
Illinois 15 15 6.07%   
Cairo 3 3 1.21%   
Chicago 5 5 2.02%   
Colp 1 1 0.40%   
East St. Louis 1 1 0.40%   
Jacksonville 2 2 0.81%   
Mound City 1 1 0.40%   
Mounds  1 1 0.40%   
Peoria 1 1 0.40%   
Indiana 2 2 0.81%   
Evansville 1 1 0.40%   
Gary 1 1 0.40%   
Iowa 1 1 0.40%   
Des Moines 1 1 0.40%   
Kansas 3 3 1.21%   
Arkansas City 1 1 0.40%   
Kansas City 1 1 0.40%   
Wichita 1 1 0.40%   
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Kentucky 6 6 2.43%   
Lexington 3 3 1.21%   
Louisville  2 2 0.81%   
Paducah  1 1 0.40%   
Louisiana 15 15 6.07%   
Alexandria 2 2 0.81%   
New Orleans 11 11 4.45%   
Shreveport 2 2 0.81%   
Maryland 4 4 1.62%   
Aberdeen 2 2 0.81%   
Baltimore 2 2 0.81%   
Massachusetts  3 3 1.21%   
Boston 2 2 0.81%   
Pittsfield 1 1 0.40%   
Michigan 10 10 4.05%   
Battle Creek 1 1 0.40%   
Detroit 8 8 3.24%   
Flint 1 1 0.40%   
Mississippi 3 3 1.21%   
Columbus 1 1 0.40%   
Hickory 1 1 0.40%   
Meridian 1 1 0.40%   
Missouri  8 8 3.24%   
Columbia 1 1 0.40%   
St. Louis 7 7 2.83%   
Nebraska 1 1 0.40%   
Omaha 1 1 0.40%   
New Jersey 6 6 2.43%   
Atlantic City 1 1 0.40%   
Cape May 1 1 0.40%   
Newark 1 1 0.40%   
Redbank 1 1 0.40%   
Trenton 2 2 0.81%   
New York 8 8 3.24%   
Bronx 1 1 0.40%   
Brooklyn 1 1 0.40%   
Ely 1 1 0.40%   
New York 4 4 1.62%   
Wallace 1 1 0.40%   
North Carolina 16 16 6.48%   
Asheville 1 1 0.40%   
Durham 1 1 0.40%   
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Goldsboro 1 1 0.40%   
Greensboro 1 1 0.40%   
Littleton 1 1 0.40%   
Oxford 2 2 0.81%   
Raleigh  1 1 0.40%   
Reidsville 1 1 0.40%   
Rocky Mount 1 1 0.40%   
Rutherfordton 1 1 0.40%   
Salisbury 1 1 0.40%   
Scotland Neck 1 1 0.40%   
Whiteville  1 1 0.40%   
Wilson 1 1 0.40%   
Winston-
Salem 1 1 0.40% 
 
 
Ohio 16 16 6.48%   
Cincinnati 6 6 2.43%   
Cleveland 2 2 0.81%   
Columbus 5 5 2.02%   
Steubenville 3 3 1.21%   
Oklahoma 5 5 2.02%   
Ardmore  1 1 0.40%   
Lawton 1 1 0.40%   
Muskogee 2 2 0.81%   
Tulsa 1 1 0.40%   
Pennsylvania  35 35 14.17%   
Beaver Falls 1 1 0.40%   
Canonsburg 1 1 0.40%   
Coatesville 1 1 0.40%   
Franklin 2 2 0.81%   
Meadville  1 1 0.40%   
Monessen  1 1 0.40%   
Philadelphia 5 5 2.02%   
Pittsburg 1 1 0.40%   
Pittsburgh 18 18 7.29%   
Pittsburgh  2 2 0.81%   
Sharon 1 1 0.40%   
Shenandoah 1 1 0.40%   
Puerto Rico  1 0.00%   
(blank)  1 0.00%   
Rhode Island 1 1 0.40%   
Providence 1 1 0.40%   
South Carolina 2 2 0.81%   
Greensville 1 1 0.40%   
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Union 1 1 0.40%   
Tennessee 14 14 5.67%   
Athens 1 1 0.40%   
Bristol 1 1 0.40%   
Chattanooga 6 6 2.43%   
Memphis  5 5 2.02%   
Nashville 1 1 0.40%   
Texas 14 14 5.67%   
Dallas 8 8 3.24%   
Houston 3 3 1.21%   
Mineral Wells 1 1 0.40%   
San Antonio 1 1 0.40%   
Tyler 1 1 0.40%   
Vermont 1 1 0.40%   
Raya 1 1 0.40%   
Virginia 21 21 8.50%   
Bornsburg 1 1 0.40%   
Bristol 1 1 0.40%   
Culpepper 1 1 0.40%   
Farmville 1 1 0.40%   
Hickory 1 1 0.40%   
Lynchburg 4 4 1.62%   
Manassas 1 1 0.40%   
Norfolk 1 1 0.40%   
Petersburg 1 1 0.40%   
Portsmouth 3 3 1.21%   
Richmond 1 1 0.40%   
Roanoke 2 2 0.81%   
Suffolk 1 1 0.40%   
Union 1 1 0.40%   
Winchester 1 1 0.40%   
West Virginia 7 7 2.83%   
Anawalt 1 1 0.40%   
Bluefield 1 1 0.40%   
Charleston 3 3 1.21%   
Charlestown 1 1 0.40%   
Logan 1 1 0.40%   
(blank)   0.00%   
(blank)   0.00%   
Grand Total 247 248 100.00%   
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[Text as published in The InTowner, Feb. 2004, “Scenes from the Past” page 12] 
 
Lucy Diggs Slowe Hall, Howard University, LeDroit Park 
 
Located in LeDroit Park on the edge of Howard University, the Lucy D. Slowe 
Hall at 3rd and U Streets, NW, was built in 1942 in a stripped-down Art Moderne 
architectural style. Both the building and who it is named after yield an interesting insight 
into the role of African-American women in Washington just before and during World 
War II. 
The building was built at a cost of $760,000, and officially opened in December 
of 1942 for the exclusive use of housing African-American government workers pouring 
into what was then a segregated city and in desperate need of affordable housing. At that 
time, Washington was experiencing a surge in population, mostly with women arriving to 
answer the call of the government needing to fill tens of thousands of positions to aid the 
war effort. Most African-American women, however, were not allowed to room in the 
city’s many temporary housing blocks built on the Mall, which were reserved for white 
workers only. 
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When it was built, Slowe Hall was designed to accommodate 277 single rooms, 
which rented for $7 per week, and 22 double rooms, which rented for between $6 and 
$6.50 per week. One bathroom was provided for every four rooms, along with a large 
lounge, several card rooms, a cafeteria, and a snack bar on the ground floor. It was 
managed by W. Spurgeon Burke upon its opening. 
Controversy erupted a year later, however, when it was discovered that Slowe 
Hall was only 50 percent occupied, despite the crowded conditions and long waiting lists 
of many of the city’s other rooming facilities. It turns out that only 15 percent of the 160 
occupants in January of 1943 had been referred to the Slowe by the government agencies 
that had hired them. Most learned of the accommodations by way of the Traveler’s Aid 
booth at Union Station, or from black taxi drivers.   
Girls that were eligible for living at Slowe Hall had to be in Washington for less 
than a year prior to signing a lease or other agreement for government-constructed living 
quarters. It was noted in the Defense Housing News in January of 1943 that Maj. Ina 
MacFadden was a resident, the only Washington recruiting officer for the African-
American contingent of the Women’s Auxiliary Army Corp’s (WAACS), an enlisted 
company of women, both black and white, whose ranks eventually numbered over 
150,000 by the war’s end. 
The building had been named after Lucy Diggs Slowe, a pioneer black woman 
educator at Howard University who had died an untimely death in 1937. She had been 
born in 1885 in Berryville, Virginia, the daughter of hotel proprietor Henry Slowe and his 
wife Fannie. Following her mother’s death in 1890, Lucy went to live with an aunt’s 
family that eventually moved to Baltimore. She entered Howard University in 1904, the 
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first graduate from the Baltimore Colored High School ever to do so. She worked as a 
clerk in Washington during her tenure there, although she continued to commute to and 
from Baltimore for her studies. 
Alpha Kappa Alpha Sorority, the first African-American Greek letter sorority, 
was founded on January 15, 1908 at Howard University. Slowe was one of 16 women 
who met in Minor Hall and founded the sorority with a common purpose to "Cultivate 
and encourage high scholastic and ethical standards, to promote unity and friendship, to 
study and help alleviate problems concerning girls and women, to maintain a progressive 
interest in college life, and to be of service to all mankind.” Her assignment was to 
prepare the first draft of the sorority’s constitution. 
Slowe performed graduate work at Columbia University, from which she received 
a Master’s degree in 1915. From 1915 to 1919, she taught at Armstrong High School in 
Washington, and served one year as Dean of Girls. In 1917, she won the singles title at 
the first American Tennis Association (ATA) national tournament, becoming the first 
African American woman to do so. 
In September 1919, she was asked to organize the first junior high school in the 
District of Columbia by the Board of Education. She was appointed principal of this 
school, Shaw Junior School, and served in that position until June 1922, when she 
became the Dean of Women at Howard University, a position she held until her death in 
1937. 
Kathryn Nemeth Tuttle, Ph.D., included an interesting short biography of Slowe 
in her conference paper, “The Historical Perspective of Women Administrators in Higher 
Education,” presented at a symposium held earlier this year at the University of Kansas. 
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Dr. Tuttle wrote that Dean Slowe “worked untiringly to professionalize the dean of 
women position at historically black colleges and founded the National Association of 
Deans of Women in Negro Schools in 1929. [However], sexual discrimination clearly 
framed her turbulent relationship with Howard President Mordecai Johnson, and some 
charged, to her untimely death. . . . Slowe endured the double discrimination of gender 
and race, so that even within the presumably supportive environment of her fellow deans 
of women, she faced humiliation when their meetings were held in segregated hotels. 
And even within an African-American college, her assertion of authority on behalf of 
women students was repudiated by the college’s first black president.” 
Slowe also became the first president of the National Association of College 
Women (NACW), dedicated to raising the standards in colleges for black women. Sadly, 
she died of kidney disease at age 52 on October 21, 1937.  The Lucy D. Slowe Hall is 
now part of the Howard University campus, housing upper classmen. In addition to the 
Slowe Hall, an elementary school at 14th and Jackson Street, NE, is also named in her 
honor. 
              --Paul Kelsey Williams 
 Historic Preservation Specialist 
            Kelsey & Associates, Washington, DC 
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